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ABSTRACT

Quality education is an arrangement that affords all student with capacities and
capabilities they need to mature into productive citizens, be well concerned about the
sustainable modes of lives, bestow with balanced societies and enhance personal and
public well- being with their full potentialities. It includes rich and relevant
curriculum for acquiring knowledge, guidelines to learn numeracy and skills for life,
trained teachers with standard teaching materials including children-centered
approaches, well decorated classrooms and schools, recognized assessment system to
encompass knowledge, skills and attitudes, and linkage to the national goals and
positive participation in the societies through education. This research has been
conducted to achieve the theme of the title “Quality or Secondary Education: A
Comparative Study between Selected Schools and Madrasahs in Rajshahi District of
Bangladesh”. The study has also described the current state of education in the world
and explore the role of educators to promote a whole child centered approach to
education. Quality of secondary education is very much talked issues in the
contemporary world as well as in Bangladesh. Madrasah education is an important
part of our education system because it offers religious and modern education where a
huge number of people are involved in this sector. In term of quality education,
madrasah education belongs to a backward position from the general stream. The
present study assesses the quality of secondary education and identifies the
performance of student studying at both school and madrasah. This research is
quantitative as well as qualitative study based on both primary and secondary data and
it has also used questionnaire survey, key informant interview, focus group

Discussion for primary data collection. To compare the curriculum based knowledge



between school students and madrasah students, a test has been conducted through a
set of questionnaire and analyzing the result of the result of the test of the learners
where the result of the learners of the general stream is better than that of the
madrasah stream. It has been seen in the study that curriculum based knowledge of
the both institutions are very poor in the context of quality education. In spite of being
good result in the public examination, the learners of two streams could not acquire
standard knowledge in Bangla, English and Mathematics. There is no significant
difference between schools learners and madrasah learners in the status of dropout
rate and competition. Moreover, trained teacher and infrastructure of schools are
better than that of madrasah. Evaluation systems of both streams are defected. The
findings of the study require integrated effort to improve quality education such as
proper guideline of government, trained teachers, proper evaluation system to ensure
quality of secondary education. The findings of the study has helped to identify the
real causes of decreasing quality of education in secondary level of Bangladesh and it
will provide a useful guideline for the policy makers and the concerned authorities to
formulate potential education systems for the learners in secondary level for the

development of their rich enrollment in personal, social, and national arena.
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Chapter One
Introduction

1.0 Prelude

Quality education is a buzzword in the country at present. It is considered as the
consequential element in education sector. In the mean time we have achieved some
tremendous success in this segment; such as, almost hundred percent enrolment in
primary stage, free book distribution from class one to ten, female stipend up to
graduation level, increasing passing rate, gender discrimination reducing programs,
and remarkable higher educational graduated. But the question arises about the quality
education. Our literacy rate, access to various modes of education, GDP growth, and
other facilities are increasing day by day. But we are far behind from the quality
education. We have a lot of task to do for quality education. Different organizations
of the world are emphasizing on the quality secondary education. Especially
UNESCO, UNICEF, World Bank and other regional organizations talk about the
quality education. Even some research activities are done by different personalities
and organizations on this contemporary issue in our country. But people with proper
education or rightly learned men are scarce in our country. For this reason to create a
knowledge based society, quality education is very essential. There arc different
stages in our education system; such as, Pre-Primary and Primary Education, Adult
and Non-Formal Education, Secondary Education, Vocational and Technical
Education, Madrasah Education, Higher Education, Engineering Education, Medical,
Nursing and Health Education, Information and Technology, Business Studies,
Agriculture Studies, Law Studies etc. Among these stages secondary education is the
most vital stage. Secondary education plays a considerable role to create the next

generation of the country. This is why it can be said that it is the terminal stage for



some learner. Besides it is also considered as a bonding and bridging phase between
elementary level and higher education. So quality is obligatory in secondary level.
After completing the secondary education, most of the students of our country
engage themselves to different livelihood activities for some social and real causes.

So this section is central to every learner’s life.

There are four streams in our secondary level of education; such as, general i.e. high
school education, madrasah education, vocational education and English medium
school learning. There are three streams of secondary education in our National
Education Policy-2010. But I want to include the English Medium School learning as
a stream of secondary level; Even though mass people do not have the access to the
English medium schools because of its high cost and scarce availability.
Comparatively weak and back-ward students get themselves admitted into vocational
education. A large number of students study in general and madrasah education. The
quantity of the total students of these two segments is 97%. So the researcher wants to
concentrate in these areas. Moreover some people of our country observe the
madrasah education in the sight of suspicion and again some people think that
madrasah education is easy and it is applicable for poor people. Nevertheless I want to
include madrasah education in my research program to present an objective picture. [t
will help me to deliver a real scenario in secondary level and to make a comparison

between two segments of secondary level of education in our country.

1.1 Statement of the Problem
Quality education in secondary level of the country is considered as an immense
importance in education sector. As this level of education is an indispensable part of

man’s life, the quality education for this stage cannot be ignored. The issue of



quality education in secondary level came into deliberate consideration after the
global conference in 1990 & 2000. The world leaders have uttered to achieve
quality education in United Nations General Assembly in 2015 for implementing
Sustainable Development Goals within 2030. So the quality secondary education is
a grave concern in our country for local and global perspective. In this study I will
consider the streams of general education and madrasah education to fulfill the
objective of my research mentioned later. Quality education provides all learners
with capabilities, economically productive and the development of sustainable
livelihoods. People with quality education are able to contribute to establish peaceful
and democratic societies and enhance individual well- being. But the quality
education has not improved enough which are observed by different articles (Sigalla
King, 2013; World Bank, 2002; Mushtaq and Khan,2012). There is no comprehensive
and concrete study in this field. If we want to ensure the quality education, then
influencing factors of educational performance should be identified and a clear
conception about those factors is very essential. It is worth noting that in last few
decades developed countries and even some developing countries have conducted research
on influencing factors of educational achievement and found some better policies regarding
quality education and using these policies they got positive result in the field of educational
performance (Bilale, 2007 and Tang, 1998). With the help of well-educated manpower,

they were also able to show a positive change in socio-cultural arena (Yimin; 2003,

Raychauduri et al. 2010 and Tang, 1998).

In our country educationists social scientists, statisticians and economists have
conducted some research and analyze different aspects of quality secondary education

and related factors. But the authority could not take proper step to mitigate those



problems (Monem and Baniamin, 2010, Ashraf et al.2009). In fact, it is a recognized
issue that in higher study, economic, social, cultural even psychological factors affect the
quality education directly and indirectly, which is recognized by the scholars
(Raychauduri et al. 2010 and Nasri and Ahmed, 2006). However, these factors are not
pointed out through any systematic study. Though now-a-days it is very important to

ensure quality secondary education, we are not careful about this matter.

The necessity of secondary education is elevating because universal primary
education is progressing forward. As a higher skill people can contribute to our
economy, the demand of these workers is increasing rapidly. People with quality
education denote economic growth and poverty reduction. Moreover global labor
market demands skillful worker for better services (wwww,2012). Madrasah
education is an integral part of education system in Bangladesh. In madrasah both
religious and modern education are offered. Madrasah education as like as general
education is controlled by the government. In general sense madrasah education
belongs to backward position from the general stream. Quality education is essential
for madrasah sector because of keeping pace with main stream. If it can be offered
quality education in madrasah sector, the students of this flow will not stay lack
behind from the main stream of the country. They will not surrender themselves to the
hand of blind fate and will not be pessimists for the thought of the life after death.
Even if by giving quality education it will be possible to prevent them from being
dogmatic and militant.

Quality of secondary education is a very imperative component which can increase

the confidence of the learners and can make them free from superstition. It teaches

expectable nationalism and morality of welfare society and creates spiritual



improvement (Maleque, 2014). To build a developed nation and to make a poverty free
country quality of secondary education is the strongest way in our country. Achieving
quality education we could make a harmonious, happy and prosperous society. Insuring
quality education in secondary level we could make certain development in our
family, society, and nation. It is this element which is able to empower our women
part and protect the children from many disfavorable situations. Even it ensures
human rights and reduces poverty and brings up the development of democratic
culture (Rahman, 2005). Quality education in secondary level can help to achieve the
goals of the SDG. In fact we are in a better position in achieving MDG due to the

development in education sector.

But quality education in secondary level is not properly maintained. It can be said that
without quality education, the real objectives secondary education will not be
achieved. It can hamper the rest of the segments of education. As we could not
achieve the standards of quality education, we cannot enjoy the real outcome of
education. Our expectations are not fulfilled from education. Moreover, we are
observing a horrible picture in our social and national life ; such as, corruption,
terrorism, unlawful killing and militancy are increasing day by day in everywhere of
the country. As a result the purport of education has failed to meet the mass people’s
demand and has failed to improve the socio-economic condition of our nation.
Besides we will not be able to execute the aims and objectives of Sustainable
Development Goals in 2030 for lack of quality education. Considering the above
factor, quality of secondary education demands for further exploration. This study
will to draw a real picture of secondary education including both general education
and madrasah education. Through this study it will be possible to make some policy

implications which will help the policy makers, intellectuals and concerned



personalities to make some necessary steps for improving quality secondary

education.

1.2 Main objective

The main objective of this research is to find out the quality education provided by the

educational institutions at secondary level in Bangladesh.

1.3 Specific objectives
The specific objectives of the study are:
1. To delineate the quality education at secondary level in Bangladesh.
2. To assess the perception of the guardians and teachers on quality education at
secondary level in the country.

3. To make a comparison between the performance of the students studying at

Schools and Madrasahs.

1.4 Justification of the Study
1.4.1 Research Gap

Quality education in secondary level is the most imperious element to reflect the aim
and objectives of our education in our local and national lives. Reviewing sufficient
literature researcher has gotten several studies in Bangladesh and abroad conducted
on quality management system, quality training in service, quality teaching learning
process, improving education quality in primary level. Moreover, the researcher has
investigated of the factors hindering quality education in public versus private
secondary schools and analysis of quality indicators of higher education etc. Besides
European Union, World Bank, UNESCO and UNICEF have conducted on quality
education. A very insignificant number of studies like article, feature and report have
been found on quality of secondary education in Bangladesh. But the researcher has

not got an independent and complete study like M. Phil or Ph. D level research which



suggests knowing the projected study. In this research, researcher has filled that gap
of knowledge and showed a real picture of undiscovered area of Quality education in

secondary level including madrasah segment and analyze the real fact of the study.

1.4.2 Significance of the Study

Quality of Secondary Education is a powerful catalyzing agent, which provides
mental, physical, ideological and moral training to the learners in their practical lives.
It is an instrument which helps to prepare an ideal man. Without real learning of
education, any nation could not achieve the aims of education. Ensuring quality
education, we can hope accountability, good governance, democracy, transparency,

efficiency and effectiveness.

Secondary education is very important to a nation because most of students inter into
working sector and the rest of the students attempt to get admission higher education.
The Quality education in secondary level is able to increase, social, cultural,
economic, political and moral responsibility. It can rightly be said that welfare,
prosperity and security of a nation depends upon the quality education. The better
prosperity of any nation is pre-condition to quality of secondary education. In the
present age of science and technology, gathering quality based knowledge a nation

make a better position in the world.

In the present time, through the science and technology based advanced knowledge
and real learning of education, our nation are able to survive and succeed to compete
any other nation. It is very urgent to acquire quality education to get rid of poverty
and deficiency. The quality education is more universal standard by which young

learners with good secondary education achieve four common components; such as,



governance, transparent, well-known regulations and responsibilities. Moreover
secondary education helps to get rapidly changing environment information and
global issues. It has offered different suggestion for policy makers and practitioners
who are concern about effectiveness of quality education. The research findings have
facilitated to bring out the latest scenario of quality in secondary level education of

Bangladesh. A number of following factor have helped to conduct the present

research.

First, now a days, educationist, religious person and policy analysts are emphasizing
the government to take necessary action to ensure quality education in all level of
education, especially in secondary level. Secondary education is the connector
between elementary level education and higher education. This research has explored
whether secondary education had started rightly or wrong that has prepared necessary

recommendation for further consideration.

Second, there are four streams in secondary level. Among them madrasah and high
school are the main streams. About 97% of the learners study in these two segments.
But most of the people think that the pupils of the madrasah sector lag behind to
acquire the curriculum base knowledge. Yet there is no research base evident behind
this sort of assumption in our country. In addition what, I want to compare these two

segments of education in my study which may help to explore the reality behind this.

Third the present study would also provide new insight to academic and researchers
who would like to continue research on quality secondary education and madrasah

education in Bangladesh.



Lastly, policy makers of the Government of Bangladesh who are involved with this
field may be benefited for making decision of development of quality education

policies for secondary and other level of education.

This study has provided a clear picture of quality secondary education in Bangladesh

and identified the main barriers of quality education.

1.5 Definition of Key Concepts

In order to understand the particular issues, it is very important to develop a
conceptual and theoretical framework for analyzing the issues related to study, clarify

the following concept.

1.5.1 Quality: The term Quality means a high standard which is comparatively better.
In all aspect of the school and its surrounding education community, the rights of
whole child, and all children, to survival, protection, development and participation
are at the center. This means that four is on learning which strengthens the capacities
of children to act progressively on their own behalf through the acquisition of relevant
knowledge, useful skills and appropriate attitude, and which creates for children, and
helps them create for themselves and other, places of safety, security and healthy

interaction (Berrarad, 1999).

Quality education included learners who are healthy, reflected in relevant
curriculum and materials for acquisition of basic skills, especially in the area of
literacy numeracy and skills for life, trained teachers, children centered teaching
approaches in well-managed classrooms and schools and skillful assessment,
encompass knowledge, skills and attitudes linked to national goals for education

and positive participation in society (UNICEF, 2000).
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Quality education is one that provides all learners with capabilities they have to
become economically productive develop sustainable livelihoods, contribute to
establish peaceful and democratic societies and enhance individual well- being.
The learning outcome of learners will vary according to context but at the end of
the particular education cycle must include entry levels of literacy and
numeracy, basic scientific knowledge, and life skill including awareness and
prevention of disease, capacity development to improve the quality of teachers
and other education stakeholders is crucial throughout this process

(www.vvobe.be/education/curvision on quality education).

Education for all: Goal 6 improving all aspects of the quality of education and
ensuring superiority of all so that recognized and measurable learning outcomes
are achieved by all side especially in literacy, numeracy and essential life skills.
Western educationist defined quality education “Quality in education is an
evaluation of the process of educating which enhances the need to achieve and
develop the talents of the learners of the process and at the same time meets the
accountability standards set by the clients who pay for the process on the out

pats from the process of educating (Bayre and et.al, 2000)

1.5.2 Secondary School: Secondary means pertaining to a second order, division,
stage period rank, grade etc. Secondary means secondary school. In Bangladesh
secondary school is called high school from classes’ six to ten. Secondary school has
three tiers which are general Secondary, vocational and Madrasah. (Ali, 1999)
Secondary education is divided in three parts: (a) Junior secondary means class six to
eight (b) secondary is nine to class ten and (c) Higher secondary means eleven classes

to twelve classes.
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In the present research the term secondary school is meant for class six to class ten in

both school and Madrasah.

1.5.3 Education: Education is a systematic process through which a child or an adult
acquires knowledge, experience, skill and sound attitude. It makes an individual
civilized, cultured and educated. Education is the creation of sound mind in a sound
body (Aristotle) General sense is a form of learning in which knowledge, skills,
values, beliefs and habit of a group of people are transferred from one generation to
the next through storytelling, discussion, teaching, training, and research. Education
frequently takes place under the guidance of other, but learner may also educate

themselves (Dewey, 1916)

There are three type of education such as: Formal education, Informal education and

Non-formal education.

1.5.4 Formal education: Formal education occurs in a structured environment whose
explicit purpose is teaching students. Usually formal education takes place in a school
environment with clam forms of multiple students learning to gather with a trained
teacher. Most school system is designed around a set of values or ideal that governs
all educational choices in that system. Such choices include curriculum, physical
infrastructure, student-teacher interaction, methods of assessment, class site,

educational activities and others materials, (Maleque, 2014)

1.5.5 Non formal education: Learning is not structural to the time spent in school. It

begins at birth and continues all life.
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1.5.6 Informal education: It is a general term for education outside of a standard
school setting. It can refer to various forms of alternative education, such an

unschooling or home-schooling, self teaching (Smith, 2009).

In this study, those area of education reaming as formal education and Madrasah

education will be considered for study.

1.5.7 Madrasah: In the begging of Islam Muhammad (sm) established ‘Darul
Arkoma, which was first Madrasah. Hazrat Muhammad (sm) himself taught in the
first Madrasah. The first students of this institution was Hazrat Omar( R), Hazrat Abu
Bakr ® and others Sahabi. In Indian subcontinent Madrasah education had begun in
the sixth century in western India and twelfth thirteen century in Eastern India.

(Kabir, 2003) There are six types of Madrasah in operation in Bangladesh. These

types are following as:

1.5.8 Aliah Madrasah: It is operated with state support under state control.
1.5.9 Qawmi Madrasah: It is operated with voluntary labor and both foreign and
local funding.

1.5.10 Forqunia Madrasah: These types of educational institutes are in operation
every tyer in the rural areas of Bangladesh. Almost every mosque has a maktab or
Forqania madrasah adjacent to it. The Forgania madrasa teaches Qaeda ( the Arabic
Alphabet)

1.5.11 Hifizul Quran Madrasah: Even during the time of Porphet Muhammad (sm),
prior to the invention of the printing press, it was customary to memory all thirty

sections of the holy Quran.
DTS
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1.5.12 Cadet Madrasah: Recently a few Cadet Madrasah have been established
with aim of elevating Madrasah education to the level of general education, however;
establishing Cadet Type institution existing system will be developed in present

aspect.

In this study, Madrasah refers to state control and fully abide by rule and regulation of
Government, Specifically it has been considered as Dakhil Madrasah (class six to ten)

in the equivalent of S.S.C.

1.6 Scope and Limitation

The proposed study will explore the actual scenario of secondary level education in
Bangladesh. It will also identify the relevance of learners’ health, environment of
Institution, reflected in relevant curricula and materials for the acquisition of basic
skills, especially in the areas of literacy, numeracy and skills for life, trained teachers
use child-centered teaching approaches in well-managed classrooms and schools and
skilful assessment and linked to nation goals for education and positive participation
in society. Moreover there is an excellent scope to make comparison of situation
between secondary level of schools, and Madrasah. Most importantly, it will
concentrate its attention to analyze the quality of secondary level and Madrasah

education in Bangladesh.

There are also some limitations of the research. Resources, in terms of time, money
and the men power are considered to be main constraints for the researcher. But the
researcher is to do hurry to complete the study within a certain period of time. The
present study may face lack of adequate time and fund to deeply understand all

aspect of the problem. Primary data collection is a very important part of any
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research but it is not easy to collect primary data from Bangladesh. There is a lot of
secondary literature on education but not sufficient exclusively focusing on quality

of secondary level education in Bangladesh.

1.7 Quality measurement indicators
1.7.1 Learning achievement on the basis of curriculum:

(a) Mathematics: Numeracy skill help to develop daily lives, management of
household, effective participation in communities and nations, understanding
many collective issues require an ability to make sense of financial and other
quantitative information (European Commission Report, 2000).

(b) Everyday science: It promotes curiosity and critical thinking about a wide range of
issues such as local and global environment issues, life skills and view about
hygienic life style, emphasizing food and nutrition, physical fitness, disease and
productive health (European Commission Report, 2000).

(c) English language: Proficiency in English languages is prerequisite for higher
education and the professional and personal opportunities in the job market and
other works (European Commission Report, 2000).

1.7.2  Dropout rate: Efforts to reduce the number of dropout must take into account

the three different subgroups which make up dropout. There sub group are:

e Pupils who leave school before completing compulsory schooling.

e Pupils who do not receive professional training after leaving school with or
without qualification.

(d) Pupils who do not achieve any qualification at the end of compulsory- schooling

(European Commission Report, 2000& BANBEIS, 2013).



1.7.3

1.7.4

1.7.5

1.7.6
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Completion of secondary education: Completion rate of secondary
education is important indicator of successful education system. The
completion of secondary education is not only successful entry into the labor
market but also in allowing student access to higher education (European
Commission Report, 2000& BANBEIS, 2013).

Evaluation of school and madrasah education: Evaluation is a crucial
element of quality education. It provides quality education. Evaluation may be
either internal or external or a combination of the two. Teachers evaluate
honestly and free from upper controlling authority (European Commission
Report, 2000).

Education and training of teachers: Excellence education and professional
development of teacher can have a direct impact on student learning outcome.
Case studies from Bangladesh, Botswana, Guate mala, Namibia and Pakistan
have provided evidence that ongoing development especially in the early years
after initial preparation and then continuing throughout a career contribute
significantly to student learning and retention (European Commission Report,
2000; UNICEF, 2000 & BANBEIS, 2013).

School infrastructure and other quality dimensions: The quality of school
facilities seems to have an indirect effect on learning. The quality of learning

environment was strongly correlated with pupil’s achievement (UNICEF,

2000; BANBEIS, 2013).

1.8 Conceptual framework

Quality education in secondary level is a multifaceted whole of many factors such as,

input, process and output etc. that emphasize the quality education. These concepts

are linked and control each other that are shown in the following framework
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Quality of Secondary J
d
Inputs | Process ' Output
e Completion of secondary e Evaluation and steering e Participation in
education of school education tertiary
e Educational expenditure per e Education and training of education
student teacher e Drop-out-rate
e Professional learning of e Participation in pre- e Successful
teachers primary education completion of
e Parent participation e Co-curricular activities courses
e Administrative support and %, parental involvement in —>
supervision policy education
e School infrastructure and e pupils attendance
other quality dimensions. e Teachers’ attendance

e Peaceful, safe environments
especially for girls.
e Quality content.

Aims to

v

e To help develop learners creativity, imagination and the in inherent talent and

potential.

e To induce in learners human qualities such as, moral values, honesty, tolerance,
good manner, respect for others etc.

e To know well-founded knowledge about Bangladesh, its history culture, and the
practice of socio-economic and democratic politics.

e To learn skills in using Bangla and English communication to others.

e To help learners acquire necessary. Knowledge about local and global
environmental issues, life skills and views about hygienic life style emphasizing
food and nutrition, physical fitness; diseases and productive health.

o FF

[ ] FFF

Figure 1.1: Conceptual framework
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Chapter Outline

Chapter One: Introduction

Chapter Two: Review of Literature

Chapter Three: Methodology of the Study

Chapter Four: Secondary Education in Bangladesh

Chapter Five: Status of Quality Secondary Education in Bangladesh

Chapter Six: Findings, Policy Implication and Conclusion

1.9 Conclusion

This chapter introduced the identity of secondary education and statement of the
problem by highlighting the quality of secondary education in Bangladesh. The four
specific objectives of this research tasks that shall be reflected throughout this thesis
are presented in this chapter. Further, the research questions, the significance of this

study, limitation of the study and quality assessment indicator are also presented in

this chapter.
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Chapter Two

Review of the Literature
2.0 Prelude

A review of literature for a particular research project serves as a guideline for finding
out the research gap and research context, raising the research questions, setting the
objectives and thesis statement and forming the justification of the proposed study. In
fact literature review is an inseparable part of this research from the beginning to end.
A review of literature for a research project usually serves in the purpose as a
guideline for further research. For that reason, a substantial attempt has been taken to
find out and collect all sorts of literatures relevant with this study. A good number of
books, articles published in different journals, thesis has been reviewed. I have tried to
incorporate all the relevant materials in my study to come up with the theme of the

proposed research title.
2.1 Explained Related Literature

In the contemporary world quality secondary education is considered as the pre-
requisite of proper human resource development which makes the advancement of a
nation. Quality education came to attention of the developed countries and concern
stakeholder after the First World War. Then different nations were able to ensure
quality education in their country. But we could not give attention to the quality
education because of aggressive attitudes of Pakistani ruler. After the liberation war
the educationist and another stakeholder of the newly independent country began to
think about the quality education at all tiers. Hence, some studies have been
conducted on the issue at the national and international level by some famous

scholars like Somir (2005), Dass (2001), Begum (1996), Mahamud (2002) and
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Ahmed Shafa (1995). Moreover some international agencies like UNICEF, World
Bank and Europe union have conducted some studies on the quality education and

give some prescriptions and guidelines to ensure it.

Shahed (2002) identifies the lack of planning, improper text book, and limitations of
quality for forming question are shortcomings for quality secondary education. In our
present education system, the volume of the syllabus is high, our text books are
complex, and our examination system are defective. All of these are obstacles for
quality education. In these causes proper quality secondary education cannot be
ensured in the country. Most of the students at secondary level could not acquire
proper competencies in relevant subjects with a minor exception of some meritorious
students. Lack of quality in secondary education affects our economic, social and
political spheres in everywhere with deteriorating our moral conduct badly. Moreover
our present examination system is going on a traditional track. As a result we could

not identify the real problem of secondary education system.

Maleque, Mushfique Ahmed and Rokshana Bilkis (2008) identify the limitation of
quality secondary education. Head teacher, who can play significant role between
school management and other stakeholders in the outside of school, has no proper
knowledge in pedagogy and supervision of their teachers. They also discuss about
some components in maintaining quality education such as external and internal
factors. They have shown that in existing SSC result and enrolment rate are

satisfactory but the quality education in secondary level does not reach at standard

stage.

Singh & Sudar (1996) found that Administrators, policy makers and educators are

working to improve the quality education and trying to train up the teachers about
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practical knowledge of teaching- learning process. The authors discuss in their studies
about Indian education system. Basically they have shown total quality management
structure in Indian education system. Students’ satisfaction and their perception of the
development of quality education and quality assessment are very important to justify
the education procedure. But they do not discuss about the quality education at

secondary level in Bangladesh perspectives.

Imran, (2008) identifies that the quality education is an indispensable and inevitable
agent for desired change in an education process for utilization of knowledge and
development. He has uttered three tiers of education i.e. elementary, secondary and
tertiary. Quality education should be ensured in every tier. This study investigates
teachers’ qualification, student- teacher ratio, schools management and infrastructure
of that institution in the perspective of Pakistan. This study provided some
suggestions which may help related research to understand the quality of secondary

education in Bangladesh.

Francis (1993) examines the technical education in developing countries articulating
the role of education in economic sector and occupation generation. He also discusses
about the role of higher education in details. Moreover the author identifies the
obstacle to creativity in higher education. Especially it also mentions the scenario of
Madrasah education in subcontinent. The present age is the age of science and
technology. Moreover digitalization is going on a rapid speed in every sector of the
country. So the state should take necessary steps to come the students up with the
pace of modernization that can contribute to enrich the GDP of the country. In

addition the author discusses about the present, past and future situation of education

in India.
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Sikder, & Mahbub (2014) find that quality secondary education is very challenging in
existing education system of Bangladesh. They have mentioned some problems such
as barrier to fair admission, fair recruitment of teachers, good governance, and small
amount of salary package for teachers. For the reason quality education in secondary

level cannot be made certain.

Rao (2003) points out that the quality secondary education is still at disappointing
level of attainment regarding basic skills such as reading skill, numerical skill, and
information technology. However he also discusses the quality of learning. Then
examination should be supported to improve according to the curriculum and in the
way in which it is taught to the learners. In addition the aim of education should be
clear and distinct to the teachers and students and it should a means of benefit both for
higher education and employment. Then examinations system should be promoted to
measure the achievement of the students by learning and what they acquire from text
books .There is big distance between the aim and goal of the curriculum and the

public examination result. Quality in education is vital factor behind this difference.

Rahman (2005) discusses about the strategies of development in secondary education,
and highlights the necessity of quality secondary education in Bangladesh. Moreover,
life expectancy, literacy, health and hygienic education, gender equity and poverty
alleviation have come under especial attention in relevance with quality secondary
education which create human resource to develop a nation. The author emphasizes in
his study that how to increase the enrolment rate and to reduce high dropout rate
which are major areas of concern in this study. Actually these factors are responsible

for creating unskilled manpower in developing Countries.
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Calleb, Maureen & Ibrahim (2011), mention that the state should offer quality
teaching, research and community service to its students. It also discusses that rural
non-government school does not have the necessary physical facilities and qualified
teachers to teach properly. The study also recommends that all type of school in rural
and urban can be gotten equal physical facilities, and innovative qualified teachers for

better teaching co-operation.

Taylor, Stephen, et al. (2011) identify low public expenditure in education, high
dropout rate, deficiency of reading and numeracy skill are main problem to acquire
the quality education. They have also discussed about the role of empowers parents
with information on their child’s performance, capability informs teachers for correct
assessment practice and their improvement through reading and learning to achieve
quality education. The study also identifies low teacher effort as their consideration of

the most serious problem in achieving quality education.

Hamid Ullah, et al. (2006) has found that there are three types of indicators in the
quality education such as education inputs, educational outputs and educational
process. In this study they have discussed about the educational inputs. Educational
inputs include financial measures, physical measures. Financial measures are
summarized by educational expenditure per students. Physical measures mean
classroom facilities, laboratories, library and other educational aids. It is also said that
quality management in higher education and internal and external education system to

assess the quality education in higher level.

Hafizur Rahman (2014) investigates the necessity of quality education in secondary
level. He has mainly enhanced the teachers’ competencies and quality teaching-

learning in classroom. Moreover parental cares for their children and content based



2]

knowledge of teachers have come under the special attention with the emphasis of

quality of secondary education and to gain the goal of sustainable development in the

new millennium.

Raisuddin Abdalla, & Suleiman Hussion (2004) identify the education system of
madrasah , particularly at the level of pre-primary and primary madrasah education
system and investigate potential entry point for basic education assistance to children
and the teachers’ qualification in madrasah sectors. Research has provided
information about the History of Alia madrasaha , their curriculum, relation with the
general education system and the perceptions of madrasah among various segments of

the society.

Norman & Adamson Sigalla (2013) explore that quality education is the pillar of all
sort of economic and social development all over the world. But the main barrier of
quality education is low knowledgeable teacher in the context and insufficient budget
in the education sector. Moreover he has also discussed about the poor quality of text
book, poor products of pupils joining secondary schools, absence of action based
examinations. By this way quality of secondary education is far behind due to the lack

of well management administration in the school.

Braun (2006) has found that assessment process and educational expenditure per
student is very important tool to measure the quality education but these indicators do
not maintain properly in the developing countries. They practice traditional evaluation
process which is not right way to justify the educational goal of any nation and barrier
to achieve quality secondary education. Moreover he has also talked about

mismanagement of education sector and low allocation of budget for education.
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Muzib (2003) identifies that the background of Islamic education and introduction of
madrasah education in the subcontinent, especially the position of madrasah education
through the National Education Policy in Bangladesh was the demand of the society
or context.. He has pointed out the objectives of madrasah education which became to
provident understanding of the divine. But its ideology is not properly practiced in the
madrasah education system. He also discussed the curriculum, syllabus, teacher’s
qualification and teaching method of the madrasah education which are very

important for the quality education in the madrasah sector.

Niaz Asadullah (2009) in his study identifies that Bangladesh has achieved impressive
progress in gross primary enrolment rate is above 100%, secondary enrolment has
more than doubled since independence. Gender discrimination gap has reduced at the
satisfactory level in the primary and secondary stages. Moreover a large number of
people have acquired higher education i.e. graduation in the context of Bangladesh.
In spite of these achievements, there are many key challenges remain in front of the
nation such as (i) low completion rates both primary and secondary level (50% of
children complete primary and secondary schooling); (ii) Poor quality of learning
outcome both the general stream and madrasah stream and (iii) Many poor children

still left out of the secondary schooling system.

Igbal (2012) pointed out that quality education in a country indicates the ability of
human resources. Expenditure on education is a very crucial element to improve the
education quality. He has said about the leadership style of head teacher in the school,
management practice and physical facilities. However he has revealed the
implementation of departmental policies, teaching- learning environment, lesson

planning, and co-curricular activities as the factors of quality education.
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Jimenez (1995) has found that quality of public secondary education is high whereas
quality of private secondary education is very poor. The writer investigates that the
students of private school come more privileged family than those of public school.
After that they could not gain satisfactory knowledge in the private school. He has

also discussed about the students’ socio- economic condition in this study.

Asma, & Shazil (2015) have found that madrasah education cannot help to lead a
modern life because of its outdated traditional methods and techniques of teaching
learning process which make negative effect on the modern subject. This education
system follows backdated form of practice with present environment of expertise.
Muslim students should strive hard to acquire knowledge of the modern world.
Besides he has discussed that there is no uniform curriculum for madrasah education.
Most of the madrasah has no sufficient infrastructure for quality education. Madrasah
education needs delicate balance between the key concept of religion, religious
practices and real life related education. The madrasah students have to adjust
between two streams and they have to compete with the students from general line-up.
The madrasah must focus on the relevance of Islamic teaching to modern pluralistic,

secular and inclusive society.

Mulford (2006) identifies that there are three areas of quality of secondary education:
good schooling, good governance of school management and leadership. School
leadership influenced on the student’s learning which contribute to the national and
international development. He has also discussed about the quality of teaching-
learning scenario, equity area such as autonomy, accountability of leadership and
lifelong issues including vocational education training for adult learning. Lastly

higher education spreads a multicultural knowledge society.



26

Ram, Alma & Sharma (1995) have showed that two things are absolutely essential for
quality education, such as, maximum enrolment in secondary level and trained up
teacher who teaches the learners to apply very effective teaching methods in every
school. The problem of dropout is the fundamental issue in education. They have also
discussed social problems and the aims of education which foster universal and
integration of our people. Such values education should help to eliminate
obscurantism, religious fanaticism, violence, superstition and fatalism. They further
identify that peace on the campus, maximum and longer actual teaching days in a
year, and a process of imparting quality education and education for life are needed in

this sector..

. Dr. Md. Lokman Hossain & Bhuiyan (2009) have found that quality education in
secondary level become downward. It has shown the condition of infrastructure as
well as the Socio-cultural and political environment are declining gradually.
Moreover they have investigated the teacher’s students- ratio. But Most of Non Govt.
College does not get students satisfactory level. They also identify irregular
attendance of teachers, students and head of the institution as the obstacles for quality
education. Trained and expert teachers are insufficient and weak administration is a

regular scenario in the College level.

Hoodbhoy (1998) Found that Pakistan’s Education cannot play significant role in
human resource. The process of education in primary and secondary level public

examination system is very controversial in ensuring quality education.

Madrasah education is the present reality of our country which emerged from the
social, cultural and political phenomena. This made of education is the contextual and

spiritual factuality. We cannot ignore this system in the present context. This system
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produces a lot of self- guided young, affects the society and creates potential
manpower. So the state should concentrate to enhance and enrich this trend by
ensuring quality education. At the same time, quality education is not ensured in the
general trend. So, concerted attempt should be taken for ensuring and maintaining the
level of standard in secondary education sector. To do so, fundamental research is
needed to carry out in this sector. No research has been conducted on the comparison
between general education system and madrasah education to the best of my
observation. This study is a way out to denote the policies to ensure quality education

for both of these systems.

2.2 Conclusion

The above literature review has been discussed that there are many scholars have
conducted their research on quality education in Bangladesh and others countries. But
most of the studies have been carried out in very limited scale of quality learning,
quality teaching, and duties of head teacher. Few small level studies conducted on
particular aspect. So other studies have carried out abroad very limited perspectives.
So there is not complete research work which has discussed quality of secondary
education in Bangladesh. This is why the preceding review has defined an important
gap that needs to be filled up. The aim of present study is to find out the necessity of
quality education at secondary level in Bangladesh and make suggestions for further
improvement. The above research works do not reflect the facts which the present

research want is intended to do.



Chapter: Three
Methodology of the study

3.0 Prelude

Research is systematically search of the specific problem to find out the absolute
solution of the particular study. It is possible to elaborate by following the appropriate
methodology. The chapter includes the general research plan, the paradigm
underpinning the study, the research method and design, research tools, and
population sampling, data analysis techniques and the validity and credibility of the
study, as well as the discussion of ethical issues and considerations. The following

methods have been applied for conducting the study.

3.1 Research Design

The research methodology is highly dependent on the nature of the research problem
and questions. This study has investigated the quality of Secondary Education both
general and madrasah stream. It has been very difficult to continue this study using a
single method. This study has employed a concurrent embedded strategy of mixed
methods. According to Greene (2002) and Onwuegbuzie and Teddlie (2003) mixed
methods approach is a methodology for conducting research which involves
integration  (or mixing) qualitative and quantitative data in a single study. The
process has been done for the purpose of developing a better understanding of the
research problem under investigation. To realizing the objectives of the research, |
have made textual analysis, observation, in depth interview and the questionnaire

survey method which have been followed to explore all research questions.
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3.5.4 Interview with some selected professionals

Key informant interview has been conducted by the researcher to make the study
reliable and authentic. The researcher has selected six specialists in the respective
field for KII. They all are renowned in their own field. Some questions were asked to
them concerting the research area and recorder was used to keep the record at the time

of face- to face interview.

The method of triangulation is confirmed by using questionnaire survey, in-depth
interview and KII. All of these processes and the combination of these processes have
made this study reliable and justified. The use of both questionnaires and interviews
in this study the result provide depth and validity to the research findings and
conclusions. Moreover, a pilot study of each tool was conducted in advance and all

findings were cross checked by the researcher.
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3.5.5 Data analysis and presentation

All data has been processed and analyzed according to the objective of the study.
Quantitative and qualitative data have been analyzed using different statistical tools
with the application of software like Excel, SPSS etc. Descriptive statistics such a
frequency distribution, average, Chi-square test and different graphical tools have also
been used. Then Qualitative data has been explained though textual end document

analysis.

3.5.6 Ethical Issues and Considerations

Ethical issues are considered as important elements in the social science research in
education sector where human involvement, their behavior and activities are very
crucial. Since the goal of study is to explore a comparison between schools and
madrasahs regarding quality education, therefore, ethical consideration have been

strictly maintained in different stages of the research contemplating the dignity and



rights of the respondents. Keeping these ethical grounds in mind, the researcher took
permission in advance from concerned authority  of the institutions before going to
collect the data and given them the commitment to keep their records confidential and
the collected data will only be applied for the study purpose. Credits for citation from
different sources have been given properly by mentioning their identity in details in

proper location.

3.5.7 Conclusion

The research methodology guides the researcher to develop this dissertation which is
presented in this chapter. This chapter describes paradigm underpinning the study in a
proper and methodical way, research design and tools, methods of triangulation for
confirming reliability and validity of this research program, data analysis methods and
ethical issues in this thesis. This chapter helps the researcher to advance the

discussions and results of the study.



Chapter: Four
Secondary Education in Bangladesh

4.0 Prelude

Class six to ten is considered as secondary education in the context of institutional
teaching learning practice but according to National Education Policy 2010, class nine
to twelve refers to secondary education in Bangladesh. There is an ancient history of
secondary education system in the world but in our country of that Indian
subcontinent secondary education has begun through the establishment of Kolkata
Alia Madrasah in 1781. Moreover it forms as an institutional structure through the
establishment of Zila School during 1824 to 1854 AD. There are three branches in
secondary education sector such as general stream, vocational stream and madrasah
education. In case of sustainable development secondary education play vital role to
create the skill manpower all over the world. So the section is deliberated as bonding
and bridging between the primary education and higher education in Bangladesh. The
purpose of the chapter is to explain the historical development of secondary
education, structure of secondary education, present scenario of secondary education,
aim and objective of secondary education, Government initiative and the present

position of secondary education in National Education Policy 2010.
4.1 History of secondary Education Development in Bangladesh

4.1.1 Educational Provision in Colonial Period

Bangladesh is a new state in an ancient land. The territory constituting Bangladesh
was under the Muslim rule for over five and a half centuries from 1201 to 1757 A.D.
Subsequently, it came under the colonial rule of the British after defeat of the last

sovereign ruler Nawab Siraj uddowala in 1757 (Islam, 1992). The British came in this
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subcontinent as merchants but ultimately they captured the political power and ruled
over the entire Indian sub-continent including this territory for nearly 190 years from
1757-1947 (Mcleod, 2002).During that period Bangladesh was a part of the British
Indian provinces of ‘Bengal and Assam’. Education in Indian Sub-continent had an
indigenous educational system in ancient times, continued through an Islamic style of
education in the medieval period. The East India Company and the British Crown
were generally indifferent to education in Indian sub-continent until the early 19th
century. Throughout the last decades of eighteen century and beginning of nineteenth
century, European missionaries and the East India Company established several
schools and colleges for developing educational program of this area (Mukherjee,
1957). In 1781, ‘Kolkata Alia Madrasah’, the first government college in the Indian
sub-continent was set up to produce officials well versed in Islamic laws and in 1792

‘Benaras Sangskrit College’ was established by company officials (Chatterjee, 1976).

The indigenous educational institutions had to go through hard times due to financial
crisis and the English domination (Chatterjee, 1976; Sinha, 1978). Most importantly,
English became a compulsory subject in high schools, for matriculation and a
requirement for university and college admissions (Mukherjee, 1956). Giving
attention and importance to secondary education system and for its expansion, the
British established 12 Zila schools and 3 collegiate schools (Public schools) in present
Bangladesh land area during the years 1832-1855. In 1882, Lord Ripon appointed the
first Indian Education Commission with William Hunter as its Chairman (Nurullah &
Naik, 1962). They suggested for leaving secondary education to private enterprise
through a system of grants- in- aid of school, ‘Entrance examination’ and appointment

of trained teachers at secondary schools. After the all Indian Education Conference at
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Shimla in 1901, Lord Curzon published his education policy in the form of a
government resolution in 1904 which contributed to expand at high school level
institution (Ali, 1986). Leaming in high schools was vigilantly checked by regular
inspections and matriculation examinations. The control oftextbooks was one ofthe
measures by which the State maintained supervision over the vast body of public
schools. The pedagogical content ofsecondary schools was prescribed by the British
Crown; even colonial ofcials exercised the right to reject textbooks used in private
schools, such as madrasah. The schools were conducted to Fllow le&ng exercises

and schedules, or regulations directed by the British rulers (Bhatt & Aggarwal, 1969).
4.1.2 Secondary Education and Schools in Bangladesh during Pakistani Rule

During Pakistani Rule "First Education Conference' was held in 1947 at Karachi, 27
November-1st December (GoP, 1947). This conerence was convened to reassess the
colonial education system and to restructure the existing educational system with due
regard to ideological and literacy considerations. In the Education Conf¥rence at
Karachi Mohammad Ali Jinnah said, "We have to build up the character ofour Fture
generations. We should try to make a sound education policy where the highest sense
of honor, integrity, responsibility and selfless service to the nation will get priority.
Madrasah education would be brought into the ¥ld of Frmal school education. The
promotion of Islamic education was taken into account in keeping with the ideology
ofthe new independent state. Following the reports of* Akram Khan Committee' and
*Ataur Rahman Khan Commission 1957" the united Font government wished ¥r a
universal single stream primary and secondary education system ¥r all, based on

scientifc knowledge. In 1956, the constitution of Pakistan eventually recognized

Bangla as one of the national languages. Newly ®rmed Sharif Commission on
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education (1958) and the 'Curriculum committee ¥r secondary education (classes vi-
xii)" under military rule, also articulated in their report a need to shif the ¥cus of
school education away fom rote memorization and to expand Fcilities ¥r scientific
and technological education (GoP, 1960). The objectives of this report Fr secondary
education may be encapsulated as Fllows: "To develop, (a) a good worker (b) a good
citizen (c) a good individual and (d) a good patriot.” Examinations and terms of
teachers' service East Pakistan Secondary Education Board took charge of the
affliation and examination of secondary level institutions. This step was Fllowed by
the creation of a School Textbook Board in 1954. Later on, one Education Board was
split into Fur on the principle of one Board ¥r each administrative division of the
country. These 4 Boards shared between them the responsibilities of granting
recognition to the schools, supply of textbooks, inspection and above all holding two
public examinations, one at the end of the tenth year of schooling (Secondary) and the

other at the end of the twel¥h year (Higher Secondary).

4.1.3 School Education in Bangladesh afer Liberation

The people of East Pakistan had struggled hard ¥r democracy and autonomy, which
turned into a war of liberation in 1971 (Zaheer, 1994). Afer a protracted nine months
long war, Bangladesh fnally achieved her independence. Bangladesh inherited, on
Liberation in 1971, a literacy rate of 17.61 percent of the population ofall ages (GoB,
2004a). The frst Education Commission in Bangladesh appointed under Dr. Quadrat-
e-Khuda submitted the report in 1974. The report emphasized on secular education at
all level, ¥ture work-relevant technical and vocational education, improved

assessment system, letter grading in the assessment of student perfrmance in all
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stages of education and [Jaking primary education fom grade 1 to 8 and secondary

fom grade 9 to 12 (GoB, 1974).

The interim policy document put emphasis on increased literacy so that people could
take part in the development of the country. The document established the current
educational famework with secondary education consisting of three sub-stages;
namely, junior secondary (3 years), secondary (2 years), and higher secondary (2
years). In addition, the document stipulated the Fllowing: "(a) terminal examination
will be conducted by the District Education Authorities ¥r all stages of secondary
education; In regard to madrasah education, the ‘Interim Education Policy" stipulated
that it should be reorganized to ensure its equivalence to general education in such a
way that the ‘dakhil’ level would correspond to secondary and ‘alim® to higher
secondary education (GoB, 1979; WESCO, 2007). The Madrasah Education
Ordinance was also issued in 1978 and in 1981, Govt. introduced, ¥r the frst time,
service rules and salary subvention system ¥r teachers and stafs of private secondary
institutions. Be¥re 1980 public sector contribution towards salary subvention to non-
government educational institutions at secondary and higher secondary level was
limited in the Frm of ‘Dearess Allowance’. Initially teachers used to get 50% of

their basic salary quarterly through district treasury. The o®ce of the Director of
Public Instruction (DPI) was upgraded as the Directorate of Secondary and Higher

Education (DSHE) in 1981.

4.2 Secondary Educational System of Bangladesh

Seven years of schooling bridges primary and tertiary education in Bangladesh. This
period is divided into three stages: junior secondary (grades VI-VIII), secondary

(grades 1X-X) and higher secondary (grades XI-XII). These are respectively ¥r
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children aged 11-13 years, 14-15 years and 16-18 years 2. Similar to primary level,
the junior secondary level students are enrolled into two streams: general education
and madrasah (Islamic) education. From grade IX students are divided into various
streams and groups. For instance, three streams, viz., general, madrasah (Islamic) and
vocational are in operation at this time. In the general stream, the students choose one
of the three groups, viz.,, Humanities, Science or Business Studies. In madrasah
stream, the students have Tur choices, viz.,, General, Science, Muabbid
(specialization in correctly reading Qur'an) and Hiful Qur'an (memorization of
Qur'an). There is no sub-division in vocational education stream. This means that
students appear in their frst public examination, which is held afer 10 years of
pnmary and secondary schooling through eight diferent groups. Education
undoubtedly is the ¥ndamental element as deriving ¥rce ¥r the development
activities m our national lif. Secondary education has been given exceptional
emphasis in the present education policy of 2010. Education is one of the chief Fctors
to National development. So the importance of quality education is unbounded in our

national liF.

4.3 Structure of Secondar Education in Bangladesh
The secondary education system of Bangladesh may be divided broadly into three
stages viz. Vocational Education, General Education and Madrasah Education

(Dakhil).
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STRUCTURE OF SECONDARY EDUCATION
- il - A - I\
Vocational Education General Education Madrasah Education
Sub-Section Sub-Section Sub-Section [Dakhil]
Vocational Trade: | |1 —>Cience | fl= W ceienee” |
Engineering _ a
Agriculture 1 Humanities | —___Humanities |
Textile and other ,
branches [1 Business Studies | & Business Studies|
T Tazbid
& Hizbul Quran |
Vocational Education General Education Madrasah Education
Sub-Section Sub-Section Sub-Section [Alim]
Vocational Trade: ,':' Science | T science |
Engineering SRS -
Agriculture 1 Humanities | & Humanities |
Textile and other | .
branches [1 Business Studies| “&C Business Studies|
: H Home Economics| € Tazbid |
Business ‘ .
Management |I:l Islamic Studies |
\Ip \ Vi -V

Fi_gure 4.1: Structure of Secondary Education Program in Bangladesh

4.4 Aims and objectives of secondary education

The Kudrat -e khuda Education Commission Report of 1974 recommended the

Fllowing basic objectives Fr secondary education.

a) Its frst aims were to expand and consolidate the basic education given at the

b) It is intended to conceptualize progressive ideas among the people who may be

primary stage.

committed to a well-balanced liF.
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c) To create a man power who will be required to accelerate the country's economic

development and

d) To prepare meritorious pupils Fr higher education according to their merit and

inclination (SEDP 2000, 29-30).

4.4.1 Re-designed aims and objectives of secondary education Frmulated by the

NCTB-2012 are given below:

Aims

D Creating knowledgeable, skilled, rational, creative and patriotic human resources

Fll of human, social and moral qualities through holistic development of the learners

Objectives:

L

To help develop learners' creativity, imagination and inquisitiveness by arousing their
inherent talent and potential

To frmly induce in learners human qualities such as, moral values, honesty,
perseverance, tolerance, discipline, self-confdence, good manners, respect ¥r
others, aesthetic perception, civic relationship and sense of justice

To help learners grow up as potential citizens inducing in them patriotism,
nationalism and democratic values in the light of great Language Movement,
spirit of Liberation War and secularism

To give learners a frm and well-Funded knowledge about Bangladesh, its
history, tradition, culture and the practice of socio-economic and democratic
politics; and thereby enable them to contribute to the progress and

development of the country in the context of the present world.
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To enhance learners' positive attitude towards dignity of labor, and to improve
their habit and interest of work so that they can accomplish individual or group
work with moral sense and responsibility.

To consolidate learners' skills in using standard Bangla in making efective
communications, and to build up a regular reading habit in them.

To enable learers enjoy and explore the inherent aesthetic beauty of Bangles
literature, and the discipline and association of the language

To help learers acquire the basic skills of English language ¥r efective
communications at diferent spheres including contemporary work places, And
higher education

To make learners acquainted with arithmetical logics, methods and skills; and
increase their abilities to apply them ¥r problem Solving s concerning day to
day and global afFirs

To increase learers' interest about technology and make them confident,
productive and creative in the use of In¥Frmation and Communication
Technology

To help learners acquire scientifc attitude and skills so that they can improve
qualities of lif by applying them in investigations and solutions of real life
problems

To make learners acquainted with local and global environmental issues with
emphasis on climate change, and natural and social environment in the context of
our country and the world

To help learners acquire necessary knowledge, lif-skills and views about

hygienic lif-style emphasizing Fod and nutrition, Physical ftness, diseases,

productive health and personal safety
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To guide learers to be respect ¥l towards other religions and Fllowers of other
religious practices in addition to their own Religious beliefs, values and practices
To develop among learners a Feling of Faternity and a sense of respect ¥r
human beings irrespective of gender, race, clan, Language, culture (Bengalese
and other small ethnic groups), class or occupation

To Frm a habit of regular co-curricular activities such as sports, physical
exercise, cultural activities, or fne arts among learers For their physical and
mental upbringing

To consolidate learers' knowledge, skills, and attitudes about their personal and
social life, contemporary work opportunities, and Self-employment; and to
prepare them ¥r being lif-long learers

To help learers develop their leadership, cooperation and communications skills

through collaborative activities

4.5 Present scenario of secondary education

Democratic practice has been in existence since 1990s and many changes and

development took place at the secondary level of education system. At the beginning

of 1990s many public schools were made double shif school, newly teaching posts

were created and thus a signifcant change was made. Female students' stipend

program (FSP), increase of government subsidy in monthly pay order (MPO) and a

new assessment system at SSC examination were also introduced in 1992. The

stipend program has brought about change. Adolescent girls are now visible in large

numbers, going to school in rural areas. The Fmale stipend program (FSP) ofers an

allowance to encourage families to send girls to school, and to help to reduce the costs

of education ( Raynor and Chowdhury, 2004).
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Secondary Age Pop"

Enrolment

Gross Enrolment Rate

Year (11-1Syrs) Grades (VI-X) (%)
| Total Boy Girl Total Boy Girl -Total Boy i Girl |
| |
2001 | 18317747 | 9241792 | 9075955 | 7887010 | 3690913 | 4196097 | 43.06 | 39.94 | 46.23 |
2002 | 18263183 | 9208646 | 9054537 | 8162134 | 3801356 | 4360778 | 44.69 | 41.28 48.16 |
|
2003 | 17980817 | 9064785 | 8916032 | 8126362 | 3803794 | 4322568 45.19 | 41.96 ‘ 48.48
2004 | 17148640 | 9040058 | 8108582 | 7503247 | 3578137 | 3925110 43.75 | 39.58 ‘ 4841 |
2005 | 17341882 | 9141926 | 8199956 | 7398552 | 3530538 | 3868014 | 42.66—[‘38;62_ F;;:
2008 | 17190672 | 9019584 | 8171088 | 6819748 | 3158291 | 3661457 39.67 | 35:02!_442;1“|
. |
2009 77018112 8907496 | 8110616 | 7356793 | 3560255 E 3796538 | 43.23 | 39.97 | 46.81
2010 | 15770000 | 8020000 | 7750000 | 7465774 ‘ 3486098 | 3979676 4734 | 4346 | 5135
2011 | 15768000 | 8018983 | 7749017 | 7510218 | 3483844 | 4026374 4763 | 43.44 |. 51.96
2012 | 15964494 | 8195088 | 7769406 | 7937235 | 3707943 _ 4229292 49.72 | 4525 | 54.44 |
2013 | 16183208 | 8307361 | 7875847 | 8501442 | 3982351 | 4519091 52.53 | 47.94 | 57.38
2014 :' 16404918 | 8421172 | 7983746 | 9160365 | 4285281 | 4875084 55.84 | 50.89 i 61.06

N.B. Data source: UNPD Fr 2012 and FIRPD (Age group projection ¥r 2001 -2014)

During 2012, the secondary school curriculum was revised, approximately almost

50% of teachers received short-term training in the new curriculum; ten teacher-

training colleges were upgraded and fve new higher teacher training institutes were

established (Daily Kalar Khontho, 11 October 2016). Narrowing down teacher-

student ratio, upgrading teacher qualifcations, refrming the curricular and teaching

methods and examination systems at secondary level play vital role in achieving

quality education. In diferent phases the amount of public sector contribution towards

salary subvention to non- gove m—ent educational institutions at secondary and higher
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secondary level was increased up to 100% in 2001. Teachers and staff were also
given 25% and 50% of their basic salary as Fstival allowance and limited house rent
respectively. Recently Goverment is giving 100% of salary subvention to the
teachers of non- goverment educational institutions and the disbursement is made

monthly through teacher*s personal bank account.

Nowadays, the major ¥cus of Bangladesh education policy at school level switched
fom" quantity” to "quality”. Re®rms are being implemented in school managing
committee (SMC), retirement and service beneft of non-gove m—ent teachers, teacher
training, infrmation technology and computer education, secondary curriculum,
school-based assessment system (SBA) and English language teaching (GoB, 2015;
World Bank, 2016). 'Quality Assurance’ is now pursuing to help evaluating schools'
perfrmance using a set of indicators (World Bank, 2016). The Sixth Five Year Plan
(2013-2017), issued by the Planning Commission, presents the Fllowing targets in
regard to secondary education: (a) increasing participation in diferent levels and
types of education, such as lower secondary, secondary, and higher secondary levels
including madrasah education; (b) increasing participation of girls through stipend
program in all levels of secondary education; and (c) increasing quality of secondary
education through in-service training of teachers (WJESCO, 2014). Despite these
initiatives, Bangladesh faces new challenges and demands in education sector and

secondary education system is still Fcing problems to deliver quality education

(Ahmad, 2015).

Even though there have been eight education, commissions ¥rmed till date but
Bangladesh has not been able to have a realistic education policy afer 44 years of its

independence. Successive gove m—ents in Bangladesh, whether ¥r political motives
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or real attempts at getting it right, have always advanced legitimate explanations ¥r
embarking upon one refrm program or the other. Over the years, emphasis is given
on quantity by setting up unnecessary secondary education institutions to satisT
politicians and their constituencies. These schools don't have adequate Tcilities,
qualifed teachers and above all competent educational administrators (Begum &
Bhuyan, 2005). So, secondary education in Bangladesh ignores, in a thousand ways,
the rules of integral, trans®rmational healthy educational development. Evidently the
inefectual manner by which the policies were implemented ensured that educational
panning was social-demand oriented rather than manpower oriented (Mahmud, 2003,;
Sen, 2002). The secondary graduates, there®re, sufer with no marketable skills to
sell to prospective employers and millions of these graduates roaming the city and

town streets (llon, 2000).

Table 4.2: Number of Institution, Student and Teacher by Type, 2014

Number of
o Number of Teachers Number of Students
Institution
Type Management
% %
Total lirlsIm Total Female Total Girls
Female Girls

Junior Private 2412 559 18618 5099 27.39 367510 217990 59.32
Secondary  Togq| 2412 559 18618 5099 27.39 367510 217990 .9.32

Private 16003 2431 186761 44544 23.85 | 7782235 4140815 53.21
Secondary ]

Public 316 147 7675 2389 31.13 264131 | 131373 | 49.74
School

Total 16319 2578 | 194436 46933 24,14 | 8046366 | 4272188 | 53.09

Private 942 147 | 19405 6681 34.43 729986 | 380157 | 52.08
School &

Public 11 3 535 256 47.85 16503 4749 28.78
College

Total 953 150 | 19940 6937 34.79 746489 | 384906 | 80.86
Dakhil Private 6582 993 | 87591 11206 12.42 | 1290014 | 761090 | 59.00

Source: Bangladesh Education Statistics, 2014(BANBEIS Publication No. 435)
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Table 4.3 Dropout and Completion Rate in Secondary Education (2012-2014)

Category Year Dropout Rate(%) Completion Rate(%)
Total Girls Total Girls
Secondary 2012 46.70% 51.83% 53.30% 48.17%
=Sige! 2013 43.76% 50.60% 56.86% 49.43%
2014 41.94% 48.38% 58.06% 51.62%
2015 41.90% 48.45% 58.10% 51.60%
Dakil 2012 48.00% 58.58% 52.00% 41.42%
Pdadrasah 2013 47.40% 55.21% 52.60% 44.79%,
2014 47.14% 57.15% 52.86% 42.85%
2015 47.13% 57.16% 52.87% 42.89%
Source: BA\BEIS 2014.
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4.6 Government initiatives toward quality education

Quality secondary education depends on perfect curriculum, e®cient qualified
teacher and compliment environment of education in the educational institutions. It is
necessary to develop the secondary education. To implement these things,
goverment has taken some effective steps which are very help¥l and devises activity
to assure quality secondary education. Trained teacher is most important part in the
light of quality secondary education. So the authority has arranged several type of
training r secondary level of teacher. Among them refeshment training which
duration is Furteen days ¥r assistant teacher both school and madrasah. Moreover
making creative question, curriculum dissemination and school base assessment
procedure are given to the teacher ¥r better teaching learning practice that duration is
three days. to ensure quality education, school management is vital Fctor. To do
better management the authority has managed 35 days training ¥r head teacher.
Moreover the authority has given opportunty to receive training for the member of
SMC. Digital content plays important role to realize the concrete and complicated
matters. Moreover multimedia class room makes a class pleasure and attractive to the
students. So the gove w—ent has given 23498 pieces laptop with multimedia projector
and modem Fr the secondary school and madrasah so that teacher takes class using
digital content. Even the authority is giving ICT training to the teacher in 12 days.
The government has also been distributed free book fom class one to ten. For this
reason students get opportunity to study fom beginning year. The students are
encouraged their studies. Moreover a librarian post has been created in every school

and madrasah so that students used to study diferent type of books during school

period.
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For efective teaching learing practices, qualifed teacher is very essential to ensure
quality secondary education in Bangladesh. For this reason government has taken step
to appoint non-government teacher through NTRCA. In this way qualified and
meritorious student get opportunity to appoint as a teacher. Even non-government
teachers get hundred percent basic salary and others allowance in the Fstival.
Furthermore gove m—ent has upgraded salary structure of assistant head teacher and
madrasah assistant superintendent so that they can serve in the institution attentively.
Monitoring system plays efective role to increase education quality in secondary
level. For this reason government has increased manpower in every upazila and
district education offce. Four assistant inspector and one research of®cer are

appointed in district offce and one inspector is deployed upazila o¥ce.

4.7 Secondary Education in National Education Policy-2010

National Education Policy Formulation Committee of 2010 says that the secondary
education will play a signifcant role to mitigate the disparity of present education
system. In order to make the student of secondary level good citizen, skilled worker,
and humanitarian and to ensure their efective participation of national development
program, suitable curriculum should be selected in each level, there should be some
compulsory subject and some optional as the student can meet up their thrust of
knowledge on the basis of their psychological tendency. In the secondary level, there
will be diversified of the subjects and the subject matter should be selected
considering the importance of national demands. The learer will accept the particular
trends as per their own choice and liking. The learner will acquire skill form the
particular trends on the basis of their basic learning skill. Their Fture profssion will

be selected on the basis of own choice and their expertise.
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In the new academic structure, the secondary level of education will include Classes
IX to XII. At the end of this level, students will choose diferent streams of higher
studies according to their capabilities, or they will e their livelihood by their
acquired vocational education or they can seek Frther vocational skills. There will be
three streams at the secondary level viz. general, madrasah and technical education
and each stream has several branches. However, Fr all streams, unifrmity will be
maintained through some stipulated compulsory subjects, such as Bangla, English,
Bangladesh  Studies, General Mathematics and In¥rmation Technology.
Examinations of each of these subjects of all the streams will be held with identical
question papers. Of course, there will be some compulsory and optional subjects in
each of the streams. To achieve excellence in the stream-related subjects, the syllabus
will be designed as per needs and specifc syllabus will be developed according to
stream. An experts' team will be constituted to prepare curriculum and syllabus ¥r all
streams. National Curriculum and Textbook Board will be responsible to design the
unifrm curriculum and prepare necessary textbooks ¥r every stream at secondary
level, excepting the special subjects of Madrasah and Vocational Education.
Bangladesh Madrasah Education Board and Bangladesh Technical Education Board
will be responsible Fr designing and preparing the textbooks and curriculum of

special subjects of Madrasah and Vocational Education.

InFastructure, teachers and staff High schools need to be added with Classes XI &
XI1, while higher secondary colleges will have to add Classes IX & X. For this, the
number of classrooms, Friture and educational instruments will be increased. In
high schools, subject-related teachers including English will be appointed to teach at
higher secondary level. For the implementation of these steps, special care will be
taken ¥r supply of ¥nds. Infastructure development of the educational institutions

and availability of educational materials will be ensured to deliver proper education
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and there will be Fcilities of enriched library and instruments of sports. For better
management of the library, the post of a librarian will be created. Every school
ofering science subjects must have a laboratory with necessary tools and equipment
and its proper use and maintenance will be ensured. Teacher-student ratio will have
to be progressively raised in phases to 1:30 by 2018. Adequate number of subject-
wise teachers ¥r diferent streams will be selected every year by the proposed Non-
Government Teachers' Selection Commission Fllowing appropriate process of
written and oral examination. This Commission will Fnction like the Public Service
Commission. Appropriate authority will appoint teachers in diferent institutions fom
the selected persons. Training will be arranged ¥r all the teachers of all subects. Yet
untrained Teachers need to undergo training immediately. Newly-appointed teachers
will undergo primary training befre they join their work. Priority will be given to the
trained teachers while Flling in vacancies. On completion of Class X, a public
examination will be held on a national basis. This will be known as Secondary
Examination and stipends will be awarded till Class XII based on the score of this
examination. On completion of Class XII, another public exam will be held, which

will be called Higher Secondary Examination.

4.8 Conclusion

This chapter of the study has been arranged on the basis of the secondary data and
related literature. Mainly the researcher ¥cuses on the status of secondary school and
madrasah . Here this chapter explained education system, structure of education, aim
and objectives of secondary education. Thus the enrollment in schools and madrasah

and completion rate ofthis two streams and dropout rate have been depicted clearly.
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Chapter: Five

Status of Quality Secondar Education in Bangladesh

5.0 Prelude

Quality education 1s a process that helps to improve the learners through the
integration of adequate knowledge of the curriculum content areas, acqumng
objective of education, empathy and commitment of the country and the acquisition of
managerial competencies within and outside the contemporary context. Quality
secondary education is imperative pakt in senesce of sustainable development of any
country. Quality education re¥rs to skill and knowledge of the learers who are able
to survive in Fcing any kind of situation in the world. In senses of quality secondary
education, researcher has set up six indicators to measure the status of quality
secondary education in Bangladesh. Both questionnaire survey and secondary data are
drawn to understand the actual circumstance of quality secondary education. The
desire of this chapter is to analyze the present situation in the light of particular
indicator such as learning achievement on the basis of curriculum, dropout rate, and
completion of secondary education, evaluation system, education and training of

teachers and school infastructure and other quality dimension.

5.1 Section One: Learning Outcomes on the Basis of Curriculum

5.1.1 Assessment of students’ learning outcomes

There are some particular indicators to measure the quality secondary education in
Bangladesh. Learing outcome is a vital indicator in terms of quality education.
Researcher is to present students' learing achievement according to curriculum in
this chapter. Bangla, English, Mathematics, General Science and Bangladesh Studies

are common subjects in the general stream and madrasah stream. So fom these
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subjects | make a set of questionnaire with 30 question items in class six to ten
separately. Each section has 6 items, totaling 30 in the whole test. The outcome of the

test and diferent year of public examination result has been analyzed in various ways.

Table 5.1.1: Conversion of numeric score into letter grade and grade point

Marks (in%o) Letter grade Grade point

80-100 A+ 5.0
70-79 A 4.0
60-69 A- 35
50-59 B 3.0
40-49 C 2.0
33-39 D 1.0

<33 F 0.0

Source: NTCB (2003, 2005), BMEB (2004)

5.1.2 Assessment of the learning achievement of students on the particular

syllabus of diferent classes:
Study area of this research consisted of two Upazila which are Godagari and Paba. In

each Upazila we have selected two secondary schools and two Dakhil madrasahs as
the sample. Using simple random sampling, we have taken 346 respondents from
eight educational institutions. Researcher hals made separate questions Fr the classes
six to ten both school and madrasash. Then researcher has assessed the learning

achievement and the knowledge of learners to apply the same type of questions in

each class ofboth streams.
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Table 5.1.2: Passing percentage distribution of students by grade point average in

educational institutions of study area.

e S = Grade point

0 Category Respons(o | o @
> e |2 g? Hla+| A|lAa|B|C|D
Kasimpur A. K. Number | 55 | 43 4 9 9 8 |- 7 6
e d I 78.18 | 9.30 [ 20.9|20.9318.616.2| 139
'Basudebpur Islamia | Number| 37 | 32 2 8 7]15)6 |4
DakhilMadrasah % 86.49 [6.25|25.0|21.87|16.6(18.7 [ 12.5
Sultanganj High Number| 97 | 78 6 |16 | 17 |14 ]| 14 | 11
School % 80.41|7.69|20.5(21.79(17.9/17.9|14.1
Al Jamiatul Salafa | Number | 31 | 27 1 4 7 6. -4 |5
gDakhiI Madrasah % 87.10 3.70]14.8|25.92|22.2|14.8| 18.5
OKasbaHigh School | Number | 86 | 67 | 5 | 13 | 17 | 13|10 | 9
% 7791 |7.46(19.4|25.37{19.4{14.9|13.4
Dewan Moh & adia | Number | 77 | 62 5 v 12 716 A3 9| 7
Dakhil Madrasah % 80.51 (8.06]19.3|25.81|120.9(14.5| 11.2
Naohata High School { Number [ 176 | 147 | 23 | 38 | 50 [ 14 | 7 | 15
% 83.52 | 15.6 | 25.8 |134.02|9.52|4.76 | 10.2
Naohata Angumana | Number | 42 | 36 2 8 7 (87| 4
Dakhil Madrasah % 85.71 | 5.56 | 22.2 (19.44(22.2|19.4| 11.1

Table 5.1.2 has shown that the success rate of the learers fom madrasah is more

than the general stream. The quantity of GPA 5 fom school is more than that of

madrasah students. But it is also found that the number of GPA 4 and GPA 3.5 in the

madrasah is higher than the general stream. It is alarming to the nations that a huge

majority of the learners have passed in SSC and Dakhil stages but they could not

acquire proper knowledge fom curriculum. Even they do not learn actual social and

moral values in the practical lif. As a result we have crisis of skilled and honest

Persons in our society.
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Table 5.1.3: Passing percentage distribution of students by grade point average in

educational institutions of study area.

] 5 e Grade point
i espons| © 0| ©
: pleay e 2; 25% A+| AlA-|B|C|D
Kasimpr A. K. Number | 51 42 319110 8| 7|5
Fazlul Haque High | o5 |~ 1'82.35 |7.14|21.4(23.8|19.0 [16.6 |11.9
Basudebpur Islamia | Number | 46 39 4 | 14| 9 5 4 3
DakhilMadrasah % 84.78 |10.2|35.9|23.012.8[10.2| 7.69
Sultangan] High Number | 109 | 83 11 | 34| 13| 11| 8 6
School % 76.15 |13.2(40.9|15.6 [13.29.64 | 7.23
Al Jamiatul Salafa | Number | 29 26 3 9 6 |4 3 1
e |Dakhil Madrasah ™55 80.65 | 115|34.6|23.0|15.3|115|3.85
< [Kasha High School |Number | 79 | 63 | 5 |22 15| 9 | 7 | 5
% 79.75 |7.94 |34.9]23.8(14.2|11.1|7.94
Dewan Number | 51 38 5 114 | 9 5 3 2
Mohammadia ™06 | 7451 |13.1[36.8[23.6|13.1|7.89|5.26
Naohata High Number | 172 | 144 | 30 | 50 | 36 | 12 | 10 | 6
School % | 83.73(20.8(34.7|25.0 8.33(6.94 | 4.17
Naohata Angumana | Number | 38 33 3.113| 9 | 4 | 3 1
Dakhil Madrasah % 86.84 |9.09(39.3(27.2|12.19.09|3.03

It is refected Fom the table 5.1.3 that passing rate of madrasah is higher than that of

the general stream. But the perfonnance of the learners of general stream is better

than the pupil of madrasah sector. Evaluation process is mainly responsible ¥r the

decreasing of quality education in secondary level of the country. A vast number of

the pupil got GPA 5 but their learing outcome and moral accountability is not

standard regarding the result. So it can be said that we need rightly knowledgeable

learers in our country not empty knowledge passing learers.
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Table 5.1.4 - passing percentage distribution of students by grade point average in

educational institutions of study area.

N . " o i Grade point

. Category Response| - w| 4 &

W Z! 2&Fas| AT A | Bik e | B
Kasimpur A. K. Fazlul Number | 59 46 5 15 12 7 4 3
Haque High School

% 77.97 |10.86 | 32.60 | 26.08 | 15.22| 8.69 | 6.52
Basudebpur Islamia Dakhil | Nymber | 51 | 43 6 17 1 5 3 |
Madrasah
% 84.31 11395 | 39.53 | 25.58 |11.63| 6.98 | 2 33
Sultanganj High School Number | 117 | 94 10 34 30 12 5 3
% 80.35 | 10.64 | 36.17 | 31.91 |12.76] 5.32 | 319
Al Jamiatul Salafa Dakhil | Nymber | 34 | 29 2 10 6 5 4 |
Madrasah — -
- % 85.29 110.34 | 34.48 | 20.69 |17:24/13.79] 345
N [Kasba High School Number | 91| 74 | g | 28 | 22 | 10| 4 | 2
% 8132 | 10.81 | 37.83 | 29.72 |13.51| 540 | 270
Dewan Mohammadia Dakhil | Nymber | 48 | 37 5 15 8 5 3 |
Madrasah S et
% 77.08 | 1351 | 40.54 | 21.62 |13-51{ 8.11 | 5 79
Naohata High School Number | 181 | 149 277, 55 33 17 14 3
% 82.33 [18.12 | 36.91 | 22.15 [11.411 939 [ 5 01
Naohata Angumana Dakhil | Numper | 35 | 31 3 1 7 5 4 |
Madrasah S I— - - - -
% 88.57 | 967 | 35.48 | 22.58 |16.13]12.90| 327

It reveals Fom the table 5.1.4 that passing rate of madrasah

is higher than that the

general stream. But the perfrmance of the learners of general stream is better than

the pupil of madrasah sector. Evaluation process is the main responsible ¥r the

decreasing of quality education in secondary level of the country. A vast number of

the pupil got GPA 5 but their learning outcome and moral accountability is not

standard regarding the result.




61

1 School mMadrasah
50 46.67
40 -
a
.é 30
=
@
0 20 15.94
-
10
0.640
O | . : - : - <
A+ A A- B C D F
Average grade point

Figure 5.1.1: Curriculum based leaxng of students by grade point average fom the
Teld test.

Figure 5.1 presents that a Fw numbers 0.64 percent of the learers fom school have
got GPA 5 under the test of feld survey. On the other hand not a single pupil gets
GPA 5 in the madrasah students fom Teld survey data. 15.94 percent of the
respondent Fom school has got GPA 4 but no single respondent fom madarasah has
got GPA 4. Only 2.86 percent of the respondent fom madrasah bas got GPA 3.5 on
the contrary 18.43 percent of the respondent fom school has got GPS 3.5. A large
number of the respondent 46.67 prcent fom madrasah has got F grade that means
they could not pass under the feld test. Quite a signifcant number of the respondent

27.31 percent Fom school has got F gade under the feld test.
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Figure 5.1.2: Curriculum based learing in Bengali of students by diferent rules of

assessment Fom the Feld test.

Figure 5.2 shows that 24.48 percent ofthe respondent fom school correctly answered
less than 33% of the items in Bangla. 48.57 percent of the respondent fom madrasah
correctly answered less than 33% of the items in Bangla in the Feld test. It revealed
that 29.88 percent of the respondent Fom school and 47.62 prcent of the students
fom madrasah correctly answered less than 60% of the items. A larger numbers
45.64 percent of the respondent Fom school correctly answered above 60% of items
and a very insignifcant number 3.81 percent of the respondent fom madrasah replied
above 60% of the correct items. Comparatively school students have more accurate

knowledge in Bengali than that of madrasah students.
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Figure 5.1.3: Curriculum based learing outcome in English ofstudents by diferent

rules of assessment fom the Feld test

It is Fund Fom Fgure 5.3 that quiet a signifcant number 41.08 percent of the
respondent Fom school replied below 33% of the correct items and 62.86 percent of
the respondent fom madrasah correctly answered less than 33% of the items under
the achievement test. It also observed that 41.49 percent of the respondent fom
school and34.29 percent of the respondent fom madrasah correctly answered less
than 60% of the items. Quiet a signifcant number 17.43 percent of the respondent
Fom school correctly answered above 60% of the items and a very insignifcant
number 2.86 percent of the respondent fom madrasah replied above 60% of the
correct items. English knowledge of school’s students is better than that of madrasah

students.
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Figure 5.1.4: Curriculum based le&ang outcome in Mathematics of students by
diferent rules of assessment Fom the feld test.

Figure 5.4 indicates that the pupils of general stream are performing better than the
pupils of madrasah sector in le&ng achievement test in the Feld survey. It is evident
fom data quite a signifcant number 39.89 percent of the respondent fom school and
55.38 percent of the respondent fom madrasah have correctly answered less than
33% of the items. Basically less meritorious students get agnit in the madrasah and
another causes is crises of expert teachers in madrasah sector. The performances of
the students of madrasah were worse. Only 9.23 percent of the respondent fom
madrasah correctly answered above 60% corect items but 31.91 percent of the
respondent Fom school replied above 60% of the corect items in the achievement

test in the study area.
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Figure 5.1.5: Curriculum based | &= g outcome in Bangladesh Studies of students

by diferent rules ofassessment fom the feld test.

It is revealed fom fgure 5.5 that schools teachers provide their lecturer more clear
explanation than madrsah teachers in the classroom. It is also obsered that less
experience school teachers showed better perfrmance in explaining the topic more
clearly. For this reason the students of general stream are able to understand the
lesson clearly in the classroom. So the prfomances of the students of general stream
are beter than the madrasah students. Only 1.24 percent of the respondent fom
school correctly answered less than 33% of the items, on the other hand 16.19 prcent
of the respondent fom madrasah correctly answered less than 33% of the correct
items in the Feld test. Moreover a huge majority 78.42 percent of the respondent fom
school has answered above 60% correct items ‘but 41.90 percent of the respondent

fom madrasah has answered above 60% ofthe corect items
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Figure 5.1.6; Curriculum based learing outcome in General Science of students by

diferent rules of assessment fom the feld test.

Figure 5.6 refects that the students of general stream do better performance than the
madrasah's students. Especially there is more qualifed teacher in the general stream
than madrasah. However, general stream's teachers get opportunity to participate in-
service-training more than madrasah teachers. Quite an insignifcant number 6.64
percent of the respondent Fom school correctly answered less than 33% of the items,
on the other hand a very signifcant number 28.57 percent of the respondent fom
madrasah answered less than 33% of the correct items in the achievement test fom
the feld survey. A larger number 71.37 percent of the respondent fom school and
36.19 percent of the respondent fom madrasah correctly answered above 60% of the

items.
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5.1.3 Opinion of the key infFrmant about learning outcomes according to

curriculum

Learing outcomes are one of the important components ¥r quality secondary
education. The authority should have made conscious to the learners so that every
students could acquire the proper knowledge fom the particular level. Most of the
key infFrmants claim that a maority number of the students cannot achieve the
knowledge according to their syllabus and curriculum. Because they are running
behind the good result in sense of GPA, i.e. GPA 5 (KIIl: RE 3). A good member of
intellectuals state that our learers do not get proper and regular schooling in the
specifc session. If the learners get exact schooling in every comer of the country they
will be able to lear their lessons appropriately. But most of the students can not avail
the opportunity to gain knowledge of those institutions. This is why maximum
students pass secondary level without achieving the particular competencies (KII: CS,
I, 2, 3). Some renowned educationists state that larger numbers of the teachers do not
obtain the philosophy and efectiveness of the newly introduced creative education
system. So they are not able to teach the learers in pragmatic and suitable way. As
result the students cannot get the real Fature of learning, yet they are acquiring good
result that means GPA 5 (KII: RE, 3, 4, 5). A good number of key infrmant
comments that most of the learers are running behind the good result instead of
learning. In addition they are engaged in coaching center and private tuition.
Moreover the learers do not understand the text book but depend on Coaching
Centre and guide books. Therein the students are acquiring less knowledge according
to curriculum (KII: RE, I, 2, 3, 4, 6). A few head teachers say that most of the
students are studying ¥r top result and to get certifcate without gaining knowledge.

This is why the learers try to memorize some specifc important question so that they
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could answer those questions in the examination. Moreover they could not realize the
text book. They are to grow up with very poor consequences of academic knowledge
obtaining a good result (Kil: HT, 2, 5). One of the Head teachers points out that the
student of class eight uses Fce book during the class session. Observing such kind of
the activities the teacher punished him. A Fw days afer that student assaulted the
teacher on the street. Above the context and existing rules of student punishment the
teachers could not beat or rebuke the student ¥r studying in the class room. So most
of the learners are not encouraged to acquire rightly knowledge in the present time
(KI1: HT, 6). Most of superintendents explain that the learers of madrasah stream do
not get equal opportunity in the Higher education and jobs market. This is why vast
majority guardians are not interested to send their children in the madrasah stream.
Afer all comparatively less meritorious students get admit in the madrasah sector. So
the learners of this stream are not capable to manage the two types of knowledge such
as general syllabus and Islamic ideology related syllabus. As a result they receive a
partial knowledge and they do not contest the students of general stream (Kil: HT, 5,
8).

Some famous educationist remarks that the goverment changed education system
extensively eight years ago and introduced the creative system in secondary level. But
maximum teachers cannot assimilate this education method because they could not
get proper and suffcient training. So they are not able to make question and to
evaluate the answer scripts rightly. Even majority numbers of the teachers could not
teach the students properly. As a result students depend on coaching center and guide
book. So they are depriving fom quality education in the educational institutions

(KIL: RE, 1, 3, 4). One of the renowned educationist points out that existing

examination system and evaluation process are spiking the reality of education.
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Without realizing Freign education system absolutely, we have applied FFy-FFfy this
method by which examination has been considered derision. He also adds that most of
the students those who are getting GPA 5 or GPA 4 or pass in the SSC and HSC are
not eligible ¥r those results (KI | :RE, 2, 3).

One of the key informants explains that most of the unskilled and less meritorious
teachers have been appointed by the big amount donation. Such kind these teachers do
not teach properly. Afer that they could not get su®cient training where they will be
expert of their own Feld. So our learners cannot achieve real learing according to
curriculum. Most of the head teachers comment that a larger number of the teachers
and students could not realize the creative system. Moreover a vast maority students
study a Fw chapter of the text book where they get frequent the question. So they do
not read Il text book very careFlly. Above the circumstance the learner cannot

realize the real learing oftext book (KII: HT, 2, 3, 5, 7). So they have suggested the

Fllowing issues

(1) The authority should carry on Fir teacher recruitment system by which
meritorious teacher will be appointed in teaching pro¥ssion.

(i) Every student has to get proper schooling in the particular session.

(ili)  Evaluation process should be Fir where a teacher will evaluate the
students very honestly according to correct spelling correct language and

accurate content.
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5.2 Section Two: Status of Dropout Rate

5.2.1 The present status of dropout rate in Bangladesh

Education is a Fndamental right ¥r every human being. But about (45%) of learns
deprives fom their educational right in Bangladesh. A half portion of learners do not
make a chance to complete their secondary education. The dropout rate is 46.70% of
total students. The Fmale's dropout rate had 51.83 percent in 2012. But at present
dropout rate is decreasing gradually. A big number of learns is dropout fom the
school and madrasah whose Fther are Frmers (39.80%) and (24.51%) day labor. It is
Fllowed by (9.34%) businessman, labor 9.46%, rickshaw/van drivers 5.92% small
business man 9.46% and others 6.54% (Banbaies, 2014). The survey revealed that
incidence of dropout was related to family size; large families having higher rate of
dropout. It was Fund out that dropout rate was higher in case of ¥male students
irrespective of family size. Moreover it is noted that dropout rate is high in rural areas
because the authority cannot control the early marriage in that areas. Even that
poverty and illiterate are big challenge to hold up the students in the school and
madrasah. Some guardians do not want to send their children in school because they
deployed their children in earing activities. Dropout rate of Madrasah students is

higher than the general stream.
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Table 5.2.1 Dropout rate in secondary education

Category Year Dropout Rate(%)
Total Girls
Secondary School 2012 46.70% 51.83%
2013 43.76% 50.60%
2014 41.94% 48.38%
2015 41.90% 48.45%
Dakhil Madrasah 2012 48.00% 58.58%
2013 47.40% 55.21%
2014 47.14% 57.15%
2015 47.13% 57.16%

Source: BANBEIS 2014.

Table 5.2.1 has shown that, the dropout rate is decreasing gradually, but it is not
satisFctory result especially Fr the.girl's students. So they are the unbearable burden
of individual social life. The secondary education is considered as the marginal
education Fr maximum learners and preparation relating higher education for the

students. The secondary education program is divided into three main tracks

(discipline) i.e. general education, madrasah education and technical education. At
present, the secondary education is a discriminatory education ¥r its diferential
activities and various diversities. To make an equal ¥rm the secondary education
should be integrated into the entire education program. Apart fom this the dropout
and the deprived learners from higher education may create their meaning®¥l life
accepting any one vocational profssion. On the other hand, the vocational education
is needed Fr madrasah students that will create the liF integration between their lif

and livelihood. The curriculum and the nature of textual materials ¥r the learners
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should be practical 1iF oriented so that the student of secondary level could be good
citizen, skilled worker, and humanitarian and to ensure their efective participation of
national development program. Even that the learners are able to accept the particular
trends as per their own choice and liking. Moreover the learner can acquire skill Frm
the particular trends on the basis of their basic learning skill and their *ture

profssion will be selected and the subject of skill will be multidimensional.

Table 5.2.2: Dropout situation in the study area (2011-2015)

Year Category Dropout Rate (%)
Total Girls
2011 Selected School of Study Area 49.65% 56.73%
Selected Madrasah of Study Area 50.26% 57.60%
2012 Selected School of Study Area 48.20% 53.63%
Selected Madrasah of Study Area 49.30% 55.57%
2013 Selected School of Study Area 46.45% 51.22%
Selected Madrasah of Study Area 48.14% 53.16%
2014 Selected School of Study Area 44.60% 48.45%
Selected Madrasah of Study Area 45.94% 52.24%
2015 Selected School of Study Area 42.72% 46.35%
Selected Madrasah of Study Area 46.32% 46.90%

Source: Field Survey, 2015.

Table 5.2.2 shows that, the dropout rate of madrasah stream is higher than the general
stream because learners of madrasah stream come fom comparatively poor family.
So they could not manage the expenditure of education, as a result they could not
carry on their studies. Afer that dropout rate is decreasing gradually in both sectors

but it could not reach satis¥ctory level especially Fr the girl's students. As the
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secondary education is considered as a marginal education Fr maximum learners and
preparation relating higher education ¥r the students, the allocation of the secondary
education program is increased demand ¥r time. To make an equal ¥rm the
secondary education should be integrated into the entire education program. Apart
fom this the dropout and the deprived learers fom higher education may create
their meaning ¥l liF accepting any one vocational profession. On the other hand, the
vocational education is needed ¥r madrasah students that will create the |if
integration between their life and livelihood. Afer the initial step of the goverment a
vast numbers 42.72 percent of the pupils fom school and 46.32 percent of the pupils

fom madrasah have dropped out fom the Frmal education.

5.2.2 The causes behind dropout in Bangladesh
Dropout is the obstacles to acquire the quality secondary education there are many

reason of dropout in our country. The researcher has discussed some main reason for

dropout.

5.2.2.1 Social obstacles as causes Fr dropout

Most of the head teachers report that social security and adverse study environment in
home are the great challenges ¥r the learners to continue their study. Again some
head teacher says that low income profssion of the guardians does not bear their
children study cost. As a result learners are to involve their livelihood activities. A

Tw of head teacher opines that drug addiction and eve teasing are the vital reason ¥r

dropout in Bangladesh.
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5.2.2.2 Economic Issues regarding dropout

Economic solvency is important Fctor to make a learned nation. But all most 27% of
people live under poverty line (BBS, 2012). So these issues are great barrier in our
education sector.

In many cases, children enter school but remain 'silently excluded which means that
they have poor attendance records and very low school perfrmance. In addition, they
sufer fom a lack of learning materials, the inability to pay school Fes and employ
* private tutors (Karim, 2004). So they are largely oblivious of teachers in the teaching
sessions (Hossain, et al, 2003). All these Fctors increase the chances of dropout fom
secondary education. Drop out children came fom households with signifcantly
lower income family. They always sufer fom ¥Fod security and other social safety.
At the secondary level, over half of the girls reported their cessation of schooling was
due to marriage. The head of institute report that child marriage and child labor are
the main causes of dropout. Moreover some children play supportive role in Fmily

work. A Fw head teachers opine that guardian‘s low income and guardian's

unemployment are responsible ¥r dropout.

5.2.2.3 Defciency of education system in the sense of key in'ffrmants

Klis infrm that undesirable teaching methods are the main responsible ¥r dropout in
Bangladesh. It can be said that most of the teachers cannot control the appropriate
teaching methods in their professional lives. So the students do not feel com¥rt in the
class room. Some educationists opine that absences of student friendly environment,
physical and mental punishment are the causes of dropout. A Fw educationists report

that teacher guardian relations and less priority on dropout learners influenced the

students to dropout Frm their study.
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5.2.2.4 InFastructure reason Fr dropout

Most of the educationists opine that problematic classroom and scarcity of toilet ¥r
girls infuenced the student to dropout fom the study. The heads of institute report
that shabby academic building and underdeveloped communication system are one of
the vital causes of dropout fom students' learning. The heads of institution opine that
gender dissemination and inadequate health care prejudiced the student to dropout
Tom their study. Moreover some educationists infrm that giving less priority to
education and unwillingness to spend money in educational sector are the most vital
reason to dropout fom their academic learning.

5.2.2.5 Measures to reduce dropout

The Fllowing steps are presented regarding suggestive opinion of educationist and
head teachers on reducing of dropout rate at the secondary level in school.

The educationists believe that stipend r all students can reduce the amount of
dropout gradually. They have also mentioned that increasing the amount of stipend
Tr the poor and talented students and proper monitoring of stipend activities can
reduce dropout rate in our country. The head teachers opine that avoidance of stipend
conditions and lunching unpaid education can able to play important role to decrease
the dropout rate very efectively.

The educationists believe that mandatory secondary education can reduce the amount
of dropout students. They also have mentioned that practical and real liF oriented
education system and decentralizing of educational administration system can
decrease the dropout. They also suggest strengthening monitoring system every
corner of the country. Even they Frced to arrange su®cient training ¥r the teachers.

The head teachers have opined that extra care ¥r weak students and co-curricular

activities can reduce dropout rate signifcantly. They have also mentioned that
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increasing mass awareness about the adverse efect of child marriage and social
revolution which contribute to reduce the dropout in Bangladesh.

The educationists have also given their opinion about the awareness activities that can
reduce the amount of dropout. They have given importance about the arranging
seminars regarding dropping out and introducing education loan, prioritizing PTA
activities and aranging meeting with guardian/mother with teacher are most vital
areas which can be conducted to reduce dropout.

Every educationist and head of the institution have given the most subjective fve

issues which can prevent dropout. These are reFrred in the Fllowing.

> Stipend Fr all students.

> To need extra care ¥r weak students.

> Increasing the amount of stipend ¥r the poor and talented students.
> Launching co-curricular activities in every educational institute.

> Increasing man awareness about the adverse efect of early marriage.

> To be attention in inclusive education in every primary and secondary school.
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5.3 Section Three: Completion of Secondary Education

Teachers are key +ctors of quality secondary education. But they think that
community involvement in secondary schools is really an important matter in the
enhancement of education quality. However, teachers acknowledged that community
participation in schools enrich students’ learning at satisfctory level. The community
should take part in the school's development activities of schools in order to achieve
quality education, and pay a special attention to community related problems that help
schools to provide quality education to the community*s children in a meaning ¥l
way. Necessary steps taken by the community people can assist to ensure quality
education at secondary level and can be able to ¥ce obstacles ¥r learing outcome
their children. The community is an institution which can take the primary and most
appropriate roles in solving these problems. There®re, community involvement is
absolutely an important phenomenon ¥r enhancing education in secondary level in
Bangladesh. It is not possible ¥r gove m—ental offcials alone to observe all the
activities of diferent stakeholders at secondary level in local area regularly, due to
lack of su®cient manpower. Hence, these responsibilities are to be shared by the
community. They should consider this as their paramount role in student achievement

which is indescribable

5.3.1 State of completion®s secondary education in Bangladesh

Quality secondary education is measured diferent type of indicators but status of
completion in secondary is one of them. At the present the rate of completion in
secondary level is satis¥ctory but their competence is very poor in the context of
curriculum base knowledge. Most of the renowned educationists opine that evaluation

process and lack of qualifed teacher are responsible to reduce of quality secondary
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education in Bangladesh. Moreover they comment to increase the reading habit of

learners in school and madrasah.

Table 5.3.1: Results of Secondary School Certifcate (S.S.C) and Dakhil Public

Examination by 2003-2014

School Madrasah
ke ABI;éaC;Zd IL\Ia(;égc]; opass ngg:red ;’\Iaz.sgc]; P
2003 921024 | 330762 35.91 163217 68345 | 41.87
2004 756387 | 363270 48.03 176668 105533 | 59.74
2005 751421 | 394993 52.57 156815 97306 | 62.05
2006 784815 | 466732 59.47 161999 122808 | 7581
2007 792165 | 454455 57.37 167735 110486 | 65.87
2008 743609 | 526576 70.81 180585 148186 | 82.06
2009 797891 | 537878 67.41 185726 159444 | 85.85
2010 912577 | 713560 78.19 210419 182431 | 86.70
2011 986650 | 810666 82.16 237524 197699 | 83.23
2012 | 1048144 | 904756 86.32 273065 241572 | 88.47
2013 992313 | 885891 89.28 221257 197199 | 89.13
2014 | 1087870 | 1008174 92.67 236630 211203 | 89.25

Table 5.3.1 demonstrates that almost 35% to 42% of the general stream students and
45% to 53% of the madrasah stream students used to pass in the public examination
be¥re 2002/2003 session. Afer the session of 2009 passing rate has been increasing
gradually in an extraordinary rate. But they could not acquire curriculum based
knowledge properly fom every stage. Be¥re the session of 2002/2003 we observed
that the students of madrasah were advanced in the rate of passing in public
examinations but now general stream is not lagging behind. So we are observing that
the weakness of evaluation system is mainly responsible ¥r the lack of quality

education.
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Table 5.3.2: Number and percentage distribution of students by Grade point average
Tr S.S.C and Dakhil

Year Grade point Total
Category | Response £ A i B ¢ D
School Number | 24384 | 91815 | 82947 | 104693 | 146839 | 16054 | 466732
o % 522 | 19.67 17.78 22.43 3146 | 344 | 100% |
N Madrasah | Number | 6086 | 29764 | 24293 | 23879 | 32701 | 6085 | 122808 |
% 496 | 24.24 19.78 19.44 26.63 | 4.80 | 100%
School Number | 25732 | 93701 | 83012 | 101932 | 137226 | 12849 | 454455
& % 5.66 | 20.62 18.27 22.43 30.20 | 2.82 | 100%
§ Madrasah | Number | 6889 | 32043 | 23006 | 21034 | 24298 | 3216 | 110486
% 6.23 | 29.01 20.82 19.04 2199 | 291 | 100%
School Number | 41917 | 129492 | 102159 | 109257 | 131642 | 12109 | 526576
i % 796 | 24.60 19.40 20.75 2499 | 2.30 | 100%
§ Madrasah | Number | 10526 | 46532 | 31605 | 27942 | 28329 | 3252 | 148186
| % 7.10 | 31.40 21.33 18.86 19.12 220 | 100%

Table 5.3.2 represents that passing rate and GPA 5, 4, 3.5 of madrasah students is
more than the general stream. It is also Fund that completion of secondary education
Is the most important indicator of quality education but suffcient knowledge of that
stage must be acquired by the learners. So without real learing, they should not
overcome the patticular stage. The authority must give attention on the evaluation
system so that learers are able to acquire the real knowledge of that particular
section. A larger numbers 6.23 percent of the respondents fom madrasah has got
GPA 5 and 29.01 percent ofthe students got GPA 4 but their learning outcome is very
poor. On the other hand 5.66 percent of the respondents fom school obtained GPA 5
and 20.62 percent of the respondents got GPA 4 in secondary public exam. School

students have better learning knowledge than the madrasah students.
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Table 5.3.3: Number and percentage distribution of students by Grade point average

Fr S.S.C and Dakhil

Year Grade point Total
Category | Response A 2 al : 2 &
School Number | 45934 | 144744 | 112291 | 113152 | 112809 | 8948 | 537878
- % 8.54 26.91 20.88 21.04 20.97 1.66 100% :
§ Madrasah Number | 16309 | 55811 | 34521 27848 23011 | 1944 | 159444 |
% 10.23 | 35.01 21.65 17.46 14.44 121 100%
School Number | 62134 | 191022 | 145082 | 149471 | 154946 | 10905 | 713560
- % 8.71 26.77 20.33 20.95 21.72 1.53 100%
é Madrasah Number | 20755 | 68389 | 40045 | 30055 21710 1477 | 182431
% 11.38 | 37.49 21.95 16.47 11.90 0.81 100%
School Number | 62778 | 236860 | 164851 | 162764 | 171478 | 11925 | 810666
i i % 7.75 29.22 20.33 20.08 21.15 1.47 100%
§ Madrasah Number | 12756 | 81053 | 47129 33313 22179 | 1269 | 197699
] % 6.45 40.99 23.84 16.85 11.22 0.65 100%

Table 5.3.3 represents the status of grade point average in school and madrasah sector.

In the session of 2010/11 passing rate and GPA 5 are almost same both in the

madrasah stream and general stream. But GPA 4 and GPA 3.5 of madrasah's student

are more than the general stream. It also reveals that 37.49 percent of GPA 4 and

21.95 percent of GPA 3.5 has been obtained in madrasah stream whereas 26.77

percent of GPA 4 and 20.33 percent of GPA 3.5 has been acquired in general streams.

Comparatively passing rate is high in the madrasah sector because its evaluation

system is relaxed than the general stream. But now it seems that the evaluation

methods are broken down in both sectors. So quantity is increasing but quality is

decreasing in the education sector.
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Table 5.3.4:  Number and percentage distribution of students by Grade point average

Tr S.S.C and Dak.il in the public examination

Year Grade point Total
A+ A A- B C D
Category | Response
School Number 65252 | 237446 | 194410 | 194163 | 199159 | 14326 | 904756
N % 721 | 2625 | 21.49 | 21.46 | 2201 | 158 | 100%
N
N Madrasah Number | 13436 | 95153 | 60940 | 43238 | 27778 | 1027 | 241572
% 556 | 39.39 | 2523 | 17.89 | 11.50 | 0.42 | 100%
School Number | 77381 | 259065 | 195439 | 175732 | 166087 | 12187 | 885891
% 873 | 2024 | 2206 | 1984 | 18.75 | 1.37 | 100%
o
N Madrasah Number | 9673 | 84852 | 48244 | 32016 | 21428 | 986 | 197199
% 490 | 43.03 | 2446 | 1624 | 10.87 | 050 | 100%
School Number | 122313 | 350951 | 228298 | 172169 | 127184 | 7259 | 1008174
= % 1213 | 34.81 | 2264 | 17.08 | 1261 | 0.72 | 100%
o
N |Madrasah | Number | 14013 [ 106496 | 48411 | 26791 | 14853 | 639 | 211203
% 6.63 | 50.42 | 2292 | 1268 | 7.04 0.30 100%

Table 5.3.4 refects that afer the session of 2012/13 passing rate of general stream

and GPA 5 is higher than that of madrasah stream. But GPA 4 and GPA 3.5 of

madrasah students is more than the learners of general stream. It also reveals that

50.42 percent of GPA 4 and 22.92 percent of GPA 3.5 has been obtained in madrasah

stream's students whereas 34.81 percent of GPA 4 and 22.64 percent of GPA 3.5 has

been acquired in general stream students. Comparatively passing rate was high in the

madrasah sector be¥re the session of 2011/2012 because its evaluation system is

relaxes than the general stream. But now it seems that evaluation methods are broken

down in both sectors. So quantity is increasing but quality is decreasing in education

sector.
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Table: 5.3.5: Attitude ofthe teachers and their realization on quality education
Respondents' opinion SD| (%) |D| (%) [N|(@%) |A]| (%) |SA| (%)

To increase awareness of
guardian that only good result | 0 |0.00| 2 [263| 3 |3.95|19|25.00 | 52 | 68.42

is not quality education.

Regular presence in the class
and attention to lesson is one of
the  Fctors on quality
education.

Don"t depend on coaching, but
realize the text book according | 5 [6.58 | 4 [5.26 |3 |3.95| 9 |11.84 | 55 | 72.37
to curriculum.

To stress increasing the quality
than passing percentage.

I (1323 (395|7 |921|11|1447 | 54 | 71.05

6 [789|2 2637|921 |11 |1447| 50 |65.79

Table5.3.6: Completion rte in general and Ma«ll steam (2011-2015)

Year Category Completion Rate(%)
Total Girls
2011 Selected School of Study Area 50.35% 43.27%
Selected Madrasah of Study Area 49.74% 42.40%
2012 Selected School of Study Area 51.80% 46.37%
Selected Madrasah of Study Area 50.70% 44.43%
2013 Selected School of Study Area 53.55% 48.78%
Selected Madrasah of Study Area 51.86% 46.84%
2014 Selected School of Study Area 55.40% 51.55%
Selected Madrasah of Study Area 54.06% 47.76%
2015 Selected School of Study Area 57.28% 53.65%
Selected Madrasah of Study Area 53.68% 52.10%

Source: Field Survey, 2015.

Table 5.3.6 shows that, the completion rate of madrasah stream is lower than the
general stream because learners of madrasah stream come Ffom comparatively
unconscious family. So they do not guide their children properly and most of the

students could not manage the expenditure of education, as a result they could not
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carry on their studies. Afer that completion rate is increasing gradually in both
sectors but all of them could not pass HSC and higher education satisfctory level
especially r the girl's students. As the secondary education is considered as a
marginal education ¥r maximum learners and preparation relating higher education
Tr the students, the allocation of the secondary education program is increased
demand Fr time. To make an equal Frm the secondary education should be
integrated into the entire education program. Apart fom this the dropout and the
deprived learners fom higher education may create their meaning ¥l liF accepting
any one vocational profssion. On the other hand, the vocational education is needed
¥r madrasah students that will create the life integration between their lif and
livelihood. Afer the initial step of the government a larger numbers of the pupils fom
school and could not complete SSC graduation.

53.2 Teacher" and guardians' insight about the completion seconda ¥ education and its

qualit:

This study required teachers’ and guardians® understanding about the quality
Secondary education. They are the main education provider and they can able to play
important role to acquire real learning of the students at secondary level. They think
that the students should know moral, human, Cultural, scientifc, social values at
personal and national levels at the time of studying. The students must acquire the
knowledge about our war of liberation and develop patriotism, nationalism and
qualities of good citizens (i.e, sense of justice, non-communalism, duti®lness, and
awareness of human rights, cultivation of Fee thinking and discipline, love ¥r honest

living, the tolerance of corporate lif, Fiendliness and perseverance). Moreover they



84

should know about the academic knowledge and values, liF skill and abilities so that

they can lead a good lifF and contribute their personal afairs and national levels.

Table 5.3.7: Respondents opinion on whether good result indicates quality education

or not
Respondent’s opinion
Category of Respondent Yes No
Frequency 11 65 76
Teacher % 14.47% 85.53% | 100.0%
Frequency 7 33 40
Guardian % 17.50% 82.50% 100.0%
Total Frequency 18 98 116
% 15.52% 84.48% 100.0%

Table 5.3.7 shows that a huge majority of the teachers (85.53%) think that the present
good result do not refect quality education. At the same time a large number of
guardians (82.50%) agree with the teachers' view. A very insignifcant number of the
feachers (14.47%) believe that the present good result is related to quality education.

A few numbers Guardians (17.50%) also think that good result point out the quality

education in secondary level.

"Table 5.3.8: Respondents view on what they think about that all examinees appeared
in the public exam should pass the examination

Respondent’s opinion | Total
Category of Respondent s No |
Frequency 4 72 .76
Teacher % 5.26% 94.74% 100.0%
Frequency 9 31 40
Guardian % 22.50% 77.50% 100.0%
Total Frequency 1 103 116
% 11.21% 88.79% 1 100.0%
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Table 5.3.8 demonstrates that a_huge number of teachers (94.74%) thin that all of
the examinees are not able to pass any kind of public examination because all of them
do not study attentively. At the same time quiet a signifcant number of guardians
(77.50%) also believe that all examinees would not pass in the public exam. A very
insignifcant number of the respondents (11.21%) give their opinion that all

examinees should have succeeded in the examination.

Table- 5.3.9: Respondents opinion about what they think that improvement of the

quality secondary education depends on higher percentage in passing the examination

Respondent's opinion

Total
Category of Respondent Yes No
Frequency 7 69 76
Teacher % 9.21% 90.79% 100.0%
Frequency 13 27 40
Total Frequency 20 96 116
% 17.24% 82.76% 100.0%

It is evident Fom the table 5.3.9 that a vast majority of teachers (90.79%) and
guardians (67.50%) say that the rate of passing is increasing but maximum passed
students have no knowledge about the specifc competence of the text book .The
opinion of the respondents indicates that in spite of increasing the quantity, quality in
secondary education sector is not achieved. Quite a poor number (17.24%) of the

respondents think that there are huge gap between the pass in public exam and quality

secondary education.
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Table 5.3.10: Respondent conceptions on ensured state of quality education properly

at secondary level

Respondent's opinion Total
Category of Respondent Yes No
Teacher Frequency ) 7l 76
% 6.58% 93.42% 100.0%
Guardian Frequency 4 36 40
% 10% 90% 100.0%
Total Frequency 9 107 116
% 7.76% 92.24% 100.0%

According to the above table 5.3.10 a very insignifcant number of the respondents
(7.76%) comments that quality education in secondary level is ensured properly. On
the contrary a large number of teachers (93.42%) do not support this view. Even a
huge numbers of guardians (90%) think that the quality secondary education is not

satisfctory at all to create skilled manpower in our country.

Table- 5.3.11: Respondents® view on the students study at home on a regular basis

Respondent’s opinion

Category of Respondent — —  Total

Yes } No |
Frequency 17 59 |I 76
Teacher % 22.37% 77.63% " 100.0%
Frequency 7 33 40

o |
Guardian | o4 17.50.% 82.50% 100.0%
Frequency 24 92 116
Total .

% 20.69% 7931% | 100.0%

The above Table 5.3.11 exposes that a large numbers of teachers (77.63%) imagine

that all most the students do not study their text book at home regularly according to

syllabus. At the same time 82.50% guardians have given same views. A small number

of teachers (22.37%) assume that some students study one's text book regularly. But a

Poor Number of guardians (17.50%) Fel that the pupils study at home every day.
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Table- 5.3.12: Respondents view on the decreasing tends of qualit second& education

Respondent's opinion ‘
Category of Respondent (ES No Total
Teacher Frequency 73 3 76
% 96.05% 3.95% 100.0%
Guardian Frequency 34 6 40
% 85.% 15.% 100.0%
Total Frequency 107 9 116
% 92.24% 7.76% 100.0%

Table 5.3.12 depicts that a large numbers of teachers (92.24%) Fel that the quality
secondary education is decreasing in the context of acquiring knowledge and skill
gradually. A huge majority of the guardians (85%) think that most of the students do
not achieve content based knowledge properly. On the other hand a very insignificant
numbers of the respondents (7.76%) think that the quality of secondary education is
not decreasing.

Table- 5.3.13: Respondents' views about their thinking that completing graduation the

students earn a certifcate only

Respondent opmlon |
categorv 0FResrorgent e o |
| Frequency 2 74 , 76
Teacher % 2.63% 97.37% 100.0%
Guardian Frequency 6 34 40
% 15% 85% 100.0%
Total Frequency 8 108 116
% 6.90% 93.10% 100.0%

Data presented in table 5.3.13 shows that a huge majority of the respondents (97.37%)
think that students not only obtain cerificate but also acquire content based knowledge,
morality and others values. Moreover a large numbers of guardians (85%) agree with the
teachers® judgment. But a very insignifcant numbers of the respondents think that by the

completion of graduation the students will get only a certificate.
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Table 5.3.14: View of the respondents about, "ensuring quality education, the mass

educated people can be converted into manpower"

Respondent’s opinion
Category of Respondent
Yes No
Frequency 73 3 76
Teacher % 96.05% 3.95% 100.0%
Frequency 38 2 40
Guardian % 95% 5% 100.0%
Total Frequency 111 5 116
% 95.69% 4.31% 100.0%

Data presented in Table 5.3.14 depicts that a huge majority of the respondents
(95.69%) consider quality of secondary education assist to develop skilled manpower
to overcome socio-economic problem. A very insignifcant number of the total
respondents (4.31%) believe that there is no relationship between the manpower and

the quality secondary education.

Table 5.3.15: Respondents opinion about the realization of the objectives of

education by students can ensure a corruption fee country

Respondent’s opinion |
Category of Respondent Yes 0 No j Total
| Frequency 61 15 | 76
Teacher | 80.26% 19.74% \ 100.0%
' Frequency 29 ' 11 40
Guardian % 72.50% ‘ 27.50% ' 100.0%
Total Frequency 90 26 116
% 77.59% ' 22.41% ‘ 100.0%

According to the data collected fom Feld 80.26% of teachers el that if the students
realize the aims of the education, Bangladesh will be feed fom corruption .On the
other hand 72.50% of guardians hold the similar. But quite a signifcant number
(22.41%) of the respondents think that in spite of FIfliment of the objectives of

education the attitude of the learners will not change in the context of Bangladesh.
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\
5.3.3 Guardians Participation on Quality Education:

Guardians can play a very important role ¥r the learners to achieve the perfect
education in their educational lif. Parents are able to co-operate the learners
acquiring the objectives and goals of education. These goals of education refect all
human qualities; such as values, awareness, knowledge and skills which are needed to
become a perfect citizen, and there¥re this echo the parent's views. This study has
identifed parents® perceptions on education quality in the context of present
education system in Bangladesh. The guardians ‘perception regarding the quality
secondary education is that students should have some kind of kkowledge and values,
by which they will be able to work and earn money and achieve status in society.
Parents have given views that their children will acquire human qualities which are
another dimension of education quality. In defining quality of education, WESCO
(2004) identifes two types of development in education. The Frst one is learners®
cognitive development and the other is the promotion of the values and attitudes
necessary ¥r responsible citizenship and the nurturing of creative and emotional

development.

Table 5.3.16: Guardian's perception on quality education

Resoondent ooinion | SD | (%) | D | (%) I[N/ (%) | A | (%) | SA| (%)

Good result is .only

indicator of quality
education. 19 | 4750 ) 3 | 750 | 125012 30.00 5 |12.50

Regular attendance of
students and systematic| 2 | 5.00 | 4 | 10.00| 3 | 7.50 | 17 | 42.50 | 14 | 35.00

teaching according to

Without acquiring
competence In the) 3 | 550 | 3 | 7.50 | 0 0.00 |12 |30.00 | 24 | 60.00
specifc level a student
get a chance Fr
passing.
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Table 5.3.17: Respondents opinion about the careFIness of studying of their children

Category of Respondent Respondent opinion
) Yes Frequency Percent
Guardian 19 475
No 21 2.9
Total 40 100.00

It appears Fom the table 5.3.17 that quite a signifcant numbers (52.50%) of the
guardians are not care¥l to their children' schoolwork but parents involvement in
learing of children is very important ¥r quality education. Yet some of the guardians

(47.5) are aware oftheir children's learing.

Table 5.3.18: Guardians' view about the consultation with class teacher of their

children to know the attendance and other perfrmances in classroom

Category of Respondent Respondent opinion
Frequency Percent
el Yes 11 215
uardi
No 29 72.5
Total 40 100.00

The above table 5.3.18 shows, that a very insignifcant numbers of guardians
(27.50%) meet with class teacher and exchange view of their children about
schoolwork and home work. But a large numbers of the guardians (72.50%) do not
keep the infFrmation of his son ‘reading and writing. The survey denotes that most of
the respondents do not know how to give emphasis parental involvement of children

learning.

Table 5.3.19: Opinion of the respondents about the starting of study time (afer
Magrib prayer) everyday

Category of Respondent Respondent opinion
Frequency Percent
. Yes
Guardian 17 42.50
No 23 57.50
Total 40 100.00
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The table 5.3.19 depicts that quite a signifcant number of guardians (42.50%)
reminds to their children ¥r studying. Without perseverance nobody will acquire
proper academic knowledge. But a huge majority of the guardians (57.50%) do not
advise to their children ¥r studying, most of the guardians are not conscious about

teaching and learning process of their children.

Table 5.3.20: Respondents' reply on their arrangement to send their children to school

regularly
Category of Respondent Respondent opinion
Frequency Percent
Guardian 11 —vesnrlL — — —-22 il 55 7
| No 18 45
Total 40 100.00

It appears Fom the table 5.3.20 shows that a massive numbers of the respondents 55%
provide to send their children at school regularly. But quite a signifcant numbers of
the guardian (45%) cannot arrange to propel the learers due to unconsciousness and

socio-economic condition.

Table 5.3.21: Respondents’ opinion about providing books, stationeries and other
materials by them to their children properly

Respondent opinion
Category of Respondent

Frequency Percent

Guardian Yes 4 67.50
No 13 32.50

Total 40 100.00

Data presented in table 5.3.21 depicts that a large number of the guardians (67.50%)

told that they could provide book, stationeries and other materials to their children ¥r
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study properly. Quite a signifcant numbers of the guardians (32.50%) cannot make

ready book, stationeries and other materials ¥r their children

Table 5.3.22: opinion of the respondents if they take care of their children or ask

about what she/he is doing at school

Category of Respondent Respondent opinion
Frequency Percent
Guardian Yes 2 P
No 25 62.50
Total 40 100.00

It is evident fom the data that a huge majority of the respondents (62.50%) cannot

teach their children and not ask about what he/ she is doing at school. But quite a

signifcant numbers of total guardians (37.50%) are educated. So they can teach and

take care of their children about what learners are doing at school.

Table 5.3.23: opinion of the respondents ifthe teachers and guardians hold meeting

together Fr ensuring quality education

Category of Respondent Respondent opinion
Frequency Percent
Guardian Yes : Il
No 37 92.50
Total 40 100.00
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Figure 5.3.1: Respondents' opinion about the objective of sending of their children
to secondary school

5.3.4 Student attitude of the internal insight and objective of quality education

Table 5.3.24: Respondent opinion regarding the statement "not merit but perseverance

and patience are the only means to reach expected goal"

29

Category | Response SA A ub DA SDA Total
School | Frequency 35 28 12 80 86 241
% 145% | 11.6% | 50% | 33.2% | 35.7% | 100.0%
Madrasah | Frequency 15 17 13 28 32 105
% 143% | 16.2% | 12.4% | 26.7% | 30.5% | 100.0%
Total Frequency 50 45 25 108 118 346
% 14.5% | 13.0% | 7.2% | 31.2% | 34.1% | 100.0%
Chi-Square Tests
Value df P-Value
Pearson Chi-Square 13.304 4 041
Likelihood Ratio 11.822 4 038
N of Valid Cases 346

Hypothesis: There is no relationship between students' perseverance and their

achieving quality education in the school and madrasah sector.
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Chi-square test was convenient to fnd out the relationship between students'
perseverance and their achieving quality education in the school and madrasah. Since
the P - value is less than 0.05; the test is signifcant at 5% level of signifcance. This

means that students' perseverance have great efect in their achieving quality

education in the school and madrasah.

From the above table 5.3.24 it is Fund that 35.7 percent respondent of school and
30.5 percent respondent of Madrasah strongly disagree with the statement that
students® perseverance and their achieving quality education in the School and
Madrasah. Almost one third (33.2) percent respondents of School, 26.7 respondents
fom Madrasah disagree about the statement. A very insignifcant number 5 percent of
the respondents fom School and 12.4 percent of the respondents fom Madrasah are
neutral. A very insignifcant number 11.6 percent of the respondent from School and
16.2 percent of the respondent fom Madrasah agree with this statement. 14.5 percent
of the respondents fom School and 14.3 percent of the respondents fom Madrasah

strongly agree with the statement.

Table 5.3.25: Respondent opinion regarding the statement "modesty, honesty, respect
to elderly and afection to younger one's is necessary to become a well-educated

person”

Category | Response SA A ubD DA SDA Total

School | Frequency 47 59 24 39 72 241
% 195% | 245% | 10.0% | 16.2% | 29.9% | 100.0%

Madrasah | Frequency 33 29 S 8 30 105
% 31.4% | 27.6% | 4.8% 7.6% | 28.6% | 100.0%

Total | Frequency 80 88 29 47 102 346
% 23.1% | 254% | 8.4% 13.6% | 29.5% | 100.0%
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It is revealed fom the table 5.3.25 that modesty, honesty and respect to all is very
necessary to become a well-educated person but this is neglected in our society.
Moreover a signifcant number 29.9 Percent of the respondent fom school and 28.6
percent of the respondent fom Madrasah strongly disagree with the statement. 16.2
percent of the respondent fom School, 07.6 percent of the respondent fom Madrasah
disagrees with the above statement. Quite a signifcant numbers (24.5) percent of the
respondent fom School and 27.6 percent respondent of Madrasah agree with this
statement. 19.5 percent respondent of School, 31.4 percent respondent of Madrasah
strongly agrees with the statement.

Table 5.3.26: Respondent opinion of the statement “every citizen should protect

school's property and others gove m—ent assets".

Category | Response SA A uD DA SDA Total

School | Frequency 12 78 9 24 58 241
% 29.9% | 32.4% 3.7% | 10.0% | 24.1% | 100.0%

Madrasah | Frequency 32 39 2 8 24 105
% 30.5% | 37.1% 1.9% 7.6% | 22.9% |100.0%

Total Frequency | 104 117 11 32 82 346
% 30.1% | 33.8% 3.2% 9.2% | 23.7% | 100.0%

Table 5.3.26 refects that a huge majority of the respondent in schools and madrasahs
think that every citizen should protect school's property and others gove rment assets.
Quite a significant number 29.9 Percent of the respondent fom school and 30.5
percent of the respondent fom Madrasah strongly agree with the statement. One third
(32.4) percent of the respondent fom School, 37.1 percent of the respondents fom
Madrasah agree with the above statement. 10 percent respondent of School and 07.6
percent respondent of Madrasah  disagree with this statement. 24.1 percent
respondent of School, 22.9 percent respondent of Madrasah strongly disagrees with

the statement.
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Table 5.3.27: Respondent view on the proclamation “all students should co-operate

thir parents and participate in school cleaning activities along with their studies"

Category | Response SA A ub DA SDA Total

School | Frequency 88 o8 9 28 58 241
% 36.5% | 24.1% | 3.7% 11.6% | 24.1% | 100.0%

Madrasah | Frequency 43 29 3 13 17 105
% 41.0% | 27.6% | 2.9% 12.4% | 16.2% | 100.0%

Total Frequency | 131 87 12 41 75 346
% 37.9% | 25.1% | 3.5% 11.8% | 21.7% | 100.0%

Table 5.3.27 indicates that responsibility of the learners of school and madrasah are
satisfFctory about the co-operating activities. A very insignifcant number 16.2
percent of the respondent fom Madrasah and 24.1 percent of the respondent fom
school strongly disagree with the statement that they could not assist their Fther and
other activities. Few number 11.6 percent of the respondent fom School and 12.4
percent ofthe respondent fom Madrasah disagree about the views. Quite a signifcant
number 27.6 percent respondent of Madrasah and 24.1 percent of the respondent fom
School agree with this statement. Almost FFy percent of the respondent from
Madrasah and 36.5 percent of the respondent fom School strongly agree with the
statement.

Table 5.3.28: Respondent views on the statement "all ofus should respect all kinds of

profssions irrespective of position or rank in the society."

Category | Response SA A ubD DA SDA Total
School Frequency 80 itk 6 30 68 241
% 33.2% | 23.7% 2.5% 12.4% | 28.2%
Madrasah | Frequency | 37 28 5 8 27 105
% 35.2% | 26.7% 4.8% 7.6% 25.7% | 100.0%
Total Frequency | 117 85 i 38 95 346
% 33.8% | 24.6% 3.2% 11.0% | 27.5% | 100.0%

Every profssion is dignifed to human being. So everyone should respect to each

other proFssion. It is Fund Ffom the table 5.3.28 that 28.2 percent of the respondent
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fom school and 25.7 percent of the respondent fom Madrasah strongly disagree with
the statement. 12.4 percent respondent fom School and 7.6 percent of the respondent
from Madrasah disagree with the above statement. A very insignifcant number 2 5
percent of the respondent fom School and 4.8 percent of the respondent fom
Madrasah are neutral. Quite a signifcant number 23.7 percent of the respondent fom
School and 26.7 percent of the respondent fom Madrasah agree with this statement.
Almost one third percent of the respondent fom School 35.2 percent of the
respondent fom Madrasah strongly agree with the statement.

Table 5.3.29: Respondent belief of the statement "every Fllower of diferent religion

should respect each other™

Category | Response SA A ubD DA SDA | Total

School | Frequency 51 51 3 Sl 69 241
% 21.2% | 21.2% | 1.2% 21.2% | 28.6% | 100.0%

Madrasah | Frequency 28 24 2 20 25 105
% 26.7% | 229% | 1.9% 19.0% | 23.8% | 100.0%

Total Frequency 79 75 4 71 94 346
% 229% | 21.7% | 1.6% 20.5% | 27.2% | 100.0%

Table 5.3.29 indicates that students of madrasah are very conscious about diferent
religion than the students of school sectior.21.2 Percent respondent of school and 26.7
percent respondent of Madrasah are strongly agree with the statement. 21.2 percent
respondent of School, 22.9 respondent of Madrasah are agree with the above
statement.21.2 percent respondent of School and 19 percent respondent of Madrasah
are disagree with this statement. 28.6 percent respondent of School, 23.8 percent

respondent of Madrasah is strongly disagreeing with the statement.
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Table 5.2.30: Respondent perception on the statement "Bangladesh and others
countries are afected directly by climate change and natural disaster as a result of

uncontrolled industrialization emission carbon- Di- oxide of developed countries™

Category | Response SA A ubD DA SDA | Total
School | Frequencyy | 131 66 5 21 18 241
% 54.4% | 27.4% 2.1% 8.7% | 7.5% | 100.0%
Madrasah | Frequency 45 38 3 10 9 105
% 429% | 36.2% 2.9% 9.5% | 8.6% |100.0%
Total Frequency 176 104 8 31 27 346
% 50.9% 30.1% 2.3% 9.0% | 7.8% |100.0%
Chi-Square Tests
Value df P-Value
Pearson Chi-Square 14.149 4 .006
Likelihood Ratio 15.138 4 .008
N of Valid Cases 346

Hypothesis: There is no relationship between climate change, natural disaster and
uncontrolled industrialization emission carbon- Di- oxide of developed countries.
Chi-square test was convenient to fnd out the connection between climate change,
natural disaster and uncontrolled industrialization emission carbon- Di- oxide of
developed countries. Since the P - value is less than 0.05; the test is significant at 5%
level of signifcance. This means that uncontrolled industrialization and emission of
carbon- Di- oxide of developed countries have efect on climate change and natural
disaster

It is observed fom table 5.3.30 that a large number of respondent have given opinion
that Bangladesh and others countries are afected directly by climate change and
natural disaster as a result of uncontrolled industrialization emission carbon- Di-
oxide of developed countries. It is Fund that 54.4 percent of the respondent from

school and 42.9 percent of the respondent fom Madrasah strongly agree with the
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statement. Quite a signifcant numbers 27.4 percent of the respondent fom School
36.2 percent of the respondent fom Madrasah agree. 2.1 percent respondent of
School and 2.9 percent respondent of Madrasah are neutral. 8.7 percent respondent of
School, 9.5 percent respondent of Madrasah disagrees with this statement. 7.5 percent
respondent of School, 8.6 percent respondent of Madrasah strongly disagrees with the
statement.

Table 5.3.31: Respondent opinion on the statement "Bengali and other small races

should admire to each other ¥r the prosperity of Bangladesh"

Category | Response SA A ubD DA SDA | Total
School Frequency 102 82 14 26 17 241
% 42.3% | 34.0% 5.8% 10.8% | 7.1% | 100%
Madrasah | Frequency 41 36 7 14 7 105
% 39.0% | 34.3% 6.7% 13.3% | 6.7% | 100.0%
Total Frequency 143 118 21 40 24 346
% 41.3% | 34.1% 6.1% | 11.6% | 6.9% | 100.0%

Table 5.3.31 represents that a very signifcant number of the respondent thinks that
everyone should respect and co-operate to each other ¥r the prosperity of
Bangladesh. A very insignifcant numbers 7.1 percent of the respondent from school
and 6.7 percent of the respondent fom Madrasah strongly disagree with the
statement. 10.8 percent of the respondent fom School 13.3 percent of the respondent
fom Madrasah disagrees with the views. 5.8 percent of the respondent from School
and 6.7 percent respondent of Madrasah neutral. On the other hand large number 34
percent of the respondents fom School 34.3 percent of the respondent fom Madrasah
agree with this statement. 42.3 percent respondent of School, 39 percent respondent of

Madrasah strongly agrees with the statement.
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Table 5.3.32: Respondent views on the statement "Sports, physical exercises and

cultural activities are very necessary ¥r mental and physical ftness".

Category | Response SA A ubD DA SDA Total

School | Frequency 92 86 7 30 26 241
% 38.2% | 35.7% 2.9% 12.4% | 10.8% | 100.0%

Madrasah | Frequency 32 42 4 14 13 105
% 30.5% | 40.0% 3.8% 13.3% | 12.4% | 100.0%

Total Frequency | 124 128 11 44 39 346
% 35.8% | 37.0% 32% | 12.7% | 11.3% | 100.0%

Chi-Square Tests

Value df ' P-Value
Pearson Chi-Square 11.976 4 !‘ .004
Likelihood Ratio 12.998 4 .006
N ofValid Cases 346 |

Hypothesis: There is no association among the Sports, physical exercises, cultural
activities and mental & physical ftness.

Chi-square test was convenient to ¥nd out the relationship between Sports, physical
exercises, cultural activities and mental and physical ftness. Since the P - value is
less than 0.05; the test is signifcant at 5% level of signifcance. This means that the
Sports, physical exercises, cultural activities have efect on mental and physical

Ttness which help to acquire quality education in their institutions.

Table 5.3.32 presents that sport, physical exercise; cultural activities give positive
impact in the quality education and it helps to gain leadership. A large numbers 38.2
percent of the respondent fom school and 30.5 percent of the respondent fom
Madrasah strongly agree with the statement. 35.7 percent of the respondent fom
School 40 percent of the respondent fom Madrasah agrees that the sports, physical
exercises, cultural activities play vital role to the learners mind to acquire

leadership.2.9 percent of the respondent fom School and 3.8 percent of the
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respondents fom Madrasah are neutral. A very insignifcant numbers 12.4 percent of
the respondents Fom School 13.3 percent of the respondents fom Madrasah disagree
with this statement. Moreover 10.8 percent of the respondents fom School 12.4
percent ofthe respondents fom Madrasah strongly disagree with the statement.

Table 5.3.33. Respondent perception on their belief "Everyone should study

additional book to change the attitude ¥r developing skill".

Category | Response SA A uD DA SDA Total
School | Frequency | 115 76 4 24 22 241
% 47.7% 31.3% 1.7% 10.2% 9.1%
1AA AL
Madrasah | Frequency 32 45 0 14 16 105
% 30.5% 42.9% .0% 12.9% 13.7% | 100.0%
Total Frequency 147 102 4 38 38 346
% 42 5% 29.5% 1.2% 13.4% 13.4% | 100.0%

Chi-Square Tests

Value [ df | P-Value
Pearson ChiSquare 23540 | 4 | .000
Likelihood Ratio 25.82:]. | 4 ‘ .000
N ofValid Cases 346 |' |

Hypothesis: There is no relationship between studying additional book and changing

the attitude ¥r developing skill.

Chi-square test was expedient to nd out the association between studying additional
book and changing the attitude ¥r developing skill. Since the P - value is less than
0.05; the test is signifcant at 5% level of signifcance. This means that studying
additional book has positive efect on changing the attitude ¥r developing skill in the
real lives of the learers.

Table 5.3.33 demonstrated that, studying additional book keeps positive efect to

change the attitude ¥r developing skill. 1t is Fund that 14.1 percent of the respondent
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Fom school and 17.1 percent of the respondent fom Madrasah strongly disagree with
the statement. Quite a signifcant numbers 33.2 percent of the respondents fom
School and 26.7 percent of the respondents fom Madrasah disagree above the views.
A very insignifcant numbers 5 percent of the respondent fom School and 12.4
percent of the respondents fom Madrasah are neutral. 11.6 percent of the respondent
fom School and 16.2 percent of the respondent fom Madrasah agree with this
statement. 14.5 percent respondent of School, 14.3 percent respondent of Madrasah
strongly agrees that everyone should read the additional book except the syllabus to
develop the knowledge and skill.

Table 5.3.34: Respondent opinion about the statement "Students along with all

people have to be conscious against the persons who destroy the trees and wild

animals"
Category | Response SA A ubD DA SDA Total
School | Frequency 80 75 17 56 13 241
% 33.2% | 31.1% 7.1% | 23.2% 5.4%
Madrasah | Frequency 55 26 7 9 8 105
% 52.4% | 24.8% 6.7% 8.6% 7.6% | 100.0%
Total Frequency 135 101 23 65 21 346
% 39.0% | 29.2% 7.2% | 19.5% 6.1% | 100.0%
Chi-Square Tests
Value df | P-Value
Pearson Chi-Square 19.762 4 ‘ .001
Likelihood Ratio 21.624 4 .000
N of Valid Cases 346 |

Hypothesis: There is no relationship between destroy the trees & wild animals and
citizen responsibility to build a peace ¥l society in Bangladesh.

Chi-square test was applied to nd out the relationship between destroy the trees &
wild animals and citizen responsibility to build a peace¥l society in Bangladesh.

Since the P - value is less than 0.05; the test is signifcant at 5% level of significance.
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This means that there is a sigfcant association between destroy the trees & wild
animals and citizen responsibility to build a peace ¥l sociely in Bangladesh.

It is observed Fom Table 5.3.34 that education is able to keep positive efect in the
environment. Quite a signifcant numbers of the respondent 33.2 percent fom school
and 52.4 percent ofthe respondents fom Madrasah strongly agee with the statement.
A larger numbers 31.1 percent of the respondents fom school and 24.8 percent of the
respondent fom Madrasah agree with the statement. On the other hand 23.2 percent
of the respondent fom school and 8.6 percent of the respondent fom madrasah
disagree with the statement. An insignifcant number of the respondent 5.4 percent
fom school and 7.6 percent of the respondent fom madrasah strongly diségree with

the statement.

6.3.5 Students view about quality of secondary education
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Figure 5.3.2: Opinion of the Respondents on Hundred Percent Pass Means Quality
Education
It is refected fom cha 5.3.2 that hundred percent pass did not indicae quality

education. Because it is only one indicator but there are many indicators to measure
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the quality ofeducation. A vast maority 73.44 percent of the respondents fom school
and 74.29 percent of the respondent fom maatasah think that hundred percent pass
does not mean quality education. On the other hand 26.56 percent of the respondents
fom school and 25.71 prcent of the respondent fom madrasah seem that hundred
percent pass means quality education. Actually only larger passing rate is not a
justifcation of quality education. But quality education depends on learer's

knowledge and attiude.

IYes 1No
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60.00
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20.00 1
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Figure 5.3.3: Perception of the Students on the Necessity to Attend Classes Regularly
and to Involve in Home Work ofthe Learers to Acquire Quality Education

In above mentioned Fgure 5.3.3 shows that ¥r gaining quality education attendance
in class regularly and complete home work is very necessary ¥r the students. A large
majority 70.54 percent of the respondent fom school and 90.48 percent of the
respondent fom madrasah thnk that they have to attend in the class regularly and
perform home work in due time. On the other hand 29.46 prcent of the respondent

Fom school and 9.52 percent of the respondent fom madrasah seems that without
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attending in the class and perfo m—g home work they will able to lea the classes

lesson.

mYes BNo

71.78

Madasha

Figure 5.3.4. Opinion of the Students about Conducting the Class Timely and
Regularly by the Teachers

Quality education depends on the qualifed teacher who teaches the leaers very
systematically and regularly. It is refected fom the fgure 5.3.4 that a vast majority
71.78 percent of the respondent fom school and 60.95 prcent of the respondent fom

madrasah think that the teachers do not take class timely and regularly. Because they

engaged other e&ag activities and some teachers involve in political activities.
Actually most of the teacher is not devoted in their profssion. Even proper
monitoring is not seen in the school and madrasah. Moreover local authority does not
look afer the teaching learing process in the institutions. On the other hand 28.22
percent of the respondent fom school and 39.05 percent of the respondent fom

madrasah seems that the teacher takes class timely and regularly in the institution .
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Figure 5.3.5: Perception of the Students on Presentation of the Text Book Easily in

the Classroom by the Teachers

It is observed fom fgure 5.3.5 that the larger numbers 73.86 percent of the

respondents fom school and 76.65 percent of the respondents fom madrasah are not

satisfed with teaching methods of their teachers in the classroom. Most of the

teachers do not try to teach the students very cordially. They are not committed to the

nations as responsible person in the society. So they want to pass the class time in

gossiping. On the other hand 26.14 percent of the respondent fom school and 23.35

percent of the respondent fom madrasah think that their teacher are able to present

text book easily in the class.
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Figure 5.3.6: Perception ofthe students on teacher's advice to the students to be good

citizen in the classroom

It is refected Fom the Fgure 5.3.6 that a good citizen is the valuable proprty in a

countr. So the teacher play vital role to build up the good citizen. A vast majority of

the respondent 73.86 percent Fom school and 62.86 percent of the respondent fom

madrasah answer that the teacher do not advise to the students to be good citizen in

class. But a signifcant number of the respondent 26.14 percent fom school and 37.14

percent of the respondent fom madrasah believe that their teacher advice is help¥l to

be good citizen.
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Figure 5.3.7: Opinion of the respondents about creating opportunity to ask question

in the classroom by the teachers

It is Fund Fom the fgure 53.7 that a larger numbers 74.69 percent of the
respondents Fom school and 83.75 percent of the respondent fom madrasah state that
they do not get opportunity to ask question in classroom. Participatory methods in
classroom are very FFitFl in le&ag process by which the students acquire tue
knowledge in their institution. On the other hand a very insignifcant number of the
respondent 16.25 percent fom madrasah and 25.31 percent of the respondent opined

that the teachers create opportunity to ask the question in class room properly.
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Figure 5.3.8: Opinion of te Students on Head Mister' Taing Ca about Teaching

Leaming Proess in te Classroom

In the present study fgure 5.3.8 we have Fund that quite a signifcant number 37.34
percent of the respondents fom school and 36.19 percent of the respondents fom
madrasah state that the head teacher come into class room to know teaching lee&=ag
process Fom the students. But a huge majority of the respondents 62.66 percent fom
school and 63.81 percent of the respondent fom madrasah answered that the head
teacher does not come in the class room and not take care teaching learing process.
Moreover every head teacher should take care about teaching lea m—g practice and to
discuss the students' performance with the assistant teachers about pedagogical

system which they Fllow very strictly in class room.
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Figure 5.3.9: Perception of the students on exchanging view about studying to the

students by the managing committee members

Role of managing committee in school and madrasah is very important because they
are local authority of that institution. So they play significant role to hold up quality
education in the school and madrasah. It is observed from the figure 5.3.9 that a very
insignificant numbers 5.81 percent from school and 11.43 percent of the respondent
from madrasah state that the members of managing committee exchange view with
the students about studying. But a larger number 94.19 percent of the respondent from
school and 88.57 percent of the respondent from madrasah opine that they do not

exchange view about the studying in the institution.
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Figure 5.3.10: Opinion of the students on students' prformance in classroom by the

visiting of school inspector

Supervising of the school inspector can play a sigifcant role to maintain efective
teaching practice activities in school and madrasah. But we see diferent picture fom
the Fgure 5.3.10 that a vast majority of the respondent 76.35 percent fom school and
71.43 percent of the respndent Fom madrasah addresses that the school inspector
does not visit the class room to know the student performance and teaching lea m—g
activities in the institution. But quite a signifcant number 23.65 percent of the
respondents Fom school and 28.57 percent of the respondent fom madrasah think

that the school inspector visit to know the teaching lea m—g practice.
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Figure 5.3.11: Opinion of the students about the parental' obstacle ¥r going to

school.

Figure 5.3.11 refects that quite a signifcant number 27.85 percent of the respondents
fom school and 34.29 percent of the respondent fom madrasah consent to the
statement. Moreover role of parents in children education is more Fuit®l to other
person. But a large number 72.15 prcent of the respondent fom school and 65.71
percent of the respondent fom madrasah state that their parents do not create obstacle

to go to school. Rather they are always anxious ¥ their children studies.
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Figure 5.3.12: Opinion ofthe Respondents aout any barrier in reaching school
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It is observed fom the fgure 5.3.12 that most of the numbers 51.45 percent of the

respondent fom school and 57.14 prcent of the respondent fom madrasah have

given opinion that they Fce diferent barrier to reach school. On the other hand quite

a signifcant nimbers 48.55 percent of the respondent fom school and 42.86 percent

of the respondent fom madrasah have answered that they do not Fel any barrier to

reach school.
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Figure 5.3.13 Perception of the students on sending students’ performance report to

the to the guardian by teachers
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Students' performance report is very important element which helps to understand the
real picture of students learing outcome to the guardians. As a result guardians try to
take care more consciously. It refects fom the fgure 5.3.13 that a vast maority of
the respondent 87.42 percent fom school and 90.29 percen of the respondent fom
Madrasah state that the teacher does not send students' performance report to the
guardians. But a very insignifcant number 12.58 percent of the respondent fom

school and 9.29 percent of the respondent fom madrasah answer on behalf of no.
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Figure 5.3.14: Opinion ofthe students about su®cient learing Fcilities ofschool Fr
quality education

It is Fund Fom the Fgure 5.3.14 that a vast number 72.35 percent of the respondent
fom school and 86.67 percent of the respondent fom radrasah opine that the
leang Tcilities of school are not sufcient Fr quality education. On the other
hand a very insignifcant number 27.65 percent of the respondent fom school and
13.33 percent of the respondent fom radrasah state that the |leng Fcilities of

school are suFcient [or quality education.
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Figure 5.3.15: Perception of the respondents on taking care children' l&eg in

school regularly by the parents

It is observed in the Fgure 5.3.15 a huge majority 74.29 percent of the respondent
fom madrasah and 54.17 percent of the respondent fom school aswer that their
parents do not tale care children" leang in school properly. But parents
involvement in children’ le&ng is ver essential ¥r quality education in school
level. Quite a sigifcant number 25.71 percent of the respondents fom madrasah and
45.83 percent of the respondents fom school have given their opinion that their

parents take care about their le&ng properly.
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Figure 5.3.16: Opinion of the Students about the Teachers-Guardians Meeting in the

School Fr Improving Quality Education

Teachers and guardians meeting are very important ¥r improving the quality of
secondary education. It presents in the fgure 5.3.16 that a large number 85.89 percent
ofthe respondent fom school and 88.57 percent of the respondent fom madrasah tell
that teachers and guardians meeting do not take place in school Fr improving quality
ofsecondar education. On the other hand a insignifcant number 14.11 prcent of the
respondent Fom school and 11.43 percent of the respondent fom mdras ash state

that teachers and guardians meeting take place occasionally.
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5.3.6 Opinion of the students about moral responsibilities:
Table 5.3.35: Respondent opinion about the moral values "as the milkmaid cannot

bear his family cost, there is no guiltiness to mix water with milk by a milkman".

Category Response SA A ubD DA SDA Total
School . | Frequency 26 23 42 59 89 241
% 10.9% | 9.6% | 17.6% | 24.7% | 37.2% | 100.0%
% 6.7% 2.9% 6.7% | 24.8% | 59.0% | 100.0%
Total Frequency 33 26 49 85 151 346
% 9.6% 76% | 142% | 24.7% | 43.9% | 100.0%
Chi-Square Tests
Value df | P-Value
Pearson Chi-Square 19.765 4 .001
Likelihood Ratio 21.230 4 .000
N of Valid Cases 344 |

Hypothesis: There is no relationship between mixing water with milk by the milkmen
and the honesty of him.

Chi-square test was applied to fnd out the relationship between mixing water with
milk by the milkmen and the honesty of him. Since the P - value is less than 0.05;
the test is signifcant at 5% level of signifcance. This means that there is signifcant
association between mixing water with milk by the milkmen and the honesty of him.
Nobody should adopt the dishonesty work at any situation in the worldly. It is evident
fom the table 5.3.35 that a large numbers 37.2 percent of the respondents from
schools and 59.0 percent of the respondents from madrasah are strongly disagree
above the statement. Quite a signifcant numbers 24.7 percent of respondents fom
school and 24.8 percent of the respondent fom madrasah are not disagree with the

statement. A very insignifcant numbers 9.6 percent of the total respondents fom




118

school and 2.9 percent ofthe respondent fom madrasah are agree that mixing water
with milk is not crime in this situation. Moreover 10.9 percent of the respondents
Fom school and 6.7 percent of the respondent from madrasah are strongly agreed with
the statement.

Table 5.3.36: Respondent opinion ofthe statement ""Low paid government service

holder named Tapan receives bribe is not ofence™.

Category | Response SA A ub DA SDA Total
School | Frequency 22 117 19 68 120 241
% 9.1% 5.0% 7.9% | 28.2% | 49.8% | 100.0%
Madrasah | Frequency 5 5 3 31 61 105
% 4.8% 4.8% 29% | 29.5% | 58.1% | 100%
Total Frequency 2 17 22 99 181 346
% 7.8% 4.9% 6.4% | 28.6% | 52.3% | 100%

Chi-Square Tests

Value df ' P-Value
Pearson Chi-Square 15.708 4 7 .003
Likelihood Ratio 16.329 4 | 002
N ofValid Cases 346

Hypothesis: There is no relationship between receiving bribe and ofense.

Chi-square test was applied to fnd out the relationship between receiving bribe and
ofense. Since the P - value is less than 0.05; the test is signifcant at 5% level of
signifcance. This means that there is a signifcant relationship between receiving
bribe and ofense.

It is refected Fom the Table 5.3.36 that a large numbers 49.8 percent ofrespondents
from school and 58.1 percent of respondent from madrasah are strongly disagree
about the opinion that there is a great sin to receive bribe. Quite a signifcant numbers

28.2 percent of the respondents' school and 29.5 percent ofthe respondents from
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madrasah disagree with the statement. A fw numbers 5.0 percent of the respondents
fom schools and 4.8 percent of the respondent fom madrasah agree with the
statement. An insignifcant number of the respondents 9.1 percent of the respondents
fom school and 4.8 percent of the respondent fom madrasah strongly agree with the
statement.

Table 5.3.37: Responden opinion on the statement "everyone sho I d take a helpless sick man

to the hospital".
Category | Response SA A ubD DA SDA Total
School | Frequency 108 12 23 16 22 241
% 44.8% 29.9% 9.5% 6.6% | 9.1% | 100.0%
Madrasah | Frequency 52 24 7 6 16 105
% 49.5% 229% | 6.7% | 57% | 15.2% | 100.0%
Total | Frequency 160 96 30 42 38 346
% 46.2% 27.7% | 8.7% | 6.4% | 11.0% | 100.0%
Chi-Square Tests
Value df | P-Value
Pearson Chi-Square 10.931 ' 4 ‘ .032
Likelihood Ratio R 4 016
N ofValid Cases 346 ‘

Hypothesis: There is no relationship between take care of a helpless sick man and
moral responsibilities in human being.

Chi-square test was applied to ¥nd out the relationship between take care of a helpless
sick man and moral responsibilities in human being. Since the P - value is less than
0.05; the test is significant at 5% level of significance. This means that there is-
signifcant association between take care of a helpless sick man and moral

responsibilities in human being.
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It is revealed fom Table 5.3.37 that a large numbers 44.8 percent of the respondent
fom school and 49.5 percent of the respondent fom madrasah are strongly agree with
the statement. Citizen's responsibility play efective role to establish peace ¥l society
in the world. Quite a signifcant number 29.9 percent of the respondent fom school
and 22.9 percent of the respondent fom madrasah agree with the statement. But 9.5
percent of the respondents fom school and 6.7 percent of the respondents fom
madrasah are natural above the statement. On the other hand a very insignifcant
numbers 6.6 percent of the respondents Ffom school and 5.7 percent of the
respondents Ffom madrasah do not agree with take care of a helpless sick people and
moral responsibilities in human being. Very insignifcant numbers 9.1 percent of the
respondents Fom school and 15.2 percent of the respondent fom madrasah are
strongly disagree with the statement.

Table 5.3.38: Respondent views about the responsibility "When you were walking
beside the rail track, you saw an opening fshplate. Then you should infrm to the

authority about this matter".

Category | Response SA A ub DA SDA Total
School | Frequency | 111 g 21 22 12 241
% 46.1% | 31.1% | 8.7% 9.1% 5.0% | 100.0%
Madrasah | Frequency 41 45 6 6 7 105
% 39.0% | 42.9% | 5.7% 5.7% 6.7% | 100.0%
Total Frequency | 152 120 27 28 1 346
% 43.9% | 34.7% | 7.8% 8.1% 5.5% | 100.0%
Chi-Square Tests
Value | df ! P-Value
Pearson Chi-Square 15.999 4 i .009
Likelihood Ratio 13.017 4 | 007
N ofValid Cases 346 ‘
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Hypothesis: There is no relationship between educated person and his responsibility
in doing activities.

Chi-square test was convenient to fnd out the connection between educated person
and his responsibility in doing activities. Since the P - value is less than 0.05; the test
is signifcant at 5% level of signifcance. This means that there is a signifcant
relationship between educated person and his responsibility in doing activities.

It is observered fom table 5.3.38 that everyone should make conscious when one's
move in society. It is Fund that a large number 46.1 percent respondent of school
and 39 percent respondent of Madrasah are strongly agreed with the statement. Quite
a signifcant numbers 31.1 percent respondent of School and 42.9 percent respondent
fom Madrasah are agree above the statement. A very insignifcant numbers 9.1
percent of the respondent fom School and 5.7 percent of the respondent from
Madrasah are disagree with the opinion. Thus a very insignifcant numbers 5 percent
of the respondent fom School and 6.7 percent of the respondent fom Madrasah are

strongly disagree with this statement.

Table 5.3.39: Respondent opinion on the statement "If you perfrm your duty

properly our country will be enrich".

Category | Response SA A ubD DA SDA Total
School | Frequency | 108 7 34 13 9 241
% 448% | 320% | 141% | 5.4% 3.7% | 100.0%
Madrasah | Frequency | 51 37 9 3 5 105
% 48.6% | 35.2% 8.6% 29% | 4.8% | 100.0%
Total Frequency | 159 114 43 16 14 346
% 46.0% | 32.9% | 124% | 4.6% | 4.0% | 100.0%
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Chi-Square Tests

Value df P-Value
Pearson Chi-Square 13.477 4 021
Likelihood Ratio 13.695 4 .029
N of Valid Cases 346

Hypothesis: There is no relationship between perfrming duty properly and beloved

country in our daily activities.

Chi-square test was measured to fnd out the relationship between perfrming duty
properly and beloved country in our daily activities. Since the P - value is less than
0.05; the test is signifcant at 5% level of signifcance. This means that perfrming
duty properly has efect with beloved country in our daily activities.

It is examined fom table 5.3.39 that ifall of us per®rm our duties properly in term of
our position, it will be a great responsibility ¥r the Bangladesh. It is Fund that 44.8
percent of the respondent fom school and 48.6 percent of the respondent fom
Madrasah strongly agree with the statement. Quite a signifcant numbers 32.0 percent
of the respondents fom School and 35.2 percent of the respondent fom Madrasah
agree above the views. A very insignifcant numbers 9.1 (strongly disagree and
disagree) percent of the respondents fom School and 7.7 percent of the respondent
fom Madrasah (strongly disagree and disagree) are disagree with this statement.

Table 5.3.40: When you see that someone hunts wild animals you should ¥rbid such

kind activities.

Category | Response | SA A uD DA | SDA Total
School | Frequency | 120 63 25 19 14 241
% 49.8% | 26.1% | 10.4% | 7.9% | 5.8% | 100.0%
Madrasah | Frequency 45 44 4 2 10 105
% 429% | 419% | 38% | 19% | 95% | 100.0%
Total | Frequency 165 107 2] 21 24 346
% 47.7% | 309% | 8.4% | 6.1% | 6.9% | 100.0%
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Chi-Square Tests

Value df P-Value
Pearson Chi-Square 16.137 4 .003
Likelihood Ratio 17.347 4 .002
N of Valid Cases 346

Hypothesis: There is no relationship between hunting wild animals and moral

accountability in our social liF.

Chi-square test was applied to fnd out the association between hunting wild animals
and moral accountability in our social lif. Since the P - value is less than 0.05; the
test is signifcant at 5% level of signifcance. This means that there is a signifcant
relationship between hunting wild animals and moral accountability in our social liF.
Table 5.3.40 refects that wild animals play signifcant role to keep our environmental
balance in our country. It is also observed that a very insignifcant numbers 5.8
percent of the respondent fom school and 9.5 percent of the respondent fom
Madrasah strongly disagree with the statement. A very insignifcant numbers 7.9
percent of the respondents from School and 1.9 percent of the respondents fom
Madrasah disagree above the views. On the other hand quite a signifcant number
26.1 pe:cent of the respondent fom School and 41.9 percent of the respondent from
Madrasah agree that everyone should Frbid killing the wild animals in any aspect.
Moreover a large numbers 49.8 percent of the respondent fom School and 42.9

percent of the respondents fom Madrasah strongly agree with this statement.
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Table 5.3.41: Respondent opinion on the statement "all kind of people in the society

should work ¥r the backward and poor children™.

Category | Response SA A uD DA SDA Total

School | Frequency 134 72 13 15 7 241
% 55.6% | 29.9% | 5.4% 6.2% 2.9% | 100.0%

Madrasah | Frequency 63 27 g 2 4 105
% 60.0% | 25.7% | 8.6% 1.9% 3.8% | 100.0%

Total Frequency 197 99 22 17 11 346
% 56.9% | 28.6% | 6.4% 4.9% 3.2% | 100.0%

Chi-Square Tests

Value df | P-Value
Pearson Chi-Square 14.818 4 | .007
Likelihood Ratio 15.284 4 ‘ .005
N ofValid Cases 346 I|

Hypothesis: There is no relationship between kindness of humanity and help the
backward poor children.

Chi-square test was expedient to fnd out the relationship between kindnesses of
humanity and help the backward poor children. Since the P - value is less than 0.05;
the test is signifcant at 5% level of signifcance. This means that there is a signifcant
relationship between kindness of humanity and help the backward poor children.

It is revealed Fom the Table 5.3.41 that kindness of humanity and help to backward
poor children is very essential to establish a peace ¥l society in our country. It is also
Fund that a huge majority 55.6 percent of the respondent from school and 60 percent
of the respondent fom Madrasah are strongly agree with the statement. Quite a
signifcant numbers 29.9 percent of the respondent from School and 25.7 percent of
the respondent fom Madrasah are agree. 5.4 percent respondent of School and 8.6

percent respondent of Madrasah are neutral. A very insignifcant numbers 2.9 percent




125

of the respondent fom School, 3.8 percent of the respondent fom Madrasah is

strongly disagree with this statement.

Table 5.3.42: Respondent opinion of the accountability "every citizen should remove

the unwanted things fom the path™.

Category | Response SA A uD DA SDA | Total

School | Frequency 116 67 18 29 11 241
% 48.1% | 27.8% 1.5% 12.0% | 4.6% | 100.0%

Madrasah | Frequency 46 30 10 10 9 105
% 43.8% | 28.6% 9.5% 9.5% 8.6% | 100.0%

Total | Frequency 162 97 28 39 20 346
% 46.8% | 28.0% 8.1% 11.3% | 5.8% | 100.0%

Chi-Square Tests

Value df P-Value
Pearson Chi-Square 3.129 4 .536
Likelihood Ratio 2.998 4 .558
N ofValid Cases 346

Hypothesis: There is no relationship between social value and removing unwanted
things Fom path.

Chi-square test was applied to find out the association between social value and
removing unwanted things fom path. Since the P - value is less than 0.05; the test is
significant at 5% level of signifcance. This means that and there is signifcant
association between social value and removing unwanted things fom path.

Table 5.3.42 indicates that it is responsibilities ¥r all citizens that they should remove
the unwanted things fom path. It is also Fund that 48.1 percent of the respondent
Tom school and 43.8 percent of the respondents fom Madrasah strongly agree with
the statement. Quite a signifcant numbers 27.8 percent of the respondent fom School
and 28.6 percent of the respondent fom Madrasah agree above the statement. A very

insignifcant numbers 12 percent ofthe respondent fom School and 9.5 percent of the
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respondent fom Madrasah disagree about the presented opinion. Moreover a few
numbers 4.6 percent of the respondent fom School and 8.6 percent of the respondent

fom Madrasah are strongly disagree with this statement.

Table 5.3.43: Respondent views on the statement "the rich man should come Frward

to create the employment"”.

Category | Response SA A ubD DA SDA Total

School | Frequency | 67 27 56 56 35 241
% 27.8% | 11.2% | 23.2% | 23.2% | 145% |100.0%

Madrasah | Frequency | 19 14 11 31 30 105
% 18.1% | 13.3% | 10.5% | 29.5% | 28.6% | 100.0%

Total Frequency 86 41 67 87 65 346
% 249% | 11.8% |19.4% | 251% | 18.8% | 100.0%

Table 5.3.43 represents that a large number of respondent have given opinion that
every [lich man create employment opportunity to the unemployment persons. It is
also Fund that 27.8 percent of the respondent fom school and 18.1 percent of the
respondent from Madrasah are strongly agreed with the statement. A very
insignifcant numbers 11.2 percent of the respondent fom School and 13.3 percent of
the respondent fom Madrasah disagree above the opinion. Quite a signifcant
numbers 23.2 percent of the respondent fom School and 29.5 percent of the
respondent fom Madrasah disagree. 28.6 percent respondent of Madrasah is
disagreeing with this statement. 7.5 percent respondent of School, 8.6 percent

respondent of Madrasah strongly disagrees with the statement.
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Table 5.3.44. Responden prception on the statement "ifsomeone disbrestin font ofyou,

you will help him",

Category | Response SA A ub DA SDA | Total

School | Frequency 26 25 26 87 i 241
% 10.8% | 10.4% | 10.8% | 36.1% | 32.0% | 100.0%

Madrasah | Frequency 11 9 1 17 67 105
% 10.5% 8.6% 1.0% | 16.2% | 63.8% | 100.0%

Total | Frequency 37 34 27 104 144 346
% 10.7% 9.8% 78% | 30.1% | 41.6% | 100.0%

It is revealed fom table 5.3.44 that ¥rest and plants are very necessary to the
environment. So we have to stand against destroyer of Frest. Those who cut of tree
and plants are enemy to the nations. It is Fund that a huge majority 63.8 percent of
the respondent fom Madrasah and 32 percent of the respondent fom school are
strongly disagree with the statement. Quite a signifcant numbers 36.1 percent of the
respondent Fom School and 16.2 percent of the respondent fom Madrasah are
disagree above the statement. A very insignjfcant numbers 10.4 percent of the
respondent fom School and 8.6 percent of the respondent fom Madrasah are agree
that if any one disFrest of them they will not protect of that matter. A fw numbers
10.8 percent of the respondent fom School and 10.5 percent of the respondent of
Madrasah are disagree with this statement. 7.5 percent respondent of School, 8.6

percent respondent of Madrasah is strongly agreed with the statement.

5.3.7 Perception of the key in'fFrmant about completion of secondary education

The completion of secondary education is considered as important component, not
just Fr successFl entry into the labor market but also in allowing students access to
the learning and training opportunities offered by higher education. In addition the
completed secondary graduated will be enriched in the knowledge of hjstory and

culture of Bangladesh even that nobody underestimates them. Moreover they keep
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peace with the demand of modern society and contribute the economic growth in our

country.

Most of the key infrmants claim that the amount of completion graduate has
increased rapidly but all of these graduates have no actual qualifcation to pass the
secondary level. They also mention that among them (25-30) % have standard
qualifcation Fr passing secondary level. They add that as the teachers evaluate the
students improperly, they are passing without acquiring actual knowledge of specifc
competency in secondary level (KI1: RE, 3, 5). A key inffrmant comments that the
present completion rate highly satisfed to us. But the students are not gaining
standard knowledge of the Bangla, English, Mathematics and Bangladesh studies, In
addition that only 5.52% to 11% of students get pass marks in the Dh[Ja university
admission test where a student should obtain 8 marks fom 30 marks. It can be said
that about 80% of students have no minimum standard knowledge of compulsory
subject. Another renowned educationist points out that some of the students has
passed secondary stage because of liberal examination system. Either the students
learn or not they have been passed in the secondary level. He has also mentioned that
most of the guardians and students are running behind the good result in sense of
GPA 5. They do not consider learning outcomes and curriculum based knowledge
according to their obtained result. As a result we are deprived fom quality education.

Most of the key informant state that highly completion rate are giving artificial
satisfction because most of them have no minimum qualifcation to get such kind
this result. They have also mentioned that the students of madrasah stream are doing
good result but their knowledge of English, Bangla and mathematics is very poor.
Comparatively the learners of madrasah stream are acquiring Jess knowledge in the

compulsory subject and contemporary issues (KI I: RE, 4, 6). Some head teachers
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point out that the examiner is ordered to evaluate the public examination answer script
very relaxation mode because the authority want to increase the passing percentage.
For this reason completion rate is very high, even considerable number of students
are obtaining GPA 5 and GPA 4 but their quality (knowledge of some subject) are not
compatible to their achieving result (K11: HT, 4, 6,7). Some key inffrmant says that
completion rate of secondary education is increasing day by day. A large numbers of
examinee are not being evaluated properly by the examiners. So the learers are doing
good result in the public examination but they do not acquire pass marks in the
competitive exam. In Fct they are not learning language and mathematics in the
secondary level according to achieving level according to achieving result. They also
mention that there is very crisis of meritorious and skill teacher in the non-gove rment
school. For this reason most of the teachers is appointed by the big amount donation. So
we should not expect quality education fom them (K11: CS 1, 3).

Most of the key infrmants state that there are Fur components in education such as
Teacher, Student, Book and school. All of the components are very essential to
achieve quality education. Yet without teacher we cannot think the word of education.
But at the resent meritorious and qualifed teacher is not appointed in the not
goverment school, madrasah and college. Moreover less qualifed and unskilled
candidate is appointed as the teacher. As a result those teachers are not able to teach
the students properly accordingly per®ct curriculum and syllabus. Relating to that the
learer does not get rightly educating fom the teacher. Even some teachers are
engaging political activities to avoid the schedule class time. So indiscipline and

corruption are girding the education sectors (KI1: CS, 1, 3).
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5.4 Section four: Qua W cation of teachers and their training

5.4.1 Description of teachers' educational qualifcation

This chapter is developed on the basis of flled-up questionnaire by diferent
stakeholders like teachers, and Klis. The teachers' qualifcation and training are very
imperative part of quality secondary education (QSE) and its desirable Fatures have
been presented in it. It also presents the qualifcation and skill of teacher on the
context of quality education at secondary level. These Fctors are very important to
understand the quality educatiQn where researcher has tried to analyze with the view

of quality indicator perspectives.
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Figure 5.4.1: educational qualifcation ofschool and Madrasah teachers

It is evident Fom the Fgure-5.4.1 that a maximum number of the respondent obtains
BA (pass) degree. On the other hand a very insignifcant numbers (7.89%) ofthe total
respondent make honours degree at graduation level. Quite a signifcant number of
the respondents (17.11%) are qualifed in Masters Degree. A Fw numbers ofteachers

have their specialization in their own subject. But most of them are not subject related
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teachers. Specialization in respective subject should be ensured to make quality

education certain.
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Figure 5.4.2: Obtaining B. EAM. Ed training course by the teacher
The graphical fgure says that, most of the teachers have no B. Ed/M. Ed training.
There are 40.48% teachers in school and 60.71% teachers in Madrasah who have not
obtained these training. A small number of teachers (50%) in School have completed
B. Ed training course and 26.47% respondents in Madrasah do so. Moreover a very
insignifcant number of total respondents (9.21%) obtains M. Ed training program.

5.4.2 Status of teachers' training in their professional development
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Figure 5.4.3: Receiving subject based training by the teachers
The fgure-5.4.3 shows that a vast number of teachers (64.29%) in School and

41.18% teachers of Madrasah have acquired subject based training .On the other
hand 58.82% of madrasah teachers and 35.71% of school teachers do not get chance
¥r subject based training. A very quite signifcant numbers of the respondents

(46.05%) are out of subject based training.

Table 5.4.1: Opinion of the respondents on the training received by them to increase

teaching skill
. Respondent’s opinion | Total
Number of training = &
School Teacher ‘Madrasah Teacher
0 Frequency 9 19 [ 28
% 21.43% 55.88% 36.84%
1 Frequency 17 7 24
_ % 40.48% _ 20.59% 31.58%
2 Frequency 11 6 it/
% 26.19% 17.65% | 22.37%
Frequency 5 2 ' 7
3 and above L0 W s = i
% 11.90% 5.88% 9.21%
Frequency 42 34 76
Total || e :
% 100.00 100.d0 100.00

Data fom table 5.4.1 demonstrates that a huge majority of Madrasah teachers
(55.88%) have not got any training in the pro¥ssional period ¥r better services in
classrooms. At the same time 21.43% school teachers are also out of any sort of
training. Quite a signifcant numbers of school teachers (40.48%) and Madrasah
teachers (20.59%) have obtained only a single training in their profssional age. A
very insignifcant numbers (9.21%) of both school and marasah teachers have got a

chance three diferent type oftraining in their teacher ship age.
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Table 5.4.2: Teachers' view of their Study at the National Curriculum/ 2012 fr

giving better information to the students

Respondent’s opinion
Category of Respondent Yes No Total
Frequency 17 25 42
School’s Teacher % 40.48% 59.52% 100.0%
: Frequency 11 7 34
Mt isalgdens) % 32.35% 67.65% 100.0%
Frequency 28 48 76
Total % 36.84% 63.16% 100.0%

Source: Researcher won calculation on feld survey data
Table 5.4.2 portray that quite a signifcant numbers of school teachers (40.48%) and

Madrasah teachers (32.35%) have studied National Curriculum /2012. This is
essential materials Fr knowing telching-leaming process and how to teach the
students in the specifc time in a year. On the other hand a large numbers of both
Madrasah teachers (59.52%) and school teachers (59.52%) do not try to read out the
National Curriculum/2012. This is the alarming in quality education in secondary
level.

Table 5.4.3: Opinion ofthe respondents about receiving any training ¥r curriculum

implementation in their school

Respondent opinion
Category of Respondent " Yes. - | - N6 & Total
. ' Frequency 14 28 | 42
SelIoglis Tede TR T oy 33.33% | 66.67% | 100.0%
‘ Frequency 8 26 '! 34
Madiasah's Teacher | "1*%) 2353% | 7647% | 100.0%
Total Frequency 22 ! 54 ' 76
% 28.95% | 71.05% |  100.0%

According to the above table 5.4.3 depicts that a huge majority of the Madrasah

teachers (76.47%) do not get a chance to receive the National Curriculum/2012

implication training, on the other hand a big portion of school teachers (66.67%) are
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out of National Curriculum implication training. Quite a signifcant numbers

(28.95%) of both school and Madrasah teachers have obtained National Curriculum

implication training.

Table 5.4.4: Perception of the teachers ifthey think that this training is su®cient ¥r

the national curriculum implementation

Respondent opinion
Category of Respondent oS No Total

Frequency 8 34 42

School’s Teacher % 19.05% 80.95% 100.0%
Frequency 6 28 34

Madrasah's Teacher % 17.65% 82.35% 100.0%
Frequency 14 62 76

Total % 18.42% 81.58% 100.0%

According to the data of Feld survey, a large numbers of school teachers (80.95%) do

not think that this duration of curriculum implication training is not adequate. Even

Madrasah teachers (82.35%) have expressed the same opinion. Quite a signifcant

number of the respondent (18.42%) has given diferent opinion which is enough to

implicate the National Curriculum.

Table 5.4.5: Teachers® view on ‘have they inffrmed their students about the purpose

of education Fr any time*

Respondent’s opinion

[

Category of Respondent Yes l No Total
. |
. Frequency 17 | 25 | 42
schoelsiiendnen % 4048% | 5952% | 100.0%
Frequenc | -'
Madrasah's Teacher Tl 13 ' 21 ! b
% 38.42% | 61.76% a N 100.0%
Total Frequency 30 46 ‘ 76
% 39.47% 60.53% | 100.0%

The table 5.4.6 indicates that both of the school and madrasah teachers (60.53%) have

not discussed the aim of education according to National Educational Policy- 2010
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and National Curricuum-2012. But quite a signifcant number of the total respondents
(39.47%) discuss the aim of education in generally. Yet all most of the educationalist
have given their opinion that every teacher should inform to the students the aim and

goals of education.
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Figure 5.4.4: teacher involves additional incoming related activities

The Fgure shows that all most of school and madrasah teachers engage in additional
earing sources which are 27.46% in coaching, in addition 12.14% does agriculture
based work, 17.25% connect with business and 45.15% of school teachers hold up
other sources of incoming. On the other hand 24.14% tuition, 16.15% agriculture,
36.22% business and 23.49% others of Madrasah teachers assign to collect money.
Because of their drawing salaries are not su®cient to maintain r their families’
expenditure. So they obliged to ean aditional income. Educationalist and other
stakeholders think that the authority should give the teachers dignity and economic

safty in the purpose of ensuring of qualit education.
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Figure 5.4.5 per year saving money ¥r Fture

According to the above data depict that a huge majority of Madrasah teachers

(63.29%) cannot save money Fom their ea ®—g. On the other hand a large number of

school teachers (56.58%) are not able to accumulate ¥r Fture need. Quite a

signifcant number (34.27%) of the total respondent put aside some ea »—g.

Table: 5.4.6 Attitude ofthe teachers and their realization on quality education

Respondent opinion

SDDD

(%)

D

(%0)

N

(%)

A

(%)

SA

(%)

Teacher training
arrangement largely is
necessary Fr
curriculum implication.

2

2.63

1

1.32

7

)il

i/

2251

49

64.47

The training, discipline,
honesty and
proFssionalism of
teacher are necessary
¥ auality education

6.58

3.95

10.53

47

61.84

13

17.11

To need qualifed
teacher and  better

infastructure.

3.95

2.63
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23
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Table 5.4.7: Guardian's perception on quality education

Respondent opinion SD (%) D (%) N (%) Al (%) | SA (%)
Do the teachers teach to 7 17.50 4 | 10.00
the students very 17 4250 0 0.00 | 12 | 30.00
Qualifed and trained
teacher are one ofthemost | 550 | 0 000 | 3 | 7.50 | 16 | 40.00 | 20 | 50.00
important Fctor Fr quality

Attentiveness, honesty and
discipline ofteacherhelp o g0 | 5 1250 | | | 250 11 |27.50 | 23 57.50
to teach properly.

To bring Fir appointment

system is necessary Fr
Non-Gove rment 0O 000|0 000 |O [0.00 14]3500| 26 65.00

Institution.

5.4.3 Perception of educationist in the education and training of teachers

Teacher is one of the most important components in the education. Without qualified
and responsible teacher no nation expects quality education. A good number of key
infFrmants point out that the authority has fxed the minimum qualifcation in the
appointment of assistant teacher in secondary level. But when the teacher is appointed
in the secondary level, the authority will not consider merit and expertness of the
candidate in measurement scale. Most of the teachers get appoint:nent as the teachers
exchanging big amount donation or partiality. Moreover they also mention that a half
portion of teachers does not get training to develop their profssional improvement
(KI'l: RE, 2, 3, 5, 6). Another key inffrmant comments that handsome numbers of
teachers have no proper knowledge about the subject which they teach the students.
All most 90%-95% teachers do not study to enrich their own knowledge. Moreover
the authority cannot arrange suffcient profssional training ¥r the teachers. Even
most of the existing training is not efective to increase the teacher’s skill (Kl 1. RE,
2, 3, 5). Again some famous educationists state that the government should make a

non-government teacher appointment commission which will arrange comparative
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exam in whole country. In addition they add those who are most meritorious, will be
appointed as the teacher. They have also noted that the training of teachers is limited.
Teachers have no pedagogical knowledge. Moreover the practical class of the teachers
are not arranged to apply these training in classroom (KII: RE, 4, 6).

Some government oficial says that there are Furteen teachers training institute ¥r
three lack teachers. These numbers are very insu®cient to train up the teachers.
Moreover most of the training program is project based. So a considerable amount of
money is spent to buy luxurious vehicle and abroad tour. They also comment that
there are some less meritorious and weak teachers who are not able to take training by
which they will be qualifed in their profession (KI 1: GO, 1). Another key infrmant
states that a teacher becomes expert through the continuous training but skilled and
qualifed trainers are very shortage in the training institute. Therein a trainee does not
get practical class perfrmance oriented training. Even that the teacher is applying
training in the classes or not that is not had monitoring. As a result training of the
teachers does not make Fuit®¥l in the education sector (Kl 1. GO, 3).

Most of the key infFrmants think that diferent short term training is not sufficient to
make the expert teacher. To implement the national curriculum, a teacher needs
various knowledge and expertness. But maximum teachers have no such knowledge.
So the authority should give implementable training properly. Then they will monitor
teaching perfrmance of the teacher in classroom time to time as if training become
efective to teach the students (Kl 1: RE 4).

Another key inffrmant points out that teachers training is not su®cient according
necessity because of training institution and their sta¥ are very shortage. Moreover
most of the trainers has no perfct knowledge to deliver about the perfect training

(KI'l: RE,1,3). There is no adequate training ¥r the secondary teacher. Nonetheless
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teachers are main element to build up educated nations. As a result 56 percent of
students in Bangla, 56 percent in English and 65 percent in Mathematics do not
achieve expected competence in junior school certifcate (JSC). Even that
mathematics knowledge of student is below standard quality of international.
Bangladesh holds the 113 position within 144 countries in the world. (Daily Kalar
Kontho, 26 February, 2016)

According to the report of Access and Quality Assurance Unit (AQAU) all most 50
percent of teachers cannot know how to make a creative question in the examination.
Even the questions have arisen that these teacher are not able to teach the student
perfctly. Besides 49.96 percent of the teacher do not get opportunity to receive the
training to control the newly introduced creative system (11 October 2016, Kalar
Kontho). So Fr quality secondary education, the authority should arrange enough
training Fr the teachers in secondary level. Most of the head teachers say that half
pollion ofteacher does not realize the creative system because they do not get training
to assimilate new education methods. They also mention that some teachers is too
weak to teach the student properly. They indict that such kind these teachers have
been appointed by the donation or political infuenced. But now the goverment is
going to take new teacher appointment process which will be better than that of
existence system (KI 1. HT 3, 4).

Suggestion to overcome this situation

(i) To increase the salary, allowance and other Fcilities of teachers.
(i)  Toappoint meritorious and qualifed teacher in secondary level.
(ilf)  To establish suffcient training institute every comer of our country

according to the proportion of teachers.



(iv)

(v)

(vi)

(vii)
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The authority should arrange adequate training where all teachers can get
training continuously. Even they can obtain refeshed training afer certain

period.

The authority should create opportunity ¥r the trainers so that they could
get training in the country and abroad.

To refrm the quota system so that meritorious students could get equal
opportunity in the appointment.

To do molitoring in the classroom so that the training Is implemented

properly.
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5.4 Section fve: Evaluation System in School and Madrasah

5.5.1 Internal evaluation process in school

Assessment means giving students tests and assigning them grades. In the most
general sense, assessment is the process of making a judgment or measurement of
worth of an entity (e.g., person, process, or program). Educational assessment
involves gathering and evaluating data evolving fom planned learning activities or
programs. This ®Frm of assessment is ofen re¥rred to as evaluation. Learner
assessment represents a particular type of educational assessment normally conducted
by teachers and designed to serve several related purpose. Leamer assessment is best
conceived as a Frm of two-way communication in which Feedback on the

educational process or product is provided to its key stakeholders (McAlpine, 2002).

Bachman (1990), quoting Weiss (1972) defnes evaluation as "the systematic
gathering of infFrmation Fr the purpose of making decisions™. Lynch (2001) adds the
Fct that this decision or judgment is to be about individuals. In this conceptualization,
both authors agree that evaluation is the super ordinate term in relation to both
measurement and testing. Assessment is sometimes used interchangeably r
evaluation. The systematic information can take many ¥rms, but these Frms are
either quantitative or qualitative. This is what distinguishes measures fom qualitative
descriptions. Folmative assessment is designed to assist the learning process by
providing Fedback to the learner, which can be used to identi¥ strengths and
weakness and hence improve Fture perfrmance. Formative assessment is most
appropriate where the results are to be used interally by those involved in the
learning process (students, teachers, curriculum developers). Summative assessment

is used primarily to make decisions ¥r grading or determine readiness for
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progression. Typically swwmative assessment occurs at the end of an educational
activity and is designed to judge the leaer’s overall performance. In addition to
providing the basis ®r grade assignment, summative assessment is used to

communicate students" abilities to exer I stakeholders.

1 School = Madrasah

Yes No

Figure 5.5.1 Opinion of the respondent about the home work is given by the teacher
in class regularly and gives Fedback

To achieve the aim and objective of education, Frmaive evaluation is very imporant
to the student's lives. Home work is the vital Fctor to gain quality education in our
country. It is refected fom the Fgure 5.5.1 that a vast maority 74.65 percent of the
respondent Fom school and 81.45 percent of the respondent Fom madrasah think that
the teachers do not give and re @& home work Fom students in the class. They do not
Tedback to the students properly. Even they are not dedicated in their profssion.
Moreover [lost of the teachers are engaged in political activities. So they do not care
Fr controlling authority. On the other hand 25.35 percent of the respondent fom
school and 18.55 prcent of the respondent fom madrasah seems that the teacher

gives home work and Fedback accurately.
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Figure 5.5.2: Opinion of the Students about Conducting the Class test and give
Tedback to the students timely and regularly by the Teahers

Formative assessment play important role to make conscious to the students about the
real objectives of the education. As a result the students assimilate the inter-al and
exteral goal of the education systematically and. It is refected fom the fgure 5.3.4
that a vast majorit 82.58 percent of the respondent fom school and 84.70 percent of
the respondent Fom madrasah think that the teachers do not take class test timely and
regularly. Even they do not feadback to the students so that the students do not
mistake such kind this eror in the institutions. Because they engaged other ea m—g
activities and some teachers involve in political activities. Actually most of the
teacher is not devoted in their proFssion. Proper monitorng is not seen in the school
and madrsah. Moreover local authority does not take care the teaching lea m—g

process in the institutions. On the other hand 17.42 percent of the respondent fom
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school and 15.30 prcent of the respondent fom madrasah seems that the teacher

takes class test timely and regularly in the institution .
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Figure 5.5.3 Opinion of the students about the applying question-answer methods to
assess the paricular topic in classroom by the teachers

Question-answer method is one of the ¥rmative evaluations which play very
important role to implement the curriculum. The teacher is able to assess student’s
weakaess and strength trough the question answer methods. It is revealed fom the
fgure 5.5.3 that a larger number 59.26 percent of the respondent fom school and
67.15 percent of the respondent fom madrasah opine that the teacher does not apply
question-answer methods to the students in the class. They do not teach to the
students suitably. Even they are not committed in their profFssion. On the other hand
40.75 percent ofthe respondent fom school and 32.85 prcent of the respondent fom

madrasah tell that the teachers apply question- answer methods to know the students®

performance.
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Figure 5.5.4 Opinion of the respondents about students' behavior and moral values
evaluated in schools by the teachers

Students' behavior and moral values should be evaluated by the teachers in every
school. Then we can expct an ideal nation. Only good result is not objective of
education. So it is one kind of a Frmative evaluation but this system is not Fllowed
in our education. As a result we could not get expcted educated and moral values
person in our society. It is refected Fom the fgure 5.5.4 that a larger number (91.50)
percent of the respondent Fom school and (94.67) percent of the respondent fom
madrasah opine that the teachers do not evaluate the students ethic in the institution.

Proper monitoring is not seen in the school and madrasah. On the other hand a very

insignifcant number 8.50 prcent of the respondent Fom school and 5.33 percent of
the respondent fom wrwwah says that sometimes the teacher take under

consideration about the ethical and moral values of the students.
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Figure 5.5.5 Respondents' view about quiz test in schools is taken by the teachers

It is reFected Fom the Fgure 5.5.5 that a quiz test is the valuable part of Frmative
evaluation in school and madrasah. In this way a teacher is able to justiff the
curriculum base knowledge of the students. Afer that the students get clear concept of
the particular subject in their class. A vast rajority of the respondent 84.50 percent
Fom school and 87.75 prcent of the respondent fom madrasah tell that the teacher
do not arrange the quiz test ¥r the students so that they can enrich their subject base
knowledge. But an very insignifcant number of the respondent 15.50 percent fom
school and 12.75 percent of the respondent fom madrasah think that the teacher

practice the quiz test in the class.
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Figure 5.5.6 Opinion of the students about performing half yearly exam and giving its
Tedback to the students

Half yearly exam is one kind of continuous assessment which play important role to
achieve the real objectives of the education. Throw this examination students
assimilate the curriculum and interal and exteral goal of the education
systematically. If the teacher gives feedback properly, student will gain the perfect
objectives of the exam. It is revealed Fom the fgure 5.5.6 that a vast majority 87.50
percent of the respondent fom school and 89.34 percent of the respondent fom
madrasah think that they do not get proper Fedback fom the teachers. Even the
teachers do not evaluate the answer script accurately. As a result most of the students
could not overcome their lacking in spite of doing good result in ¥nal exam. In point
of Fct most of the teacher is not dedicated in their occupation. Proper monitoring is
not seen in the school and madrasah. Moreover local authority does not monitor the
educational institutions. A Fw number (12.50) percent of the respondent fom school
and 10.66 prcent of the respondent fom madrasah say that the teacher gives

Tedback to the students appropriately.



X

148

i School 1 Madrasah

100 W
80 -

60 -

Figure 5.5.7 Students' views on the assignment is given by the teacher

It is revealed fom the fgure 5.5.7 that a larger number 92.50 percent of [Je
respondent Fom school and 95.75 prcent of the respondent fom madrasah opine that
the teacher does not apply assignment system to the students in the cls. By the
assignment the student is able to increase his creativity and writing skill. But the
teachers do not give assignment to the students. On the other hand a very insignifcant
number (7.50) percent of the respondent fom school and 4.25 percent of the
respondent fom madrasah inform that the teachers apply assignment methods to
know the students' performance.

5.5.2 Public Exam Evaluation Process in Secondary Education

Opinion of the respondent about inter-al evaluation process in school and Madrasah
FGD participants state that we know the discipline is good characteristic but the
teachers do not inform that you are evaluated by discipline. Even they do not motivate
to obey the systematic rules. Moreover the students do not know the allocation of

marks in disciplines. The students of schools state that the teachers do not give Frmal
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council about the behavior and moral values. A teacher evaluates the students of their
honesty, discipline and patriotism. This information is totally unknown to the learners.
Even that they are not called about their deFult in the school and out of school (FGD:
NMS). Most of the participants comment that the teachers do not evaluate honesty,
Cooptation with other, leadership of the students. They also mention that the teachers
have not discussed in Font of student about students awareness and toleration which
is evaluated by the teacher. Some student says that a w teachers discusses about the
moral values and good manners. (FGD: KHS). Some of the madrasah's learer states
that ofen several teacher advices to the student to be'an ideal citizen. Yet they do not
infnn us that a Fxed number is allocated to attain the behavior and attitude. For this

reason the moral values and virtues is decreasing day by day (FGD: BM).

A larger numbers of the student points out that internal evaluation process is very
weak because students are not evaluated justified in the context of accurate content
and behavior and attitude side. So the students do no polish fom the wrong things. As
a result the students have lost their perfct knowledge (FGD: FHS). Most of the
students state that the teachers evaluate the student such way so that the aim and
objectives are not attained through the students policy-2010, the teachers will evaluate
to the students in Frmative evaluation that this works is not done by the teachers in
the school and madrasah. It can be said that every teacher makes su w—ative
evaluation. For this reason we do not get efective result fom the summative
evaluation (FGD: NMS). FGD participants comment that the teacher evaluates the
half yearly examination answer script and yearly fnal examination answer script and

gives result. But which things students mistake in the exam, the teachers does not

Tedback to overcome such kind of error and oversight. They also mention that all
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students are not evaluated equally. Yet those who learn to private in the school
teacher get advantages in obtaining marks. (FGD: NMS). Some of the students say
that the teacher has not inffrmed about the Frmative evaluation (homework, class
activities, class test, and question answer in classroom, weekly test and assignment).
Moreover they do not know that the students are not evaluated though behavior and

attitude (FGD: NDM).

5.5.3 Opinion of the respondent about evaluation system in public exam

Table 5.5.1: If the respondents think that the authority direct them to evaluate any

public examination answer Paper with more relaxation

Respondent opinion
Category of Respondent o sl S Total
Yes No -
Frequency 29 13 | 42
Sanoelis Tieeacle | % 69.05% 3095% | 100.0%
Frequency 19 15 | 34
Madrasah's Teacher % 55.88% 4412% | 100.0%
Frequenc 48 |
Total : o et ‘ iy
% 63.16% 36.84% 100.0%

It is evident Fom the table 5.5.1 that the huge majority of the respondents (63.16%)
think that they are commanded to evaluate the public examination answer paper in
relaxing way ¥r passing the backward and inattentive students. On the other hand
quite a signifcant numbers (36.84%) of the respondents feel that they are not stressed
by their superior authority. Thus they evaluate the answer paper in fee way. The

statistics also shows that the trend of evaluation is going to weaken.
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Table 5.5.2: Respondents® consent about the defciency of the Present Evaluation

System
Respondent’s opinion |
Category of Respondent T Total
Frequency 33 9 42
School’s Teacher % 78.57% 21.43% 100.0%
Frequency 24 10 34
Madrasah’s Teacher % 70.59% 29.41% 100.0%
Frequency 57 , 19 76
Total % 75% 25% | 100.0%

Table 5.5.2 describes that a big number of School teachers (78.57%) have given their
view that present evaluation system is defctive because they do not justif¥ all
students due to their own perfrmance. At the same time a large numbers of Madrasah
teachers (70.59%) agree with the school teachers' opinion. Quite a significant
numbers of the total respondents (25%) believe that this evaluation system is not

imperfct.

Table: 5.5.3 Respondents consent on the present relaxed evaluation system in the

public examination than that of the past

Category of Respondent B Respondent opinion . Total
Yes No |
. Frequency 75 | ! | 76
Teacher | % 98.68% | 1.329% 100.0%
| Frequency 32 || 8 40
Guardian | % 80% | 20% 100.0%
Total Frequency 107 ’ 9 116
% 92.24% [ 71.76% 100.0%

Table 5.5.3 indicates that a huge majority of both teachers and guardians (92.24%)

believe that the present evaluation system is relaxed than the previous evaluation
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system. A very insignifcant number (7.76%) of the total respondents thin that

existing evaluation system is not more relaxed than that of the past. Comparatively

present evaluation system is not justifed to measure the actual quality education in

secondary level

Table: 5.5.4. Attitude of the teachers and their realization on quality education

Respondent opinion

DEO, Teacher and Guardian
will sit to discuss mutually Fr
better quality every month.
Board chairman and DD
monitor  teaching learing
process jointly.

Teacher-Student ratio is 30: |

Proper evaluation system is
necessar .

SD (%)
| 1.32
14 118.42
0 |0.00
0 |0.00

D (%)

0

2.63

9.21

1.32

0.00

N

Table 5.5.5: Guardian's perception on quality education

Respondent opinion
Guardians teachers'
conference helps to improve
the aualitv education
Monitoring of SMC and
open discussion in school is
helpful for quality education.

Sincerity of SMC, DEO and
teachers play vital role in
quality education.

To continue proper

evaluation system.

D (%)
7 17.50
2 5.00
I 2.50 ‘
3 ‘ 7.50 ‘

D

4

2

(%)

10.00

7.50

0.00

‘ 5.00

(%) SA (%)

48.68| 32 42.11

35.53| 23 30.26

33 [43.42| 35 [6.05

(%) A

5.26 | 37

6.58 | 27
9.21

395| 9

%) A
5.00 17
250 16
0.00 15
10.00‘ 13

11.84| 64 [4.21

(%) SA (%)

4250 10 25.00

40.00 18 45.00

37.50 24 (60.00

‘32.50‘ 18 ‘45.00
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5.5.4 Opinion of the head teacher and educationist about evaluation process in

the institutions

Renowned educationists state that honesty and righteousness of the examiner has
disappeared in the context of right and wrong evaluation process. They also have
explained that some student has no qualifcation to attain pass marks let alone they
obtain GPA three or GPA Fr. Such kind of impure evaluation, discourage the
students to avoid the hard study (KII: RE, 1,3, 5). Most of the Head teachers comment
that the board authority gives very short time to evaluate the answer script and instruct
to give marks liberally. They have also explained that if you can understand
something correct in answer, you will give the marks. Even that because of giving il
marks, such kinds of these examiners do not get answer script next year (KIl: HT 2, 3,
4, 6). One of the key infrmant points out that evaluation is the objective base and
continuous process. Evaluation system has been changed fom time to time. A student
is not evaluated all side of learing by the present evaluation system. It measure
content base knowledge but this things is not done properly. He.also mentions that the
questions arise about the obectivity and standard of evaluation (Kil: GO, ). Most of
goverment ofFcials comment that the students obtain such a grade point through the
public examination evaluation process. In this way we coud not understand the
overall competence of the learners. So the knowledge, skill and attitude of students
should be included in the certifcate. Moreover the strangeness and weakness of the
learner in skill is described in the certifcate. They have also mentioned that the
examiners have assessed the examinee liberally that will not give positive outcome in
the education sector. Afer all the learers have overcome the secondary level without
acquiring particular competence (Kli: GO 1, 3). Most of the key inffrmant state that

the quantity of passing rate is getting importance to the quality through the present
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public examination evaluation process. They say to make question in the base of aim
and objectives of education. They also discuss to Fllow the various steps of
evaluation and train up the teachers. The authority should prescribe the appropriate
considerable matter Fr giving marks to the examinee in the public examination.
Moreover the examiner should evaluate the students according to Bloom Taxonomy

evaluation methods (KIl: R 1,34, GO 1,23, & CS 1,3, HT 1,2,3,4).

Some key infFrmants say that now the nation is anxious. They are observing invested
education management system. The quality of education is decreasing day by day.
Education is destroyed by the present examination system and evaluation process
because without realizing the new education system the authority is applying it half
and half For this reason examination has become as banter. As a result, without

studying the learer are passing SSC and HSC exam (daily kalar kontho, 11 October

2016)

Most of key infrmants comment that in spite of prevailing the creative education
system befre eight years ago the teachers cannot assimilate this system. Therefore
they are not making question properly. Even they cannot evaluate the answer scripts
rightly. So they need suffcient training so that the teachers can completely assimilate

the new education system (Kll: 1, 4, 5, & CS: 2, 3)

A key infrmant says that the present evaluation process is not correct because the
examiners do not judge language skill and Fll relevance of the question to examine
public examination answer sheet. He also explains that the teachers give marks to the

students eights learn or not at all (Kil: RE, 4)
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Recommendation:

I. To Frmulate the question in the light of aim and objective of education. Moreover
the teacher mined to implement the National curriculum through the making
question.

2. The authority should arrange training ¥r the teachers so that they could
understand Frmative evaluation and summative evaluation. Then authority will
superintend properly.

3. The teachers should evaluate to the student both install exam and public exam
very careFlly.

4. To mind language matter, sentence making and relevance of expected demand in
that question.

5. To give logical time to evaluate the answer paper. Do not motivate ¥r giving high
marks.

6. To alange workshop Fr applying the eFective evaluation system from time of

time.
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5.6 Section six: School infrastructure and other qualit dimensions

According to student’s opinion, there are some Fndamental Fctors that afect the
quality secondary education in Bangladesh. This section describes these ¥ctors and
their inter-relationships. Students’ perceptions on the schools and madrasahs
infastructure and co-operative attitudes of teachers and teachers-student's
relationship issues are presented separately. It also presents that Physical learning
environments that means well-equipped buildings, modern Fcilities have an indirect
efect on learning. The condition of school buildings is related to higher student
achievement afer taking into account student’s background"” (Fuller, 1999). In this
case, the quality of the le&ang environment was strongly correlated with pupils®
achievement in English and mathematics (Carron & Chau, 1996). In Latin America, a
study that included 50,000 students in grades three and Fur Fund that children whose
schools lacked classroom materials and had an inadequate library were signifcantly
more likely to show lower test scores and higher grade repetition than those whose

schools were well equipped (Willms,D.,2000).

Interaction between school and madrasah infastructure and other qualit
dimensions

The quality of school buildings may be related to other school quality issues, such as
the presence of adequate instructional materials and textbooks, teaching-learning
environment Fr students and teachers, and the ability of teachers to undertake certain
instructional approaches. Such Fctors as on-site availability of lavatories and a clean
water supply, classroom maintenance, space and Friture availability all have an
impact on the critical learning Fctor of time on task. For example, when pupils have

to leave school and walk signifcant distances ¥r clean drinking water, they may not
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always retur to class (Miske & Dowd, 1998). Even when schools have adequate
infastructure, parents may be reluctant to allow children especially girls to attend if
they are located too ¥r away Ffom children's homes. In general, parents often
consider the location and condition ofleaing environments when assessing school

quality and this can infuence school participation.

5.6.1 Overall infrastructure situation in Bangladesh

InFastructure is an impollant component to hold up the attention ofstudents in their
le&ang. The structure oFschool is made of 5.51% of raw, 19.75% of semi-building
and 74.73% of building. On the contrary the madrasah is built up 8.39% ofraw,
39.86% ofsemi-building and 51.74% ofbuilding (Banbeis, 2014). There is 60.73% of
available seating arrangement ofrural area and 48.03% ofurban area in the school
and 65.46% ofrural area and 59.67% oFfurban area in the madrasah (banbaies, 2014).
There is 76.70% ofFelectricity connection in school and 65.20% in madrasah. The
students are infuenced by the digitalized classroom but most ofthe institutions have
not arranged it. Multimedia classroom play important role to catch the students
attention in the class but a vast majority (89.90%) of secondary school has no
multimedia Fcility on the other hand 98.30% of madrasah has no this Fcility.

Moreover 61.8% ofschools have science laboratory and 22.34% ofscience laboratory

in madrasahs.

Some institutions were Fund to have separate room ¥r the head ofthe institutions
and some do not have. Among all 6900 institutions 60.20% institutions were ¥und
having separate room while 38.80% institutions were Fund without separate room for

heads of the institutions. Among 2290 madrasahs, only 56.77% had separate rooms

Tr heads. The situation was better in Higher Secondary (HS) institutions where
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86.50% institution had separate ¥r heads, Fllowed by Junior Secondary were 32%
out of 858 institution had separate room. 68% of secondary schools had this Fcility
out of 3589. It is expected that every institution has a separate computer room ¥r
computer lab. The 2011 census among 6841 institutions shows that as high as 4100
(60%) percent institutions lack this Fcility. Only 33.54 percent institutions had this
important Fcility of science laboratory. Out of 858 junior schools only 46 (5.36%)
had this Fcility. This percentage was 370 (16.15%) ¥r madrasahs out of 2290, 1765
(49.17) percent Fr secondary Schools out of 3589. The census 2012 reveals that
94.68% percent institutions have playground and 5.32% percent do not have this
important Fcility. The percentage of institutions without this Fcility was 6% ¥r
madrasahs, 7% r Junior Schools, 4% ¥r secondary education and 5% +r higher
secondary schools. Out of 6900 institutions 68.28% percent institutions have
playground have electricity Fcility and 31.72% percent do not have this important
Tcility. According to 2012 census, 67.77% institutions use tub-well water, 23.19%
institutions use deep tub-well water and about 3.43% institutions use Supply water. It
was Fund that nearly 6% percent institutions use well water. According to Census
2012 arsenic test was done r 6654 tub-wells and deep tub-wells. It is revealed that
12% water sources were arsenic contaminated. The variation between schools and

madrasahs is 8% of schools and 5% of madrasahs.
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Table 5.6.1: Respondent opinion about the statement "space of all classrooms of school is

sufcient"
Category | Response | SA A U_D DA SDA Total
School Frequency 58 25 4 44 135 241
% 13.7% | 10.4% 1.7% 18.3% | 56.0% | 100.0%
Madrasah | Frequency 4 8 1 28 64 105
% 3.8% 7.6% 1.0% 26.7% | 61.0% |100.0%
Total Frequency 87 33 5 72 199 346
% 10.7% | 9.5% 1.4% 20.8% | 57.5% |100.0%
Chi-Square Tests
Value df _ P- value
Pearson Chi-Square 10.311 4 | .036
Likelihood Ratio 11.623 4 020
N ofValid Cases 346 |

Hypothesis: There is no association between su®¥cient space of classroom and
quality education of school and madrasah

Chi-square test was applied to fnd out the association between su®cient space of
classroom and quality education of school and Madrasah. Since the P - value is less
than 0.05; the test is signifcant at 5% level of signifcance. This means that sufficient
space of classroom has a signifcant efect on quality education in the school and
Madrasah.

It is revealed fom table 5.6.1 that space of classroom of school and Madrasah is not
satisFctory because spaces of classroom are very congested. A very insignifcant
number of the respondent (13.7) percent fom school and 3.8 percent of the
respondent fom madrasah strongly agree with the statement that space of classroom
is sufcient ¥r learning environment toward the quality education. A very

insignifcant numbers 10.4 percent of the respondent fom schools and 7.6 percent of
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the respondent fom madrasahs has given the statement that space of classroom is
suficient in the school and madrasah sector. A huge number 56.0 percent of the
respondent Fom schools and 61.0 percent of the respondent fom madrasahs strongly
disagree with the statement. Quite a signifcant number 18.3 percent of the
respondents Fom schools and 26.7 percent of the respondents fom madrasahs
disagree with the statement. A very insignifcant number 1.7 percent of the respondent
fom schools and 1.0 percent of the respondent fom Madrasahs are neutral about the
views. From the comparison between two groups we Fund that classroom space of
schools is better than the madrasahs.

Table 5.6.2: Respondent View on the Report "Proper Fans & Lights in Classroom are

Adequate”
Category | Response SA A ub DA SDA Total
School | Frequency 8 20 9 78 126 241
% 3.3% 83% | 3.70% | 32.4% | 52.3% | 100.0%
Madrasah | Frequency 4 7 2 36 56 105
% 3.8% 6.7% 1.9% 34.3% | 53.3% |100.0%
Total Frequency 12 27 11 114 182 346
% 3.5% 7.8% 3.2% 32.9% | 52.6% |100.0%
Chi-Square Tests
Value | df P-value
Pearson Chi-Square 13.168 | 4 .003
Likelihood Ratio 12.252 4 013
N of Valid Cases 346 |

Hypothesis: There is no association between suffcient fan, light in classroom and
quality education of school and madrasahs.
Chi-square test was practiced to ¥nd out the association between su®cient fan, light

in classroom and quality education of school and madrasah. Since the P - value is less
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than 0.05; the test is signifcant at 5% level of signifcance. This means that su#cient
fans and lights of classroom have a signifcant efect on quality education in the

school and madrasah.

Proper fans and lights in the classroom are important element to hold the students’
attention in schools and madrasahs. It is Fund fom the table 5.6.2 that situation of
proper fans and light in schools are comparatively better than madrasahs. A very
insignifcant number of respondents 3.3 percent in schools and 3.8 percent
respondents in madrasahs strongly agree with the statement. 8.3 percent respondents
fom schools and 6.7 percent respondents fom madrasah opined that fans and lights
in schools and madrasahs are suffcient in teaching learing process. Most of the
respondents of schools 32.4 percent and 34.3 percent of madrasahs are disagree with
the statement. Huge numbers of respondents 52.3 percent and 53.3 percent

respondents are strongly disagree with the proper fan and lights.

Table 5.6.3: Respondents Opinion about the Sufcient Playground of Schools and

Madrasahs

Category | Response SA A uD DA SDA Total

School | Frequency 44 41 1 37 108 | 241
% 18.3% | 17.0% 4.6% | 15.4% | 44.8% | 100.0%

Madrasah | Frequency 17 L3 3 16 54| 105
% 16.2% | 14.3% 2.9% | 15.2% | 51.4% | 100.0%

Total | Frequency 61 56 14 53 162 | 346
% 17.6% | 16.2% 4.0% | 15.3% | 46.8% | 100.0%
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Value i df P-Value
Pearson Chi-Square TMNTRASSE 4 .002
Likelihood Ratio 12.759 4 .040
N of Valid Cases 346 |

Hypothesis: There is no association between the playground of school and leadership
of the students in the school and madrasahs.

Chi-square test was applied to fnd out the relationship between playground of school
and leadership of the students in the school and madrasah. Since the P - value is less
than 0.05; the test is signifcant at 5% level of signifcance. This means that the

available of playground efect on leadership of the students in the school and

madrasah.

Table 5.6.3 indicates that a huge majority of the respondents (44.8%) fom schools
and 51.4 percent of the respondents fom madrasahs strongly disagree that the schools
and madrasahs have no suf®Fcient playground. A very insignifcant number 15.4
percent of respondents from schools and 15.2 percent of respondents fom madrasahs
disagree with the statement. On the other hand 17 percent of iespondents from schools
and 14.3 percent of respondents fom madrasahs agree that play ground is sufficient in
the institution. All most one FFh percent (18.3%) respondents fom schools and 16.2

percent of respondents fom madrasahs strongly agree with the statement.
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Table 5.6.4: Respondent attitude about well-maintained boundary wall in School and

Madrasah
Category | Response SA A ub DA SDA Total
School | Frequency | 28 34 8 64 107 241
% 11.6% | 14.1% | 3.3% 26.6% | 44.4% | 100.0%
% 6.7% | 13.3% | 3.8% 25.7% | 50.5% | 100.0%
" Total Frequency 35 48 12 91 160 346
% 10.1% | 13.9% | 3.5% 26.3% | 46.2% | 100.0%
Chi-Square Test
Value df P-Value
Pearson Chi-Square 14.356 4 .030
Likelihood Ratio 15.535 4 037
N of Valid Cases 346

Hypothesis: There is no association between well maintained boundary wall of
school and attention to learning of the students in the school and madrasahs.

Chi-square test was applied to fnd out the association between well maintained
boundary wall of school and attention to leaning of the students in the school and
madrasahs. Since the P - value is less than 0.05; the test is signifcant at 5% level of
signifcance. This means that the well maintained boundary wall of school has

positive efect on attention to le&ng of the students in the school and madrasahs.

Table 5.6.4 refects that a large number of respondents 44.4 percent fom School and
50.5 percent of respondents fom Madrasahs strongly disagree that their schools have
no well-maintained boundary wall. A signifcant number of the respondents 26.6
percent Fom Schools and 25.7 percent respondents fom Madrasahs disagree with the
statement. A Fw number of the respondents 3.3 percent fom Schools and 3.8 percent

of the respondents fom Madrasahs neutral about the statement. A very insignifcant
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number ofthe respondents 14.1 percent fom Schools and 13.3 percent ofrespondents
fom Madrasahs agree that there is su®cient well maintained boundary wall in their

schools. A Fw numbers of the respondent 11.6 percent fom School and 6.7 percent

of respondent fom Madrasahs agree with the statement.

Table 5.6.5: Respondents Opinion about the Available Fur-iture in all Clasrooms"

Category | Response SA A ubD DA SDA Total

School Frequency 25 31 7 44 134 241
% 10.4% | 12.9% | 2.9% 18.3% | 55.6%

100.0%

Madrasah | Frequency 8 11 8 18 60 105

% 7.6% 10.5% | 7.6% 17.1% | 57.1% | 100.0%

Total Frequency 33 42 15 62 194 346

% 9.5% 121% | 4.3% 17.9% | 56.1% | 100.0%

Chi-Square Tests

Value i df | P-Value
Pearson Chi-Square 4.756 | 4 | 313
Likelihood Ratio 4.457 | 4 | 348
N of Valid Cases 346 |

Hypothesis: There is no relationship between suffcient Friture in classrooms and
quality education in the schools and madrasahs.

Chi-square test was applied to ¥nd out the relationship between sufficient Frniture in
classrooms and quality education in the schools and madrasahs. Since the P - value is
greater than 0.05; the test is insignifcant at 5% level of signifcance. This means that
sufcient Frniture in classrooms has not efect on quality education in thl schools
and madrasahs.

It is Fund Fom the table 5.6.5 that suffcient Frniture play vital role on the quality
education in the schools and madrasahs but there is no suffcient Frniture in that

schools and madrasahs. A large number ofrespondents 55.6 percent fom schools and
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57.1 percent of respondents fom madrasahs strongly disagree with the statement. A
small numbers of the respondents 18.3 percent fom schools and 17.1 percent of the
respondent Fom madrasah agree with the respondent. On the other hand an
insignifcant number 12.9 percent of respondents fom Schools and 10.5 percent of
the respondent fom Madrasahs agree that su®cient Friture are available in their
institution. One tenth percent of the respondent 10.4 fom school and 7.6 percent of

respondent fom madrasahs strongly agree with the statement.

Table 5.6.6: Respondent opinion on the statement "drinking water cility is
available".
Category | Response SA A ubD DA SDA Total
School | Frequency 87 65 2 35 52 241
% 36.1% | 27.0% .8% 145% | 21.6% 100%
% 314% | 17.1% | 3.8% | 20.0% | 27.6% | 100.0%
Total Frequency 120 83 6 56 81 346
% 34.7% | 24.0% | 1.7% | 16.2% | 23.4% | 100.0%
Chi-Square Tests
Value df | P-Value
Pearson Chi-Square 9.646 4 ' 047
Likelihood Ratio 9.366 4 | 043
N of Valid Cases 346 |

Hypothesis: There is no association between available drinking water Fcility and

education input to attain quality education in the school and madrasahs.

Chi-square test was applied to find out the association between available drinking
water Fcility and education input to attain quality education in the school and

madrasahs. Since the P - value is less than 0.05; the test is signifcant at 5% level of
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signifcance. This means that available drinking water Fcility has efect on education

input to attain quality education in the school and madrasah.

It is Fund Fom the table 5.6.6 that a signifcant number of the respondent 21.6
percent Ffom schools and 27.6 percent of the respondent fom madrasahs strongly
disagree that their school cannot arrange drinking water Fcility in the school and
madrasahs. A very Fw number of respondent 14.5 percent fom school and 20
percent of the respondent fom madrasah disagree with the statement. A large number
of respondents 27 percent fom school and 17.1 percent of the respondent fom
madrasah agree that there is su®cient drinking water Fcility in the school and
madrasah. A signifcant number of the respondent .36.1 percent from school and 31.4

percent of the respondent fom madrasahs strongly agree with the statement.

Table 5.6.7: Respondent opinion on the statement “the school has separate toilet for

boys & girls".
Category | Response SA A ubD DA SDA Total
School | Frequency 20 20 12 61 128 241
% 8.3% 8.3% 5.0% 25.3% | 53.1% |100.0%
Madrasah | Frequency 5 10 4 26 60 105
% 4.8% 9.5% 3.8% 24.8% 57.1% | 100.0%
Total | Frequency 25 30 16 87 188 346
% 7.2% 8.7% 4.6% 25.1% 54.3% | 100.0%
Chi-Square Tests
Value | df ‘ P-Value
Pearson Chi-Square 1.837 4 .766
Likelihood Ratio 1.945 4 746
N of Valid Cases 346

Hypothesis: There is no relationship between separate toilet of school ¥r boys &

girls and attentiveness of students in class lesson.
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Chi-square test was applied to ¥nd out the relationship between separate toilet of
school Fr boys & girls and attentiveness of students in class lesson. Since the P -
value is greater than 0.05; the test is insignifcant at 5% level of signifcance. This
means that has not signifcant association between separate toilet of school ¥r boys &

girls and attentiveness of students in class lesson.

Table 5.6.7: indicates that a vast majority of respondents 53.1 percent fom school
and 57.1 percent of respondents fom madrasahs strongly disagree that there is no
sufcient separate toilet ¥r boys & girls. One Frth percent of respondent 25.3 fom
school and 24.8 percent of respondent fom madrasahs disagree with the statement.
Very Fw numbers of the respondent 5 percent fom school and 3.8 percent of
respondent fom madrasahs do not give opinion. On the other hand an insignifcant
number of the respondent 8.3 percent fom school and 9.5 percent of respondent fom
madrasahs agree with the statement. A small number of respondents 8.3 percent fom
school and4.8 percent of respondent fom madrasahs strongly agree with the

statement.

Table 5.6.8: Respondents view about su®cient books in library

Category | Response SA A ubD DA SDA Total

School Frequency 15 16 5) 81 124 241
% 6.2% 6.6% 2.1% 33.6% 51.5% | 100.0%

Madrgsah Frequency 2 5 2 28 68 105
% 1.9% 4.8% 1.9% 26.7% 64.8% | 100.0%

Total Frequency 17 21 7 109 192 346
% 4.9% 6.1% 2.0% 31.5% 55.5% | 100.0%

Chi-Square Tests

Value df P-Value
Pearson Chi-Square 6.666 4 55
Likelihood Ratio 7.183 4 127
N of Valid Cases 346
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Hypothesis: There is no relationship between su®cient books in library and quality
education of schools and madrasahs.

Chi-square test was applied to ¥nd out the relationship between suffcient books in
library and quality education of schools and madrasahs. Since the P - value is greater
than 0.05; the test is insignifcant at 5% level of signifcance. This means that has not
signifcant association between suffcient books in library and quality education of
schools and madrasahs.

Table 5.6.8 refects that su®cient book in library is positive impact to the student
reading habit which helps to acquire the quality education. But most of respondents
51.5 percent Fom school and 64.8 percent of the respondent fom madrasahs strongly
disagree that there is no su®cient book in their schools and madrasah library. One
third 33.6 percent of the respondents fom school and 26.7 percent of the respondents
fom madrasahs disagree with the statement. A fw numbers 6.6 percent of the
respondents fom schools and 4.8 percent of the respondent from madrasahs agree
with the statement. An insignifcant number 6.2 percent of the respondents fom
school and 1.9 percent of the respondents fom madrasahs strongly agree with the

statement.

Table 5.6.9: Respondent Opinion on the Arrangement of Co-curricular Activities in

the Schools and Madrasahs Regularly

Category | Response SA A ubD DA SDA | Total

School | Frequency 19 9 22 41 150 241
% 7.9% 3.7% 9.1% | 17.0% | 62.2% | 100.0%

Madrasah | Frequency 3 1 7 23 71 105
% 2.9% 1.0% 6.7% | 21.9% | 67.6% | 100.0%

Total Frequency 22 10 29 64 221 346
% 6.4% 2.9% 8.4% | 18.5% | 63.9% | 100.0%
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Chi-Square Tests

Value df P-Value
Pearson Chi-Square 9.676 4 . .004
Likelihood Ratio 10.562 4 ; .009
N of Valid Cases 346 |

Hypothesis: There is no relationship between co-curricular activities and quality
education in the schools & madrasahs.

Chi-square test was applied to nd out the association between co-curricular activities
and quality education in the schools & madrasahs. Since the P - value is less than
0.05; the test is signifcant at 5% level of signifcance. This means that co-curicular
activities have efect on quality education in the schools & madrasahs.

It is Fund Fom the table 5.6.9 that a vast majority 62.2 percent of the respondents
fom school and 67.6 percent of the respondents fom madrasah strongly disagree
with the statement. A small number of the respondent 17 percent fom school and
21.9 percent of the respondent fom madrasahs disagree above the statement. On the
other hand a very insignifcant number of the respondent 3.7 percent fom school and
I percent of the respondent fom madrasahs agree with the statement. A fw numbers
of the respondent 7.9 percent fom school and 2.9 percent of the statement fom
madrasah strongly disagree with the statement. Some numbers 9.1 percent of the

respondent Fom school and 6.7 percent of the respondent fom madrasah are neutral

about the declaration.
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Table 5.6.10: Respondent Attitude on the Adequateness Building Facility in the

Institutions
Category | Response SA A ubD DA SDA | Total
School | Frequency 62 54 6 58 61 241
% 25.7% | 22.4% 2.5% 24.1% | 25.3% | 100.0%
% 13.3% 7.6% 5.7% 37.1% | 36.2% | 100.0%
Total Frequency 76 62 12 97 99 346
% 22.0% | 17.9% 3.5% 28.0% | 28.6% | 100.0%
Chi-Square Tests
Value df P-Value
Pearson Chi-Square 23.718 4 .000
Likelihood Ratio 25.224 4 .000
N of Valid Cases 346

Hypothesis: There is no relationship between adequate building Fcility and quality
education of schools and madrasahs.

Chi-square test was applied to fnd out the relationship between adequate building
Fcility and quality education of schools and madrasahs. Since the P - value is less
than 0.05; the test is signifcant at 5% level of signifcance. This means that adequate
building Fcility has efect on quality education of schools and madrasahs.

Table 5.6.10 indicates that 25.7 percent of the respondent from school and 13.3
percent of the respondent fom madrasahs strongly agree that the school has adequate
building Fcility. A small number of the respondent 22.4 percent fom school and 7.6
percent of the respondent Fom madrasahs agree with the statement. On the other hand
24.1 percent of the respondent fom school and 37.1 percent of the respondent fom
madrasah disagree with the statement. A signifcant number of the respondent25.3

percent fom school and 36.2 percent of the respondent fom madrasah strongly
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disagree with the statement. But 2.5 percent of the respondent fom school and 5.7

percent of the respondent fom madrasah did not give any comment.

Table 5.6.11: Respondent perception about the laboratory in their Institutions

Category | Response SA A ub DA SDA | Total

School | Frequency 62 54 6 58 61 241
% 25.7% | 22.4% 2.5% 24.1% | 25.3% | 100.0%

Madrasah | Frequency 14 8 6 39 38 105
% 13.3% 7.6% 5.7% 37.1% | 36.2% | 100.0%

Total Frequency 76 62 12 97 89 346
% 22.0% | 17.9% 3.5% 28.0% | 28.6% | 100.0%

5.6.2 Opinion of the students about study environment of Institutions.

Table 5.6.12: Respondent satisfction level on the Study environment of school duration at

10amto 4 pm
| Category | Response H:S S N.C N.S T.N.S Total
School | Frequency 65 30 11 55 80| 241
% 27.0% | 12.4% 4.6% | 22.8% | 33.2%
1. (K0l
Madrasah | Frequency 25 13 | 18 48 | 105
% 23.8% | 12.4% 1.0% | 17.1% | 45.7% | 100.0%
Total Frequency 90 43 12 73 128 | 346
% 26.0% | 12.4% 35% | 21.1% | 37.0% |100.0%
Chi-Square Tests
Value df | P-Value
Pearson Chi-Square 7.619 4 107
Likelihood Ratio 7.204 4 125
N of Valid Cases 346

Hypothesis: There is no relationship between Study environment of school duration

at 10 am to 4 pm and quality of secondary education in the school and madrasah.
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Chi-square test is determined to ¥nd out the association between Study environment
of school duration at 10 am to 4 pm and quality of secondary education. Since the P -
value is greater than 0.05; the test is insignifcant at 5% level of signifcance. This
means that Study environment of school duration at 10 am to 4 pm has no efect on
quality of secondary education in the school and madrasah.

Table 5.6.12 demonstrated that, study environment of school and madrasah are very
necessary to improve the quality of education. It is Fund that 27 percent respondent
of school and 23.8 percent of the respondents fom Madrasah are highly satisfed with
study environment of their school. A very insignifcant number 12.4 percent of the
respondent fom School and 12.4 percent of the respondent fom Madrasah are
satisfed with study environment of their institution. Quite a signifcant numbers 22.8
percent of the respondents fom School and 17.1 percent of the respondent fom
Madrasah are not satisfed with the school' study environment. A larger numbers 45.7
percent of the respondent fom madrasah and 33.2 percent of the respondent fom
school are not totally satisfed with the statement. A very insignificant number 4.6
percent of respondent fom School and 1 percent of respondent fom Madrasah do not
give any comment.

Table 5.6.13: Respondent satis®ction level about the Teacher-student

relationship is help®l to improve the quality education.

Category | Response H.S S N.C N.S T.N.S Total
School | Frequency 53 55 5 58 70 241
% 22.0% | 22.8% | 2.1% | 24.1% | 29.0% | 100.0%
Madrasah | Frequency 14 17 2 33 39 105
% 13.3% | 16.2% | 1.9% | 31.4% | 37.1% | 100%
Total Frequency 67 {2 7 91 109 346
% 19.4% | 20.8% | 2.0% | 26.3% | 31.5% | 100%
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Chi-Square Tests

Value df P-Value
Pearson Chi-Square 17.417 4 .005
Likelihood Ratio 18.606 4 .007
N ofValid Cases 346

Hypothesis: There is no association between Teacher-student relationship and
improving quality ofsecondary education in the institution.

Chi-square test was convenient to fnd out the connection between Teacher-student
relationship and improving quality of secondary education in the institution. Since the
P - value is less than 0.05; the test is signifcant at 5% level of signifcance. This
means that teacher-student relationship has positive efect on improving quality of
secondary education in the institution.

Table 5.6.13 presents that teacher-student relationships are vital Fctor to improve the
quality of education in school and madrasah. But we observe diferent picture in the
institution. A large number 29 percent of the respondent fom school and 37.1 percent
of the respondent fom Madrasah are not satisfed with the exiting teacher- student
relationship. Quite a signifcant numbers 31.4 percent of the respondent fom
madrasah and 24.1 percent of the respondent fom school are not satisfied with the
statement. On the other hand a small numbers 16.2 percent of the respondent fom
madrasah and, 22.8 percent of the respondent Frm School are satisfied with the
teacher- student relationship. A insignifcant numbers 13.3 percent of the respondent

fom madrasah and 22 percent of the respondent fom school are highly satisfed with

the statement.
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Table 5.6.14: Respondent opinion on the statement about Student teacher ratio-30: |

Category | Response H.S S N.C N.S T.N.S | Total

School | Frequency 98 57 14 27 45 241
% 40.7% | 23.7% | 5.8% | 11.2% | 18.7% | 100.0%

Madrasah | Frequency 37 32 12 9 15 105
% 352% | 30.5% | 11.4% | 8.6% | 14.3% | 100.0%

Total Frequency | 135 89 26 36 60 346
% 39.0% | 25.7% 75% | 10.4% | 17.3% | 100.0%

Chi-Square Tests

Value df P-Value
Pearson Chi-Square 151852 4 .004
Likelihood Ratio 14.492 4 .003
N of Valid Cases 346

Hypothesis: There is no relationship between teacher- student ratio and quality
education in the schools and madrasahs.

Chi-square test was applied to ¥nd out the relationship between teacher- student ratio
and quality education in the schools and madrasahs. Since the P - value is less than
0.05; the test is signifcant at 5% level of signifcance. This means that teacher-
student ratio has efect on quality education in the schools and madrasahs.

The above table 5.6.14 shows that a large numbers 40.7 percent of thO respondent
fom school and 35.2 percent of the respondent fom madrasah are highly satisfed
about the teacher- student ratio in the school and madrasah. Teacher-student ratio is
very efective component of the quality of secondary education. Quite a significant
number 23.7 percent of the respondent fom school and 30.5 percent of the respondent
fom madrasah are satisfed with the statement. But 5.8 percent of the respondent
Fom school and 11.4 percent of the respondent fom madrasah do not give any

opinion. On the other hand a very insignifcant numbers 11.2 percent of the




175

respondent Fom school and 8.6 percent of the respondent fom madrasah are not

satisfied with the teacher- student ratio of their institution. Quite a signifcant

number18.7 percent of the respondent fom school and 14.3 percent of the respondent

from madrasah are totally unsatisfed with the statement.

5.6.15: Respondent pleasure level on School’s inrastructure (building, light and ¥n

in class room, Friture, sepaate toilet ¥ girls and playground)

Category | Response H.S S N.C N.S T.N.S Total

School Frequency 73 30 5 44 89 241
% 30.3% | 12.4% | 2.1% | 18.3% | 36.9% | 100.0%

Madrasah | Frequency 23 11 2 27 42 105
% 21.9% | 10.5% | 1.9% | 25.7% | 40.0% | 100.0%

Total Frequency 96 41 7 TART N 346
% 27.7% | 11.8% | 2.0% | 20.5% | 37.9% | 100.0%

Chi-Square Test

Value df P-Value
Pearson Chi-Square 19.219 4 046
Likelihood Ratio 18.783 4 .037
N of VValid Cases 346

Hypothesis: There is no association between School's infastructure and effective

teaching- learing practice in the school and madrasahs.

Chi-square test was applied to fnd out the association between School's infrastructure

and efective teaching- learing practice in the school and madrasahs. Since the P -

value is less than 0.05; the test is signifcant at 5% level of signifcance. This means

that School’s infastructure has a signifcant efect on teaching- learning practice in

the school and madrasah.
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It is evident Fom the table 5.6.15 that School’s infastructure (building, light and ¥n
in class room, Frnitw-e, separate toilet Fr girls and play ground) is very important to
maintain the quality of secondary education .A large numbers 36.9 percent of the
respondents fom School and 40 percent of the respondents fom Madrasahs are
totally not satisfed about the School's infastructure. Quite a signifcant number 18.3
percent of the respondents Ffom Schools and 25.7 percent respondents fom
Madrasahs are not satisfed with the statement. A fw numbers of respondents 2.1
percent Fom Schools and1.9 percent of respondents from Madrasahs are neutral about
the statement. A very insignifcant number of respondents 12.4 percent fom Schools
and 10.5 percent of respondents fom Madrasahs are satisfed with school's
infastructure of the particular institution. Quite a signifcant numbers of respondent
30.3 percent Fom School and 21.9 percent of respondent fom Madrasahs are highly

satisfed with the statement.

5.6.16: Respondent satisFction level about Monitoring of students by the teachers

and guardians to ensure better perfrmance

Category | Response BiS S N.C N.S T.N.S Total
School | Frequency 66 37 8 43 87 241
% 27.4% | 154% | 3.3% | 17.8% | 36.1% | 100.0%
Madrasah | Frequency 19 15 7 26 38 105
% 18.1% | 143% | 6.7% | 24.8% | 36.2% | 100.0%
Total Frequency 85 52 15 69 125 346
% 246% | 15.0% | 43% | 19.9% | 36.1% | 100.0%

Chi-Square Tests

Value df P-Value
Pearson Chi-Square 15.259 4 .002
Likelihood Ratio 16.880 4 .003
N of Valid Cases 346
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Hypothesis: There is no relationship between monitoring of students by the teachers
and guardians and better perfrmance of the students in the schools & madrasahs.
Chi-square test was applied to ¥nd out the association between monitoring of students
by the teachers and guardians and better perfrmance of the students in the schools &
madrasahs. Since the P - value is less than 0.05; the test is signifcant at 5% level of
signifcance. This means that monitoring of students by the teachers and guardians
have positive efect on better perfrmance in learning of the students in the schools &
madrasahs

Table 5.6.16 represents that monitoring of students by the teachers and guardians is
more essential path to ensure the quality of secondary education. Quite a signifcant
numbers 27.4 percent of the respondent fom school and 18.1 percent of the
respondents fom madrasah are highly satisfied that their teachers and guardians
monitor properly to ensure the better perfrmance of them. An insignifcant numbers
15.4 percent of the respondent from school and 14.3 percent of the respondent from
madrasahs are satisfed with the statement. On the other hand all most one ¥Fh 17.8
percent of the respondent fom school and 24.8 percent of the respondent fom
madrasah are not satisfed with the statement. A large numbers 36.1 percent of the
respondent fom school and 36.2 percent of the respondent fom madrasah are not
totally dissatisfed about the monitoring system. A very insignifcant numbers 3.3
percent of the respondent fom school and 6.7 percent of the respondent from

madrasah are neutral about the statement.
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5.6.17: Respondent satisFction on the responsibility of teacher in teaching care¥lly.

Category Response H.S S N.C N.S T.N.S Total

School Frequency 61 28 7 56 89 241
% 25.3% | 11.6% | 2.9% 23.2% | 36.9% | 100.0%

Madrasah Frequency | 22 13 9 21 40 105
% 21.0% | 12.4% | 8.6% 20.0% | 38.1% |100.0%

Total Frequency 83 41 16 77 129 346
% 24.0% | 11.8% | 4.6% 22.3% | 37.3% | 100.0%

Chi-Square Tests

Value df P-Value
Pearson Chi-Square 10.934 4 .000
Likelihood Ratio 10.565 4 .001
N of Valid Cases 346 '

Hypothesis: There is no relationship between responsibility of teacher in teaching
careFlly and quality education in the schools and madrasahs.

Chi-square test was applied to fnd out the relationship between responsibility of
teacher in teaching careFlly and quality education in the schools and madrasahs.
Since the P - value is less than 0.05; the test is signifcant at 5% level of signifcance.
This means that responsibility of teacher in teaching care¥lly has efect on quality
education in the schools and madrasahs.

It is Fund Fom the table 5.6.17 that responsibility of teacher in teaching care¥lly
play vital role on the quality education in the schools and madrasahs but their
responsibilities in teaching are not satisfactory stage to the students. A large numbers
36.9 percent of the respondents fom schools and 38.1 percent of the respondents
from madrasahs are not totally satisfed about the responsibility of teachers in
teaching. A small numbers 23.2 percent of the respondents fom schools and 20

percent of the respondent fom Madrasah are not satisfed with the statement. On the
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other hand an insignifcant numbers 11.6 percent of the respondent fom Schools and
12.4 percent of the respondent fom Madrasahs are satisfed with their teachers'
responsibility in teaching methods. Quite a signifcant numbers 25.3 percent of the
respondent Fom school and 21 percent of the respondent fom madrasahs are highly
satisfed with the statement.

5.6.18: Respondent satis¥ction level about the arrangement of class test

properly.
Category | Response 35 S N.C N.S T.N.S | Total
School | Frequency 40 34 7 63 97 241
% 16.6% 14.1% 2.9% 26.1% | 40.2% | 100.0%
Madrasah | Frequency 15 i i 33 49 105
% 14.3% 6.7% 1.0% 31.4% | 46.7% | 100.0%
Total Frequency 55 41 8 96 146 346
% 15.9% 11.8% 2.3% 27.7% | 42.2% | 100.0%
Chi-Square Tests
Value i df | P-Value
|
Pearson Chi-Square 6.320 4 ' 177
Likelihood Ratio 6.900 4 ‘ 141
N of Valid Cases 346 ‘

Hypothesis: There is no association between arrangement of class test properly and
quality ofeducation in the school and madrasahs.

Chi-square test was applied to find out the relationship between arrangement of class
test properly and quality of education in the school and madrasahs. Since the P -
value is greater than 0.05; the test is insignifcant at 5% level of signifcance. This
means that arrangement of class test properly has no efect on quality education in the

schools and madrasahs.
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Properly class test arrangement is very important indicator to evaluate the students’
knowledge clearly. It is evident Fom the table 5.6.18 that a large numbers 40.2
percent of the respondents fom schools and 46.7 percent of the respondents fom
madrasahs are not totally satisfed with the class test arrangement. Quite a signifcant
numbers 26.1 percent of respondent fom school and 31.4 percent of the respondent
Tom madrasah are not satisfed with the statement. A very insignifcant numbers 14.1
percent of the total respondents fom school and 6.7 percent of the respondent fom
madrasah are satisfed that there is proper class test arrangement system in the school
and madrasahs. Moreover 16.6 percent of the respondents fom school and 14.3
percent of the respondent fom madrasahs are highly satisfed with the statement.

Table 5.6.19: Respondent satisfction stage on the arrangement of co-curricular

activities such as sports, cultural activities, celebration of diferent national day.

Category | Response ke S N.C N.S T.N.S Total

School | Frequency 33 31 i1 62 104 241
% 13.7% | 129% | 4.6% | 25.7% | 43.2% | 100.0%

Madrasah | Frequency 6 5 3 29 62 105
% 5.7% 4.8% 29% | 27.6% | 59.0% | 100.0%

Total Frequency 39 36 14 91 166 346
% 11.3% | 10.4% | 4.0% | 26.3% | 48.0% | 100.0%

Chi-Square Tests

Value df P-Value
Pearson Chi-Square 13.221 4 .010
Likelihood Ratio 14.394 4 .006
N ofValid Cases 346

Hypothesis: There is no relationship between co-curricular activities such as spolts,
cultural activities, celebration of diferent national day and quality of secondary

education in the school and madrasahs.
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Chi-square test was applied to fnd out the relationship between co-curricular
activities such as sports, cultural activities, celebration of diferent national day and
quality of secondary education in the school and madrasahs. Since the P-value is less
than 0.05; the test is signifcant at 5% level of signifcance. This means that co-
curricular activities such as sports, cultural activities, celebration of diferent national
day have efect on quality secondary education in the school and madrasah.
Co-curricular activities such as sports, cultural activities, celebration of diferent
national day are very essential to every student's lives because it invents internal
power of men such as morality and leadership. It appears fom the table 5.78 that a
very insignifcant numbers 13.7 percent of the respondents fom School and 5.7
percent of the respondents fom Madrasahs are highly satisfed about the co-curricular
activities implementation in the institution. 12.9 percent of the respondents from
Schools and 4.8 percent of the respondents fom Madrasahs are satisfed with the
statement. Quite a signifcant numbers 25.7 percent of the respondents fom Schools
and 27.6 percent of the respondents fom Madrasahs are not satisfed with the
practices of co-curricular activities. A large numbers 43.2 percent of the respondent
Fom School and 59 percent ofthe respondent fom Madrasahs are not totally satisfed
about arrangement of co-curricular activities in school and madrasah. A fw numbers
4.6 percent of the respondent fom Schools and 2.9 percent of the respondents fom
Madrasahs do not give any comment about the statement.

Table 5.6.20: Respondent satisction level about special Take care of weak students.

Category | Response H.S S N.C N.S T.N.S | Total

School | Frequency 29 19 4 78 111 241
% 12.0% | 7.9% 1.7% 32.4% | 46.1% | 100.0%

Madrasah | Frequency 18 12 6 21 48 105
% 17.1% | 11.4% | 57% 20.0% | 45.7% | 100.0%

Total Frequency 47 Sl 10 99 159 346
% 13.6% | 9.0% 2.9% 28.6% | 46.0% | 100.0%
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Chi-Square Tests

Value df P-Value
Pearson Chi-Square 10.501 4 .033
Likelihood Ratio 10.256 4 .036
N of Valid Cases 346

Hypothesis: There is no association between special take care of weak students and
cordiality of teachers with the students of the schools and madrasahs.

Chi-square test was applied to ¥nd out the relationship between special take care of
weak students and cordiality of teachers with the students of the school and madrasah.
Since the P - value is less than 0.05; the test is signifcant at 5% level of signifcance.
This means that special take care of weak students and cordiality of teachers has
positive efect on quality education in the schools and madrasahs.

Table 5.6.20 demonstrates that special take care of weak students play positive role to
hold the students' attention at their lesson in the class. But we could not observe the
teacher's cordiality to the students. Most of respondents 46.1 percent of the
respondents fom school and 45.7 percent of the respondent fom madrasah are not
totally satisfed with their teacher's take care about the teaching. One third percent of
the respondents 32.4 percent of the respondents from school and 20.0 percent of the
respondents fom madrasah are not satisfied above the statement. A few number 7.9
percent of the respondents Fom schools and 11.4 percent of the respondents fom
madrasahs are satisfed with the statement. An insignifcant numbers 12.0 percent of
the respondents Fom school and 17.1 percent of the respondents fom madrasahs are

highly satisfed with the statement.
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5.6.21: Respondent satisfction level about school aministation is hard r quality

education.

Category | Response H.S S N.C N.S T.N.S | Total

School | Frequency 35 39 9 89 69 241
% 14.52 16.18 3.73 36.93 | 28.63 | 100.0%

Madrasah | Frequency 11 12 4 47 31 105
% 10.48 11.43 3.81 4476 | 29.52 | 100.0%

Total Frequency 46 51 13 136 100 346
% 13.29 14.74 3.76 39.31 | 28.90 | 100.0%

School administration such as its rules and regulation, school's uru®rm, importance
ofhomework and attendance are very signifcant to every student’s lives because this
things make a student as responsible man. It reveals fom the table 5.6.21 that quite a
sigrufcant numbers 28.63 percent of the respondents fom School and 29.52 percent
of the respondents fom Madrasahs are totally not satisfed about school’s
administration. A vast number 36.93 percent of the respondents fom Schools and
44.76 percent of the respondents fom Madrasah are not satisfied with the statement.
A very insignifcant numbers 11.43 percent of the respondents fom Madrasah and
16.18 percent of the respondents fom Schools are satisfed with the practices of
administrative activities. Moreover a very insignifcant numbers 14.52 percent of the
respondent fom School and 10.48 percent of the respondent fom Madrasahs are

highly satisfed about school administration.
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Table 5.6.22: Attitude of the Teachers and Their realization on Quality Education

Respondent opinion

SDDD

(%) [D

(%) | N

(%)

A )

SA

(%)

The authority will step to
give standard salary to the
teacher ¥r socio-
economic development.

0.00 | 2

2.63| 4 |5.26

19 (25.00

ol

67.11

To communicate teacher
and guardian each other
Tr exchanging view on
efective teaching learning
process.

9216

7895

6.58

21 |27.63

37

48.68

I the teacher per®rm their
duties properly, quality of
education will be
developed as soon as.

11

14.47) 7

9:21 | 3

3.95

19 |25.00

36

47.37

Table 5.6.23 Guardian's Perception on Quality

Education

Respondent SD

(%

D

(%)

N_| (%)

(%)

SA

%)

Infastructure
(building, play 1
round, electricity

2.50

5.00

0 |0.00

17

42.50

20

50.00

Co-cuniculum
activities (cultural | 4

10.00

5.00

3 | /.50

14

35.00

17

42.50

Laboratory and its
proper using in the | 2
institutions

.2

23

5.6.4 Perception of head teachers and educationist about infastructure and

other quality dimensions

The cilities of school contribute to acquire the student’s knowledge. Quality

secondary education depends on infrastructure and other quality dimensions such as

size of classroom and its environment, availability of lavatories and clean water

supply, suffcient space ¥r movement, Friture,

latrines ¥r girls and saf

environment up down in the school. These are afecting quality education in the

school and madrasah.
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Most of the key infrmation opines that good infastructure is very necessary to
acquire the quality education. They also explain that infastructure and other quality
dimensions are related to quality education indirectly. But reality is more sorrow ¥l in

the rural areas. There is no su®cient Fn-light and Frniture in school and Madrasah

ofrural areas (Kil: RE, 3.6).

One ofthe key infFrmants says that the journey to school is not Flly sae ¥r the girl's
students. The girls become physical attacks either on public transportation in cities or
remote paths in rural areas. He also mentions that in many areas of ow- country,
attitudes discouraging girls' participation in education have been significant barriers

to providing quality education to all students (Kil: RE 4).

Most of the Head teachers Comment that class room, seating arrangement ¥r the
student and light-air are very inadequate ¥r the quality learing environment in
school and madrasah. They also explain that most of boy's students and all girls'
students are Feed Fom school Fes. Even they could not get fnancial donations from

the upper authority. So they could not manage the small educational aids (kll: HT, 1,

2,3, 4).

Some ofthe head teachers state that we have no su®cient school building plenty
instructional materials Fr teacher, library and laboratories in school and madrasah.

Moreover there is no drinking water Fcility and playground to practice co-curiculum

activities (Kll: HT, 5,6,7).

One ofthe key inffrmants says that infastructure and other quality dimension are
progressing but it is not adequate to the demand. Moreover the infrastructure of

school and madrasah in rural area is very weak. These are not ft Fr quality secondary
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education. He also explain that there is outwom building in the remote area where the
learers could not sit com¥rt. Besides some building are not protected fom raindrop

in class room. (KlI: RE, 6).

Some government o¥cials says that neat and clean school campus, Fee fom racket
and surrounded natural scenery are very suitable Fr teaching learing process. But
such kind of the environment is absence in the maximum educational institution. They
also explain that most of school and madrasah is not seen cleanliness condition inside

of school campus. As a result some students don't give Fll attention in their study

(KII: GO 2,3).

Renowned educationists opine that good environment in class room is very crucial ¥r
efective learning. They have also mentioned that light- air, su®cient space in class
room is very necessary ¥r le&ng environment. Moreover educational aids such as
map, chart, glob, black board, white board, chalk and duster play important role to
hold the learners' attention in the learing. But these kind of fcilities are not

available in school and madrasah (Kil: RE, 3,5).

Another Renowned educationist states that internal environment of education such
family, home study room of learer and mental construction of learner are very
important to quality education. It can be said that most of the learners could not get

sound internal environment in their house. So the teachers should encourage the

students to learn academic knowledge (kll: RE, 5).

Recommendations:

(1) To give fnancial power the local administration so that they can take

proper steps to remove the infrastructural problem as soon as.
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(i)  To establish two laboratories in each union of comparatively better school.

Then another institution’ students will come to that laboratory and do

practices there.

(iti)  To ensure sa¥ paths Fr the students, especially girls so that they can up

down their school and madrasah without any Far.

5.7 Conclusion

Most stakeholders expected quality SE to develop survival skills amongst learners'
morality and contemporary knowledge. Through the collected data, the present state
of secondary education has been explored in this chapter. In all interviews the
underlying idea about QSE working to help students to make a contribution to society
and nation. came through strongly. Most respondents shared the idea that QSE was
likely to be provided in schools that had sound educational policies and where the
values and beliefs of all SE stakeholders were taken into account. Availability of
quality teaching and learning resources was considered important. There was also an
agreement amongst most stakeholders that employment of teachers should be

knowledgeable and skilled in their pro¥ssion. Most of the respondents wanted that

the profFssion of teaching should be more valuable profssion than others.
Educationist thinks that guardians and community people are involved in the

educational activities with their learers.
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Chapter- Six
Findings, Policy Implication and Conclusion

6.0 Prelude

This study has attempted to address the gaps which have been identifed in the
literature by exploring ways to improve the QSE in Bangladesh fom the perspectives
of key stakeholders including educationist, policy makers, parents, students, selected
education offcers. The chapter also presents the major fndings and the policy
implications of the ¥ndings. This chapter ofers specifc recommendations ¥r policy,
practice, and Frther research.

Major fndings of this study are as Fllow

6.1 Learning outcome on the basis of curriculum

*  Maximum 96.05%)of the respondents fom teacher and 85% of guardian have
expressed that quantity of passing rate and other dimension is increasing but
learner's knowledge and morality are decreasing gradually in the secondary stage.

* The result of public examination is very good but curriculum based knowledge of
the learners is poor in the study area.

* Under the feld survey data 0.64 percent of the respondent from school could be
able to answer 80% of the correct items, respectively Fllowed by 18.50%
respondent half of the items, and 55% respondent below 33% correct items. On
the other hand none of the respondent fom madrasah could not give 80% of the
correct items, followed by 14.24 percent of the respondent have answered
correctly a half of items and 46.67 percent of the respondent have given below

33% ofthe correct items.
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Of the five common subject area the learners of the general stream showed better
perfrmance than the students of madrasah stream. Under the test the students of
the both streams showed better perfrmance in Bangladesh Studies respectively
Fllowed by Everyday Science, Bangla, Mathematics and English.

The pass rate of English is 37.14 percent ¥r madrasah’s students whereas 58.92
percent Fr same subject in general stream.

On average the students correctly answered 35.65% of the item in the whole test;
One of them 65.90 percent for school students 34.10 percent ¥r the madrasah
student. English and Mathematics' per®rmance was very poor both in school and
madrasah. Comparatively the learner of general stream is better than that of the
madrasah. The students of school Fund heterogeneous than the madrasah stream.
Achievement of student's knowledge/skill at the end of the class was also bellow
the standard both in school and madrasah.

Students' perfrmance was poor in the context of madrasah whereas it was

average in the general stream.
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6.2 Status of dropout rate

The role of secondary stage is very comprehensive to make learners® skill
development so that they can achieve the ability of international standard
knowledge about science and technology. But a larger number of the learners
from school 41.94% and 47.14% Fom madrasah are dropped out fom secondary
level.

Forty percent of the dropout student's Fther is farmer and 34 percent are day
labor. Of the remaining 26 percent, 9.3 percent are involved in small business and
5.9 percent are rickshaw/ van driver.

Survey also analyzed the opinion of the guardians where researcher Fund 78%
dropout students did not continue Fr any Frther education and only 22% of the
students continued in other type of institution.

The study has indicated that poverty which is due to low income of the guardians
is the principal reason ¥r dropout. 17.4% dropout occurred due to low income of
the guardians. This has come out Fom the reply of both the head teachers as well
as guardians. High expenditure of education (13.6%) is one of the vital reasons ¥r
dropout. 13.3 percent dropout is due to early marriage of the female students
according to the opinion ofthe guardians.

Adverse study-environment and lack of interest of the ¥mily are one of the
important reasons Fr the dropout as per the study.

There are some social problems Fr dropout such as eve-teasing, inadequate
infastructure and not sa¥ paths fom the up down school.

Lack of student- Fiendly teaching learning environment is also reason ¥r dropout

in the school and madrasah.
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In the study 13% of dropout students fom secondary school are not real dropouts
and they are enrolled in some other institution. This has led to overestimation of
dropouts. Gove m—ent should frame an efective student inout trans®¥r policy so

that any trans®r out and it can be properly recorded in the institutions.

6.3 Completion of secondary education

The passing rate was 92.67 percent ¥r SSC and 89.25 percent ¥r Dakhil
examination. In the both sheam pass rate is increasing but curriculum based
knowledge of the students is decreasing day by day. In term of grade point
average (GPA) a larger number of amount 12.13 percent of the learners got A+ ,
34.81 percent of the learners got (GPA) A, 22.64 percent of the respondent got A-,
17.08 percent of learners got (GPA) B, 12.61 percent of the respondent got (GPA)
C and fnally 0.72 percent of the learner got (GPA) D. On the other hand 6.63
percent of the respondent fom madarash students got (GPA) A+, respectively
Fllowed by 50.42 percent GPA 'A’, 2:.92 percent (GPA) A-, 12.68 percent
(GPA) 'B*, 7.04 percent (GPA) 'C" and 0.30 percent 'D".

Lack of care and commitment of parents is vital Fctor in the obstruction of quality

of secondary education. 69% of the parents could not take infrmation what are
their children doing in the school and madrasah. Parents seem to have lost
mandate to their children. For example if the teachers punish students ¥r doing
unwanted activities they will be rebuked and backbitten by students or their
guardians.

Weak supervision by the feld level offcer is a great barrier to the quality
education. A vast majority 86% of the respondents think that hard supervision is

mandatory to ensure the quality education in secondary level. Educationist thinks
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that they have not been keen supervision of these schools. So reckless supervision
has contributed to reckless in teaching.
The higher education which is expected to produce high quality profssionals in
diferent felds of social, economic and political lif of the country depends upon
the quality of secondary education. But due to poverty, children marriage and
unconsciousness of the guardians' huge numbers (44.16%) of children do not get
admitted in the secondary level. On the other hand the gross enrolment rate
(Secondary age population 11-15) in secondary level is (55.84%) which is not
satisfctory.
It is clear Fom the study that total 58.06 percent of the learers are able to
complete their secondary graduation. Among them 51.62 percent of the
respondent is girl in general stream. 52.86 percent of the respondent fom
madrasah has completed Dakhil graduation.
Larger number 85.53 percent of teachers and 82.50 percent of the guardians think
that only good result (huge quantity of passing rate and GPA 5) does not indicate
the quality education.
Huge maority 93.42 percent of teacher and 90.25 percent of guardians opined that
the authority could not control the quality of secondary education.
Textbook content has no connection with real lif. So 70-80% of the syllabus
should be real-life oriented.

Students' need is not FIFll in English, Mathematics classes both in school and

madrasah.
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6.4 Qualifcation of Teachers and Their Training

Absence of subject based teachers in secondary schools is primarily responsible
¥r the poor quality education in secondary level. There is no subject based
teacher in all most 95% schools and madrasah under study areas especially
English, Bengali and Mathematics. It was also noted that, there are no teachers ¥r
these subjects with honors and masters degree.

All most 92% teacher opined that they could not get handsome salary by which
they lead their standard lives. So they have to struggle ¥r living and to bear
children study all time. For this reason a vast majority 75% ofthe Teachers have
involved other income generative activities. So they could not give Fll attention
in the teaching. This infuences their poor perfrmance in teaching due to
tiresome.

Reduced Moral values of new teachers have great challenges to ensure quality
education. Most of the teacher is appointed by the political influenced and with
big amount of donation. So they are to be more engaged in political activities
other than teaching. Even that question arise of their teaching quality and
effciency in their profssion

Education qualifcation of school teacher is 69.06 percent in BA (pass) Fllowed
by 14.28% BA (Hons), 11.90 percent in Masters and 4.76 percent in others. On
the other hand education qualifcation of madrasah teacher is 64.71 percent in BA
(Pass), 8.82 percent in BA (Hons), 23.53 in Kami! and 2.94 percent in others.
Subject based training is very crucial ¥r profssional development of the teacher.

But we have observed that 64.29 percent of school teachers and 41.18 percent of
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madrsah teachers have received subject based pro¥ssional short term training in
the secondary level.

Respondent opinion regarding training ¥r teaching skill development Fund 21.43
percent teacher Fom school and 55.88 percent of madrasah teacher do not get any
training by which they are able to improve their profssional skills. Only 11.90
percent of the respondents fom school and5.88 percent of respondents fom
madrasah have received two times training in their teaching lif.

Every teacher should realize the national curriculum /2012 r better teaching to
the learers. It helps to understand the objectives of the purpose of education. But
maximum numbel i.e., 59.52 percent of the teachers forj general stream and
67.65 percent of the teachers fom madrasah section did not attempt to understand
the National Curriculum 2012. Trus is why they could not teach to the students
real learning, the goal and objectives of education.

A huge majority 66.67 percent of the teacher fom general stream and 74.47
percent Fom madrasah teacher reported that they did not get opportunity ¥r
curriculum implication training. On the contrary a very insignifcant number 18.42
percent of the teachers fom school and 12.21 percent fom madrasah have got the
curriculum related training. But out of them 81.58 percent of the respondent told
that such kind oftraining is not efective to implement the National Cwaiculum.
The respondents opine that teacher - guardians meeting together can ensure
quality education. It is Fund fom the data that almost 92.50 percent of the
respondents agreed (strongly agree and agree) to the view.

Respondent perception about the teacher training ¥r providing quality of

secondary education Fund highest 87 percent of the teacher were agreed
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(strongly agree and agree). Besides 78.25 percent teachers think that training,
discipline and honesty of teacher are very necessary ¥r quality education.

* Number of teachers in institutions should be increased.

* Teachers would pay more attention in classroom teaching if they are paid enough.
This will lessen tuition, business and other activities of the teacher and the
tendency to disclose question paper be®re examination.

* Teachers' punctuality in appearance in fxed time was not good in both schools
and madrasah.

* Teachers' perfrmance in asking creative question was average both in school and
madrasah.

* Teachers' subject matter knowledge was not su®cient m both school and
madrasah.

* The quality ofteaching English and mathematics was poor in madrasah. However,
it was average in school.

* Students had sometimes opportunity to present their opinion both in school and
madrasah.

* The situation of logical presentation of the content was an average in both school

and madrasah.

6.5 Evaluation system both internal and public exam in secondary level

* In the context of quality education, evaluation process is vital Fctor to hold up the
education quality. But 98.68 percent of the teachers and 80.26 percent of the
guardians have reported that evaluation processes of public examination are more

relaxed than the previous one.
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About 69.05 percent of teacher fom general stream and 55.88 percent of the
respondent Fom madrasah teacher reported that the authority directed the
examiners to evaluate public examination in the relaxation mode to pass the
backbenchers and inattentive students. Moreover the respondents think that the
evaluation process of public examination answer script should be justifed.

About 67 percent of the guardians reported that guardian- teachers’ con¥rence
will be more help®l Fr the improvement of the quality of secondary education in
the national level. It is also Fund that 85 percent of the respondent opined that
monitoring of SMC play vital role to improve the quality of education in
secondary level.

Students are not assessed properly by teachers. Low calever learners are given
more marks so that they could pass the particular stage by hook or crock.

Level of ongoing assessment system is very relaxed both in school and madrasah.
There are very limited scope to assess the students through question-answer in

bangla, English, mathematics and other subjects both in school and madrasah.

6.6 School infFastructure and other quality dimensions

The infrastructure of school is made of 74.73% of building and rest of raw and
semi-building. On the other hand 51.74% of madrasah have building. Then
76.70% of school has electricity connection and 65.20% in madrasah. Multimedia
iIs more essential component in teaching but 89.90% of school and 98.30% of
madrasah have no access of this Fcilities to develop the teaching learning process.
Moreover 39.92% of schools and 77.76% of madrasahs have no science

laboratory in the institutions.
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Maximum respondents 94.49 percent teacher opined that teacher-student ratio
should be being 1:30. They also emphasized to appoint the qualifed teacher and
to build better infastructure. Afer all 80 percent of the teacher thinks that the
authority should think about the quality of education then the passing rate.
Respondent opinion about the enough infastructure of the school and madrasah
such as space of class room, fan, light, suffcient Friture and educational aid in
the class room Fr providing quality education Fund highest 84.70 percent of the
respondent from general stream was disagreed ( strongly disagreed and
disagreed) Fllowed by madrasah's students 87.60 percent of respondent. Chi-
square test result ®Fund there was signifcant association between the
infastructure of the institution and quality of secondary education.

Respondent perception about the available playground of the school ¥und highest
60.20 percent of the respondent disagreed (strongly disagreed and disagreed)
Fllowed by the learners of madrasah 66.60 percent of the respondent. Chi-square
test result Fund there was signifcant association between the playground and the
leadership of the student.

In co-curricular activities such as amual sports and games, celebration of different
type of National day 11.26 percent of the respondent Fom school reported that the
teachers arranged the co-curricular activities. On the other hand 4.00 percent of
the respondent fom madrasah reported that the teachers make a practice the above
things. Actually there is very limited provision to practice the cultural ¥nctional
works like singing, dancing, drama, recitation, and physical exercise ¥r the
school student but madrasah students do not get opportunity such kind of the

activities. Chi-square test result Fund there was signifcant relationship between

the co-curricular activities and quality education.
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Moreover the promotion system should be implemented, so that they can be promoted
in order of merit.

6. The authority should arrange a good laboratory in every Secondary School. If it is
not possible Fr the authority, they will establish a rich ¥l science laboratory in every
Union council. Every school is able to performs his practical by tmn in that
laboratory.

7. Generally, the government needs to consider signifcant changes to curriculum,
teacher education and development, as well as public examination assessment
Ffamework. Besides the policy makers should Frmulate the text book in the real life
oriented at least 75%.

8. Teacher is the most important component to ensure the quality education in
secondary level. So they should be cordiality, co-operative and supportive with the
student learning.

9. There should be a group of teacher trainer expert who will supervise teachers’
pedagogical knowledge; subject based content knowledge, teaching methods and
techniques. Even teachers should be examined critically their own teaching process.
10. Improve and update their knowledge on the subect matter and new pedagogies in
QE so that they can able to teach with confdence.

11. Building a good relationship among the teachers- students and parents ¥r
efective teaching learing process.

12.  Prioritize the provision of quality Secondary Education through redoubling
investments in teacher training program and mentoring teaching learning process,

monitoring school & madrasah and the appropriate implement of the curriculum.



198

* Students’ could not understand teacher's instruction because of large number of
students in classroom. It would be better if there is less students in class.

* It's not possible Fr teachers to give proper Fedback because of large class size.

* Deficiency of Fiendly relation between teacher and students is a signifcant
drawback in the educational institution where all most quality education is not

being maintained.

6.7 Policy Implication/ Recommendations of the Study

On the basis of prior discussion and fndings of the study the Fllowing policy
implications can be Fllowed;

There is moral responsibility to ensure quality education to the goverment. So the
present study recommends that the gove rment should take step the Fllowing issues.
1. To bring accountability and celerity in the appointment of teachers so that brilliant
job seekers could be appointed as the teacher.

2. Public examination and evaluation system should be changed and to bring
accuracy so that every student can be judged properly. Even that those who are not
qualified do not overcome the public exam or get qualification certifcate.

3. Increase both fnancial and materials support of Secondary School and Madrasah
so that the head teacher can conduct school easily

4, Education Ministry should provide guidance ¥r teacher efective profssional
training so that teachers can get pedagogical knowledge. Especially the authority
should train up every head teacher as skilled mentors ¥r the keen observation of
teaching learning process in his institution.

5. Up grading the salary structures and status of the secondary school teachers so that

meritorious students can be attracted in teaching profssion to our communities.
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13. Goverment should involve Community and Civil Society Organizations in
educational sector so that they play a valuable role in children®s education both in and
out of the classroom. In this way quality education will be ensured in Bangladesh.

14. Monitor the progress of PSC and JSC of exarinee competence bases knowledge
so that authority can take step properly.

15. Make sure that the curriculum in practice Fcuses on innovative and challenging
characteristics of quality education. This would require tuning the curriculum content
into more relevant issues that address the needs and aspirations of the learers, and
helps leaners develop scientifc literacy which is use ¥l to their everyday lives;

16. Develop the secondary education curriculum that is context responsive and use ¥l
Tr the students' Fture careers job market.

17. Develop the curriculum materials with specifc guidelines on the use of relevant
local and real -liF examples;

18.  Refcus the science curriculum materials towards developing leaners into
skilled, confdent, knowledgeable, and useful individuals in their society;

19. Develop the curriculum that will provide a clear link between what is learned in
the classrooms and the reality outside of school,

20. Develop positive Felings, interests, values, beliefs, and behaviors that will help
them persist and persevere in their journey to develop their careers;

Generaly, improving the provision of quality SE will only be possible when students

are ready and willing to engage themselves in learning, and optimistic about

achieving the goal.
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6.8 Scope of Further Research

This research has provided many scopes of research in this Feld. Quality secondary
education in Bangladesh is a contemporary issue. Globally acclaimed and accepted
this issue as a concept where quality education is needed to implement the sustainable
development goals within 2030 both nationally and inter-ationally. There are many
aspects of quality secondary education. So this research has not covered all aspects of
quality education. In this research prime ¥cus has been given only fve aspects i. e. i.
curriculum base knowledge, ii. Drop-out rates, iii. Completion of secondary
education, 1v. Evaluation and steering of school education, v. Educational
qualifcation of teachers and their training. Whereas, other aspects like participation in
tertiary education, parents participation, and educational expenditure per student can
be addressed in Frther research. Moreover research can be done to identi® political
interfre and their impacts on quality education, relation between good governance
and quality education, the role of education administrators and managers in initiating
change towards quality Secondary Education in Bangladesh. Long-term research can
be done on the +¥ctors of school, student, teaching -learning process, family,
community and beyond, to paint a comprehensive picture about the quality secondary
education etc. remain untouched which can be relevant and interesting areas of

further research.
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6.9 Conclusion

Teacher and guardian are vital Fctor to ensure the quality education in secondary
level. With proper training and e¥ciency a teacher becomes ideal and perfct in his
profssional area. To ensure quality education in secondary level, teachers training are
mandatory but real picture is diferent. A huge majority of teachers have not made a
chance to strengthen their profssion. A signifcant number of teachers have no
pedagogical knowledge. Both teachers and guardians (85%) think that the present
evaluation system is defcient to ensure quality education in secondary level.
Moreover 85% teachers and guardians think that the authority direct to evaluation
answer script relaxation way. Teacher's salary is not su®cient to lead his livelihood.
So they are to engage other earing activities. For this reason they do not give FlI
attention in teaching. All most 85% teacher appoint in additional earning sources.
Guardian involvement in children leaning is essential because they contribute in
children education. But a large number of guardians cannot participate the children
education eFciently. A large number of guardians could not provide su®cient book,

stationeries and other material to their children properly.
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Appendix-A
Name of researcher: Md. Tohidul Islam
M. Phil Research Fellow

IER, RU

Research Title: Quality of Secondary Education: A Comparative study between
selected Schools and Madrasahs of Rajshahi District in Bangladesh

Research Questionnaire (For teacher & guardian)
Institute of Education and Research
University of Rajshahi, Ralshahi

This questionnaire will be used only Fr research purpose. So there is no possibility
any destruction .Please give the right answer and () use this symbol.

1. Teacher’s Identity:
Teacher's Name ..............cocevvviiveenene.. DESIGNALION. L

School’s Name

Upazila Zila

2. Guardian’s Identity:

Village......ooooieiieee e Postoffce ....cccooevvceivviiiies
Upazilla........coooviiiiiieis lZilla o

Only Fr teacher

I.  Write down your Education qualifcation...........c.ccccceceivviiieiienns
2. How long is your teacher ship age?

a. | to3years h. 4to9years c.10to 15 years d. 16 years above
3. Are you completing Bed/Med training? Please write down..............

4. Have you gotten subject based training? Yes[] Nol

5. How many training have you taken to increase teaching skilled in your

profssional age?
a. Single one b. three c. five d. None

6. Have you seen curriculum/2012 ¥r givi&g better infFrmation to the students?
Yes[] No



7. Have you gotten any training ¥r curriculum implication in you school?

Yesl | No []

Is it suFcient Fr curriculum implication? Yes D

© ©

No D

liberally? Yes D No D

\0. Do you think that the present evaluation system is defctive?
Yes D No D

11. Do you discuss the aim of education in Font of students?
Yes [] No D

12. Are \ﬁ)n engaged in additional incoming source
Yes No D

13. What is source of Fmily income?

a. Agriculture b. Service c. business
14. How does this training play important role in teaching skilled? Please write

down....
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Does the authority instruct to evaluate any public examination answer paper in

d. others

z v

Attitude and realization ofteacher on Quality
education

A=onTy A=

Npo»s

No cauon ont

Ocap=00

AlrocQy * 'sag s

Teacher training arrangement largely is necessary ¥r

The authority will step to give standard salary to the

The Non Gove w—ent Teacher Agpointment Commission

N gma=.l— ge— =g lile— nn_=e,hij_ on_micoinn 1= eagl,

To increase awareness of guardian that only good result

Regular presence in the class and attention to lesson is

Don't depend on coaching, but realize the text book

- . .
COoOArAING 1o 1‘]""“(“]11L_

To communicate teacher and guardian each other for

R kel bt bl -CE- _D:_,: io, -EI—— 1. srnin__naroces

The training, discipline, honesty and profssionalism of

T —— 2= cunltheman==lies

DEO, Teacher and Guardian will sit to discuss mutually

R e P R

Board chairman and DD monitor teaching learning

ronaoo Dr\.-u-\l Lo:-r

If the teacher per®rm their duties properly, quality of
Eeadle waicasaxlll Lo 1— —1——=_l NN == NN

To need qualifed teacher and better infastructure.

Teacher-Student ratio is 30:1

Proper evaluation system is necessary.

To stress increasing the quality than passing percentage.

Passing in Relaxing way is obstacle to quality education.
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For Teacher and Guardian

Do you think only good result is quality education?  Yes D No D
Is the public examination evaluation system relaxed in the present than previous
one? Yes [ No D
Do you think the quality of secondary education is ensured properly?

Yes [ No []
Do you think that ifthe quality of education is ensured, the mass educated people
will be converted in manpower?  Yes D No D
Do you think if the aim of education spread out Flly, Bangladesh will be fee
Fom corruption? Yes [] No []
Do you think that all examinee will pass in the public examination?

Yes [] Nol

Are you seemed that if only hundred percent passes the quality of secondary
education is increasing? Yes [ No D
Do you think the quality of secondary education is decreasing gradually?

Yes [ No [
Do the all student study at home on a regular basis? ~ Yes [ Nol]

10. Do you expect afer fnishing graduation he/she will achieve only Certificate?

Yes[] Nol]

Only For Guardian

I. Do you take care ofyour children studying? Yes[] Nol
Do you consult with class teacher of your children to know the attendance in class
and other perfrmance? Yes[] Nol
Do you advise to sit in the reading table to your children afer magrib everyday?
Yesl] Nol]
Can you arrange to send your children at school regularly?
Yes[] Nol
Are you able to provide book, stationeries and other materials to your children
their study properly? Yes[ Noll
Do you teach your children or ask about what she/he is doing at school?
Yes[] No[]
What is the aim of sending of your children to secondary school?
Yes[] Nol]
Do you suppoli that if the children are female and read attentively, she will be
married in better way. Yes[] Nol
Are you satisFed with studying of your children?  Yes[] Nol
Do the teacher and guardian get-together Fr quality education?

©

Yes[] Nol[]
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Attitude and realization of Guardian on a = =
S. - - (s - v
. | Quality education 5 = I
N. < 2 IE sl
= £ E SN e
o | £| 8|25
= 2 o
c v
| Good result is only indicator of quality education.
2. | Do the teachers teach to the students very care¥lly?
3 Does the educational qualification of parents help to
achieve the qualitv education?
4 | To increase awareness of guardian that only good
result is not quality education.
5. | Guardians teachers’ con¥rence helps to improve the
qualit education
6 Monitoring of SMC and open discussion in school is
help¥l Fr quality education.
7 Studying environment in school is very necessary ¥r
quality education
8 InFastructure (building, play ground, electricity and
separate toilet) is essential ¥r quality education.
9 Co-curriculum activities (cultural activities, sports and
several national -days) are efective to acquire the aim
of education
10 | Regular attendance of students and systematic teaching
according to syllabus is needed ¥r quality education.
11 | Qualifed and trained teacher are one of the most
important Fctor Fr quality education.
12 | Attentiveness, honesty and discipline of teacher help
to teach properly.
13 | Economic solvency of teachers is necessary.
14 | Do you think if your children study at home regularly
the quality education will be acquired?
15 | Sincerity of SMC, DEO and teachers play vital role in
gualit education.
16 | To bring Fir appointment system is necessar Fr Non
Gove rment Institution.
17 | To continue proper evaluation system. |
18 | without acquiring competence in the specifc level a
student get a chance Fr passing.
19 | By removing corruption ‘= the educational
administrative, teacher is interested to attend their
duties.

Thank you

Signature & Date.............




Appendix-B

Research Title: Quality of Secondary Education: A Comparative study between
selected Schools and Madrasahs of Rajshahi District in Bangladesh

Research Questionnaire (For class six to ten)
Institute of Education and Research

University of Rajshahi, Rajshahi
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This questionnaire will be used only r research purpose. So there is no possibility

any destruction .Please give the right answer and ([J) use this symboll

3. Student's Identity:

Students [ o1 ClasS.....ccouuennn..

Section.....coeeneen...
Roll No. ....... School™s NamMe.....oooiii i,

Upazila District

4. Parents infrmation:

4.1 Father's educational qualifcation: a. Illiterate b. Literate c. Primary

Education
d. H.S.C e. Graduate and above

4.2 Mather's educational qualifcation: a. Illiterate Db. Literate c. Primary

Education
d. H.S.C e. Graduate and above

2.3 Profession: Father.............ccoceeeveninnn.. POt NETS: . i S =i
2.4 Family Structure: a. Single b. combined
2.5 Family Income Source: a. Service b. Business c. Agriculture d. Others

2.6 Amount of total income:

Serial no | Taka

1 000--- 10,000

2 10001-----20000
3 20001---30000

4 30001---40000

5 | 40001 and above

5. Curriculum based knowledge
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For Class Six

1. Whose name is involved with Missionary ofCharity?
a. Fazilatunnessa b. Mother Teresa c. Begum Rekeya d. Rabeya Taposee

2. What is the signifcance ofthe poem '‘Jonmovumi’
a. Love the country b. Nature of Bangladesh

c. Selfsatisted d. Country man

3. What is the real meaning of* Ak Prithibir Estanne Lalito" in the poem ofmanus

jatt?
a. Ak prithibir saneha chaya lalito c. Gibon dharoner vinno upadan
b. Manus Manusa Melabandha d. Manob korlana kaj korea jao.
4. Modhey dinar narom chaya dakache ....... Dakte dao.

5 What do you understand the meaning of 'Fagun mase rokto jhare porae’

a. Chardike lalFle shovito hawa b. Bir shantander khotha

b. Basha andoloner attotager khotha d. Mukhthi judhe shohider khota
6. Which things make ¥od in the process ofauphosynthesis?

a. Fish b. Domestic animals c. Green plants d. Wild animals
7. There is component ofsugar in the Fllowing Fod.

a. Corn b. Butter c. Egg d. Carambola
8. How do we protect the environment?

a. To make paths b. To protect plants and animals

c. To cut down trees d. To establish new industry

9. Which is phanerogam in the Fllowing?
a. Moss b. Furn c. Hibiscus  d. Mushroom

10. What is the area of Bangladesh in square mile?

Ans.
11. When does the permanent settlement system start in the land sector?
a. 1793 b. 1893 c. 1790 d.1791

12. How many districts in Bangladesh?

a.6l b. 64 .63 d.65
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13. Bangladesh is mainly ....... country.
14. What is the greatest common measure (G.C.M) of 12, 18 & 48?
Ans.

15. Age of Fther and son is proportion 14:3. If Age of Fther is 56 then how age of
son?

16. There are 800 students in a school. From the beginning year 5% of students got
admitted in that school then how many students in the school at present?

17. Subtract to
18. 6 workers can harvest a piece of land. How many days 24 workers do that work?

19. Write some mineral resources of Bangladesh

20. When does the language movement take place?

a. 1948 b.1951 c.1952 d.1950
21. When does the independent war take place?
a. 1970 b. 1969 c. 1972 d. 1971
22. Write the fw name of cultural Fstival of Bangladesh?
Ans.
23. Write a sentence in the Past Indefinite tense by the word 'Begin".
Ans.

24. Who is Suraiya Begum?
a. Retired school teacher. b.A house wif. c. Adoctor. d.A nurse

25. Where was Saijad going to?
a.Dhaka b. Syllhet c. Mymensingh d.Rajshahi
26. Where are you come fom?
Ans.
27. What kinds of Sentence are? Give the example in each.
Ans.

28 . Which is conjunction?

a.up b. on c. into d.and
285 [Fraaflmn==s et Holy Quran every morning.
30. The cat catches the mouse. Change into passive voice.

Ans.
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For Class Seven

. Where is staying 'Bitop' ofthe plants?
a. Under the land b. Upper the land
2. Which part ofthe leafofplants participates in auphosynthesis?

Ans.
3. Which part ofhuman body is involved in the word 'Ratina’?
a. Teeth b. Eye c. Ear d. Tongue

4. Which Fuit contains vitamin-C
a. Carrot b. Grapefuit c. Green Coconut d. Grain

5. How many components of Fod and what?
Ans.
6. Who wanted to uproot the bombax tree?
a. Malli b. Kaka c. Kaki d. Songira
7. How many students at school which was established firstly by Begum Rokeya?
a. Three b. Five c. Seven d. Nine
8. Whom admire does the poet utter in the poem of* Kuli Mojur®?
a. Porters b. Reapers c. proletarian d. deprived men
9. What is the summary of the essay "Mallodan*?
a. Language movement b. To make alliance in 54
c. Six causes movement in 1966 d. Consciousness of feedom fg
10. Which day do we celebrate the victory day?
a. 14 December b. 26 March c. 16 December d. 10 April
11. What is the name ofour national poet?
a.Robinronath Thakur b.Shamsur Rahaman c. Humayan Ahmed  d.Kazi Najrul
12. Who is the commander in chief of fieedom Fght?

a. Tazuddin Ahmed b. Bangobandhu Sheikh Mujubur Rahaman
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c. General A. G.Osmani d. A.K Khandkar
13. Write three names of shahid ¥r language?
14. Who perorate to the nations in 7'« March and where?
15. Change the sentence into passive voice: Kabir wrote a letter.
Ans.
16. Right Frm of the verb: He (come) here yesterday.
Ans.
17.  Use the right article in the Fllowing sentence. This is ............ text book.
18. Fill in the blank. The cat killed two —
a. Mousse b. mices c. mice. d. Mouse.
19. Helen Keller worked -
a. women ‘right b. disabled people C. poor people
20. Who took Flora to the class afer admission?
a. a teacher b. a peon c. her mother d. the head teacher
21. The students are con¥sed the underlined word's mean they
a. can think clearly b. cannot understand  c. are unable to speak

22. Mr. Hanif gets as a salary of taka 5000. He deposits tk. 25% of his salary in every

month. How much money will he save in a year?

23. The length of rectangle is 48 yard and width 36 yard. What is the total square yard of

rectangle?

24. Determine root 0f9.253 up to three desist.
25. Multiply a? —ab+b? by a+ b
26. How much is the sum of three angle of triangle?

a.3 right angle b. | right angle c.2 right angle d. 4 right angle
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27. Jogindro and Pitranumoti er sondhi biched koro.

28. What is the meaning ofidiom 'Bangere sordi'

29. Write the main parts of application about the permition ofsundarban visit.

30. When declared six clauses?

For Class Eight
I. In which paper the essay 'Bangalir Bangla' by Kazi Narul was published frst?
a. Dhumkatu b. Nabojug ¢. Lango) d.Angur
2. Who is the writer of the essay '‘Bangla Bhashar Jonmokotha'?

a. Humayan Ajad  b. Humayan Ahmed  c¢. Shamsur Rahaman  d. Soyed Shamsul
Hoq

3. How many scenes are there in the Drama Sukhi Manus?

a.One b. Two c. Three d. Four
4. Whose house did Nagen live Fr studying?

a. Masir b. Pisir c. Mamar d. Dadar
5. Which identity is the main Fr human being?

a. Social identity  b. Religious identity  c. Human identity d. ProFssional identity
6. Mondiya koro sobea biddya orjon. Please indicate the karok and bivokty.

Ans.

7. Which is synonyms word of Prithibi?

a. Dhoretry b. Bhudhar c. Gagan d. Sobita
8. When did Palashee war take place?

a. 23 June, 1757 b.26 March, 1757 .23 may, 1757 d. 20 July,
1757

9. When did the Mujibnagar govt. take an oath?

a. 10 April, 1971 b. 17 April, 1971 ¢.26 March, 1971 d. 17 April, 1972
[0. Write the names of seven birshersto?

AnNs.
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11. Which date is called black night and why?
Ans,
12. When does the Paksoldier surrender to the Joint Force?
a. 16 December, 1971  b. 16 December, 1972
c.14 December, 1972  d.14 December, 1971
13. What is Remittance?
a. Exported money by cash crops b. Exported money by shellfsh
¢. Money Send by the people living abroad d. Earned money in country.
14. What is the name of the satellite of the earth?

a. Moon b. Satur c. Mercury
d. Uranus

15. What percent oftotal area ofa countr is required ¥r Frest?

a.16% b. 20% C. )9% d. 25%
16 What is the unit ofweight?

a. Gram b. Kilogram c. quintal d. Neuton
17. What is name ofliquefable vitamin in water?

a. Vitamin-A b. Vitamin-D c. Vitamin-K d. Vitamin-C
18. Which purpose is Optical Fber used?

a. Tele communication b. Made of optic c. Made of computer d. Made of
electric ¥n

19. Where does Zara live in?

a. London b. Honkong c. Dhaka d. Mankuvar city
20.  Why do you need regular physical exercise?

a. Earnmoney  b. make pleasure  c. ft ¥r work d. Time pass
21. Foods are divided into classes according to their-

a. colures and tastes b. shapes and sizes

C. substances they contain d. Water they contain
22.  Write the name of two Flk song?

Ans.
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23. Change the sentence into indirect speech: He said to me, "Do you know English?"
(@) He said to me ifknow English. (b) He asked me whether you know English.
(c) He told me ifl know English. (d) He asked me ifl knew English.
24.  Which one ofthe Fllowing is a compound sentence?
a. Turning to the lef you will see the shop. b. | will work hard or | will Fil.
c.IFfyou read, you will learn. d. Had | the wings ofa bird!
25. Change the sentence into passive voice: Don"t kill the Royal Bengal Tiger.

Ans,

26. A Tsh seller bought one haly Fsh at taka 2000 and sold every Fsh at taka 450 . Then what is the
percentage ofhis proftt or loss?

ANs.

27. Fill in the Fllowing Blank: 9: 0 16: 8
28.  4a’+ 9ab + 5b* solve this Fctor

29. 9 workers can do the work in 27 days. How many workers do that work in | 8days?

30.a +__ =4 then a* +-1Gi gvb KZ?
a a4

Ans.
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For class nine & ten

1. Our biggest state Fstival is-

a. Victory Day  b. Shaheed Dibosh c. Pahela Baishakh  d. Independence Day
2. A Frry boat was playing on the river .Here playing means.

a. Playing with other boats b. Sinking in the river

c. Traveling along a route d. waiting Fr passengers.

3. Many people may have to live on trees, because

a. They would like tree houses b. making houses on trees in less expensive
c. They may not ¥nd land to make house d. Tree houses is sa¥r during floods.
4. Write fve sentences on your aim in lif.

Ans.

5. Translate the Fllowing paragraph into Bengali:

Karim gets up at seven o'clock. He takes exercise Fr halfan hour. He fnishes break st
by half- past eight. He goes to school at nine o*clock. He comes home in the afernoon.
He prepares his lessons in the evening.

6.  Change the sentence into indirect speech: He said to Runa, "why have you done it?"
Ans.
7. Which ofthe Fllowing sentence is not correct?
a. Where did he go? b. What does he want?
¢. What are they doing? d. What do they do?
8. What is cause disease ofRicket lack ofvitamin?
a. Vitamin -K b. Vitamin -8 c. Vitamin -D d. Vitamin -A

9. Hydrozen and oxygen combindly make water
10. Which acid contains into apple?

a. Saitric acid b. Tertaric acid c. Ascorbic acid d.. Malic acid
I'l. What is cause ofglobal warming?

a. Population growwth b.Cut down trees c. Largely industrialization d.Above all
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12. Sushikhto loke matroye sawshikhito" this line is available in the Fllowing essay.
a. Library b.Bahe parra  c. Sahiter rup o riti d. Shikha o monushto
13. Jibsattar ghar thekhe manobshattar ghere uthar mhe hache.
a. Money and property b.Library c. Education  d. companions
14. By which things is the soul disgraced in the essay of 'Uddam O Prisrom’
a. Tosteal b. Totell alie c.ldlenessand dishonesty d. Drug addiction
15. When the poet was writing '‘Kpothakh Nad" where was he staying ?
a. Italy b. England c. America d. France
16. Write five sentence about the memorial places as related of the name of Kazi Narul .
17. How many boundless alphabet is?
a.6 b.8 C.10 d. 9
18. TransTr into shadhubashai in the Fllowing sentences.

19. It is bought a product taka 340 and sold taka 600. Then how much percent is profit?

20.Ifa+b = . anya-b = [, then prove Bab (a2 + 62) = 5

21. 20 years ago age ofa person was fve times of his son. Afer 16 years his son age is 41

then how Old is the Fther?

22. Proportion of Fur triangles 1:2:2:3.What is the amount of largest angle?
a.132” b.100" c.150° d.135°

23. There is a path of 2 meters wide outside of a garden which is length 21 meters and wide

15 miters. It cost per square meter oftaka 2.75 Fr grass plantation.
24. What is the radius ofearth?

a.4600 b. 6400 C. 7400 d. 5400
25. Why did the language movement take place?

Ans.



26. When did the Bongovongo happen?

a.1906 b. 1911 €.1905 d.1910
27. When did the sub-continent Fee from colonial ruling?
Ans.

28. When does day and night equal to everywhere ofthe earth?

a. 21June b.23 September ¢.21 March d. 23 July
29. How many component of state is?
a. 5 b.6 c.3 d4

30. From which district Bramboputro Nad enter into Bangladesh?

a. Mymensingh b. Kurigram c. Nilphamari
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d. Jamalpur
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6.

Opinion of the student about learing facility of school
¥ quality education.

S-00Qy = o

No comme
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4.1 Space of all class room of school is sufFcient.

4.2 Proper fans & lights in class room are adequate.

4.3 Playground is available.

4.4 School has well maintained boundary wall.

45, Suffcient ®iture is available in all classrooms.

4.6 Drinking water Fcility is available

4.7 The school has separate toilet Fr boys & girls

4.8 sufficient books are available in library.

4.9 Co-curricular activities are imanged regularly.

4.10 Building Fcility is adequate.

S.N.

4.Student attitude ofthe interal insight and

Objective of quality education.
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Not merit but perseverance and patience is the only
means to reach expectable goal.

Modesty, honesty, respect to older and afection to
younger is necessary to become a well-educated

person

Every citizen should protect school's property and
others government assets.

All students with study should co-operate their
parents and participate in school cleaning activities.

All of us should respect all kind of profssion such as
teaching, day labor and others.
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6 Every Fllower of diferent religion should respect
each other.
7 Bangladesh and others countries are afected directly

by climate change and natural disaster as a result of
uncontrolled industrialization emission carbon- Di-

oxide ofdeveloped countries

8 Bangali and other small races should admire to each
other Fr the prosperity of Bangladesh

9 Sports, physical exercises and cultural activities are.
very necessary Fr mental and physical ftness.

I0 | Everyone should study additional book to change the
attitude ¥r developing skillness.

11 Students along with all people have to be conscious
against the persons who destroy the trees and wild
animals.

5. Students' view about quality of secondary education. Put the right mark in the Fllowing
question.

1. Do you th that hundred percent pass means quality education Yes | No

2. To acquire quality education Do the learners need to attend the classes | Yes | No
regularly and involve themselves in home work?

3. Do the teachers take class timely and regularly? Yes | No
4. Do the teachers present text book easily in the class room? Yes | No
5. Do the teachers advise the students to be good citizen in the class? Yes | No
6. Do the teachers create opportunity to ask question in the class? Yes | No

7. Does the Head Master come in the class room to take care about teaching | Yes | No
learing process?

8. Do the members of the managing committee exchange view with the students | Yes | No
about studying?

9. Does the school inspector visit the class room to know the students' | Yes | No
performance in the class frequently?

10. Do the parents create obstacle to go to school? Yes | No

11. Do you Fel any barrier to reach school? Yes | No

12. Does the teacher send students' performance report to the guardian? Yes | No
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]
13. Are the learing Fcilities of school sufcient Fr quality education? Yes | No
14. Do the parents take care children® learning in school regularly? Yes | No
I5. Do the teachers-guardians meeting take place in the school ¥r improving | Yes | No
quality education?
7. Opinion of the student about study environment of school E
& ' "
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a. Study environment of school duration at 10 am to
4pm

b. Teacher-student relationship is help¥l to improve
the quality education.

c. Student teacher ratio-30:1

d. School infrastructure (building, light and fan m
class room, Friture, separate toilet ¥r girls and

play ground)

e. Monitoring of students by the teachers and guardians
to ensure
beter perfrmance

T Responsibility of teacher in teaching careFlly.

Arangement of class test properly.

To arrange co-curicular activities such as sports,
cultural activities, celebration of diferent national
day.

. Take care of weak students.

J. School administration is hard Fr quality
education.
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al
S. | Opinion of student about responsibility 1 ‘E’é
N & c Q
> E| 1| 2
Q2| E|l | o
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I. | Asthe milkmaid cannot bear his Fmily cost, there is no
guiltiness to mix water with milk by a milkman.
2. | Low paid goverment service holder named Tapan
receives bribe is not ofence
3. | Everyone should take a helpless sick man to the
hospital.
4. | When you were walking beside the rail track, you saw a
openmg fshplate. Then you should infFrm to the
authority about this matter.
5. | Ifyou per®rm your duty properly our country will be
enrich.
6. | When you see that someone hunts wild animals you
should Frbid such kind activities.
7. | All kind of people in the society should work ¥r the
backward and poor children.
8. | Every citizen should remove the unwanted things from
the path.
9. | The rich man should come Frward to create the
employment.
10 | If Someone disFrest in Font of you. You will help
him.
-Thank you-
R e e Signature
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Appendix C
Key Infrmant Interview (Kil)

Teacher/Head teacher/ University teacher/ Educationist

Consent of the Respondents

As salamu Olaikum? Hello my name Md. Tohidul Islam, I am an M.Phil researcher fom IER
of Rajshahi University. My thesis title is "Quality of Secondary Education: A Comparative
study between Selected Schools and Madrasahs in Rajshahi District of Bangladesh™ In the
present research, attempts will be taken to explore quality of secondary education in school
and madrasah and the teacher and guardian perception of quality education in secondary level.
It is important research works that need some contemporary infrmation fom you. You're
given data / infFrmation will be kept hidden and will use in the research purpose only. And

also your name and identity will be kept secret .your,given data would be very help¥l ¥r the

present research.

Consent of the Respondents

Identifcation of the Respondents:
Name ofthe Respondent
Designation

1

2

3. Institution
4. Upazila
5

District
Discussion issues:

I. Do you think that the students are acquiring knowledge according to curriculum?

please gives your advice about that.
2. We all know that passing rate and GPA 5 are increasing day by day but the

question arise about the academic knowledge. Kindly express your view in the

context of quality education.
3. Do you think that comparatively the students of madrasah stream are backward in

the gaining of curriculum base knowledge than the general stream?
4. In spite of taking efective step of goverment dropout rate is more. Please tell

some suggestion to reduce the dropout rate.
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5. In existing non-government appoint process, are the qualifed teachers appointed
in secondary level?

6. At present teachers are given short term training. Is it suffcient to teach the
students?

7. Please explain the expertness ofteacher trainer and existing training system.

8. Kindly express your view about evaluation system of the public examination
answer script?

9. At present evaluation process the authority want to pass the examinee very
liberally. Then nobody will Fil in public examination.

10. How should the evaluation process become to ensure quality education m
secondary level?

11. There are increasing infastructural development and other Fcility of educational
institutions but is the quality education satis¥ctory comparable?

12. There are SMC in to monitor educational afFirs. Then do the SMC per®¥rm their
duties ? Please give your view about the structure of SMC so that educational
institutions would beneft by the SMC.

13. Please give your opinion about the responsibility of UEO DEO and Board who are
liable to keen observation.

14. What is the weakness side of madrasah education?

15. Do you think that there is limitation part of our education system?

16. What is the barrier of quality education in secondary level? According to your
view.

L 7. Do you think that our education system is going on right way?

18. Do you think that there is any politics in education?

19. Do you think that quality of education in secondary level is decreasing day by
day?

20. Please give your opinion on the development of quality education in secondary

level.

Any suggestion Fr the improving of quality of secondary education in Bangladesh



